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ABSTRACT , ^ ^ . ' 

Evaluation questionnaire^ wei:e t'ad ministered to more 
than' 92- percent of the professional staff associa|;ed with the Krfox ^ <f 
County Extended School Year (ESY) Program during' the aummer-and fall, 
o:^ '1974 and, to more than half of the students enrolled in the summer 
giiinmester, along with a random, sample of fo percent of the students 
enrolTed' in .October 19^4. Intervl.eHs were conducted with a small 
sampl^L>pf teachers at 4ach ESY sc>oof to "verify^ findings. More than 
two-thirds. of the . primary^ m^iddle, and high schfool student 
'respondents iiked the ESY program. The most favorable attitudes were 
expt^ssed by summer ^^uinmester and primaf y-16vel students, H^^joritie^s. 
-o,f .teachers at all levels favored ESY; howe^?^r,^ approval was mach; 
greater-among those ^ who were involved in"^ formulating objectives and 
writing cunric^ult^m modules. Teachers not involved 'in the curriculum 
dev^ljopment considered thfeir initial orientation insu?f f icient and 
their understanding of^ program objectives some^lrat inadequate. 
Administrators and' supervisors expressed a 'feel.ing of achievement and 
satisfaction from their Work* 'A samplAng, df votgr opinion, in'the^ 
community indicated that the ^programi of g'^neral information 
concerning.FSY was very^ effective. '(Author/IET). ^ ^ ^ ^ * ^ f 

.\ ^ .... 1) ^ . • ^ 
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> . * V. • ' ' ' ■ Summary ' - • . ' ' 

Evaluation of ^tht Knox , County gxtended School' Year Program (ESY) Is ^ 
a team effort involving ten- Urfiversity of TennSgse^ faculty members; '^-^ 
Qu-estionnaires developed by this team were administered to ' (lf.<lpoi-e l-han 
^L^^'"i'v"^°f.^?^ professional staff associated w.ith E?Y during the -summer - 
. . aita.rall of 1974, and (2) more ;than half of those students enrolled'in' the • 
Summor quirtniester, along with a random sample of ten percent of the students 
enrolled *ln October 1974. Interviews- were conducted with a small , sample ' 
of teachers at each^SY schofjl to yerify findings.-^ ■ " ' ■• .-. 

1^ More tnan two-thirds -of the primary, middle, arfd high school studei-t 
respondents liked the ESV Program. The mds.C favorable attitude^ (approval 
rates of -more than 90%) vere expressed by Summer quinmester and p imarv 
level students.- " . • - ^ ' 1 

■ . * ■ . . * 

' Majorities of teachers at all levels favored ESY; however,' approval ' 

• was much greater among those who were involvea in formulating objs£tives 

-writing curriculum .modules. Specifically, teachers were' supportive of ' 
the new curriculum goals an^v-object ves, and approved of most "a.^pects of " 
',J^: ' the (nodules tijey had;used. .Almost 90% felt that the -brief time availabJe 
. for making BSY .opexationajL had..'created significant problems; time was 

' insufficient .for adaqb^te- involvement and orientation of students, parents' 
» the c^mSiuhity- and' some t'eacfhers. "^^ • • . .' 



^ v-^ l^hil-e administrators' and .supervisors expressed a feeling of achxeve- 

n?ent arid, satisfaction from their work ii^ ESY, teachers apparently had not 
/ .expferi^nQed the same leve^l oj satisfaction. T6-date there has not been a- 

highlj^ .structured professional development program for 'the total ESY factilty 
: .pfachers IWolved in, planning the j^ew curriculum have a comiiiitment and 

, .pnd to view ESY favorably.; teachers not- so .in^olv.e'd cOifetd^r their "initial 
orientation insufficient and .their-.understanding of j^rogram o%ectiyes 
■ . - fsomewhat inadequate. " o j -i^j; . 

The Summar .1?74' enrollment of 13% of students in the ESY schools per- 
. t " , r'r'"^- yf!;"'^?*^"^ °^ } to 5% in 6nrollmentS-in .subsequent q.*inmesters 
during, 1974-75. Increasing- sumnier enrcJllment will allow, for further * 
. relief from overcrowding in the coming Vfears. ." / " ■ 

" . • . ■ > • - ^ . ' . D' ' 

' sampling of voter ojJihion .in the Cedar Bluff and Halls communities 

? , 1-ndicatGd that the program of /general 'information concerning ESY has been 

• very -effective. Approximately 70 percent of the "respondents knew about' 

• , EoY; .73- percent registf^red apprdval of a number' of specific aspects of the 
■• ' • program, - i •. ' / 

. . •; V'- ^ , ^ . c -' ' ' ■ . - • . ' 

• r,. '--ESY appears t6 be applicable at all levels—primary, middle, and 

-secondary. Acco^aing to the .t{eacl|-ers , tKe new curriculum seems Lo offrir 
• •^'jvgntages over the curriculum of >>pr^Vi/us,.years in foste^ring student " 

! , ^ do^elfipment of creative abilities, self,-direction, ^nd' th^ dpsire.to learn.. 

ERIC ' , . . . ; . • . . . • ^-r. " 



\ 



\ 



',ln ,ry; "a rfua rkab I ."..n.oVi i o{ work l.a.s lu-on •hccompl Kshcd* in 

.umc. by the<^Knox CouuLy staff-. The briet preparaLLon p^viod . 
Treated some problems in the^'-areas of .staff moral-c;, due to lack of invofvc-' 
q»ent o.i^scmoi..and staff orieAtation, due to the lack of a structured 
professional d^veiownent program.. During the second year there existi'a • 
sSSL'- r ' T"""-"!! ^^'^^^l^^^^d in the -fitst" year'of the program will" 
l^nM^n:.- "rrect.the problems just 

(nentionea,,the f.«liowirng' critical acfivitie^' are recommended: . . 

** sharing cf systeir.-wide objectives for ESY with -faculties, who^ 
- can .then participate in an inform^Lion program for aiudents »and ^ 
oarents ' " 

** extensive involvement, of teachers^ Tn curriculum 'module revision 

. '** involvement, of f^iciilties. in planning e!n intensive professional 
d(;veJopment prc.>;ram- focusing; ;.,ai;ticularly. on indj vjdu-alization 
or instruction and' anal ysyis oL .the usage of Vurricn i urn modn I e.«; 
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SECTION I. 



^ THE SETT.INa FOR THE KNOX COUNTY EXTENDED SCHOO]t^ YEAR PROGRAI-I 

* - • » West Knox Couaty ' • ' ^ - 

The Farragut High, school atteadanje zone, which Includes the five 
schools trying .out the Extended. School Year Program, Is 1^-ated In West ' 
Knox County, an area, which Is growing faster than any other part of the 
county." j The^nox. County Metropolitan Planning Commission (MPC) hss 
reportecf'that between .,1960. and 1970 its West Knox Study Area, which 

includes 'the Farragut .Hig^, school attendance zone, ax-perienced a groxjth 
- ' /i • . ^ 

rate df 80,3 percent and this accounted for 77 percent of, the total population 

^ga±t\ -for Knox County (MPC, J Vest Knox Data Base'*).. According to the MPC 

the We^t Knox Study Area^ will continue to have a high grovrtih rate because 

\he availability of prime developable land makes possible continuing 

increases in retail-commerciai'-lndustrlal activity in Xhe area, and because 

. .. * ■ 

significane l^iprovements in existing piibl.ic services and facilities have 
been programmed for the area. The Study Area is expected to' grow at the 
rate of 5 percent or more each year compared with an estimated rate of 1.8 * 
percent for Knox County as a whole. * • ' . 

The average number of persons, per household in the census tracts 
included in the Farragut High Scho5>j; attendance zone is 3.44, higher than 
Che 3. Ol^persons -per household in all Knox County, 3.15 in Tennessee, and 
3.17 in tjie .United States, as a whole. In -1970 prevalence of single family 
dwellings and relat'ive sca.-city 6f high density housing in the area' produced 

Unusually high percentages of young adults (25-44) and children (14 and 

■ - ., • • - . *■ 

under). These f^cts, coupled with tl>s:Jcea's high growth rat;e, explain the 

concern of -t?>e Knox County School adli5i«is"tratiQn with alternatives, such 



^ ii> the extended school year, desic;nc>d to meet Liu» oducat ional needs uf 
mushrocming school age population, • % 

Futher demographic information may serve to characterize more it/lly 
the area in which the Extended School Year Program is being tried. The 
♦average famil>^ in West Knox County has not only more children, but also 
more education and a con^siderably higher income than , the average family 
in Knox County, in Tennessee, or in the nation. The median for years "of 
schoolins; in 1970 was 12.8 in West Kno.x County, 12.0 in Kno.x County as , . 
1 whole, 10.8 in Tenne.s-sef, and . 12.1' in thi« U.S. In 197.0 the median iamily 
income in tW- UVsl Kno.< SLuttv Aru.i was .$11,433. -ihis may be- oompared with 
$8,195 for Knox Count:-^, $7,447 for Tennessee, and S9\3ro for the nation. 

-The tvest Knox Study Area has a much smaller proportion of families 
with incomes of less than $10,000 than does Knox County as a whole. The 
1970 census showead that only 1 'percent of West Knox County' residents were 
non-white. This percentage for Knox County was 8.4 and for the U.S. 11 
(MPC^ "W^isl: Knox Plan"), In 1970 most of the West Knox County residents 
who -^ere employed worked within ^the Knoxville city l^mit^s: 65? i^ KnoicviUe,, 
13% in Knox Couiity (outside the ^city UnitS)", 9Z in Anderson County,"' and ^" 
IZ in Blount County. Pxincipal sources of employment in'these areas Lnclude 
■wholesale ana retail trade federal , state, and local government: services; 
manufacturing of such durable goods as primary and fabricated mebals,, 
electrical and .transportation equipment and scientific and 'control instrument 
anS manufacturing of such non-durable goo^ds as chemifcals, paper ," products ol 
petroleum-i^, coal and leather; apparel; ^od pVodudts; and te:et\les (Tennesset- 
♦>epartment^^f Employment Security statistics, 1975), ^ 



\ Physical. Facilities at the Five ESY Schools • ' ' 

- Physical facilities at the five Schools involved in the Exteijded - 
• School Year Program (ESY) are relatively modern. Farragut Middle School 

is'housed in a building constructed in 1948, with additions in 1955 and 1961. 
.According to State stdndard^ this school is located on a site' that is too 
small for the numb4r of stuaents enrolled, but it has a cafeteria, a library 
and. a multi-purpose area for 'use as auditoriura/gymnasi'um. Farragut High 
School was constructed in 1958 with an addition in 1965.. ' the high school . 
s^rce'size is considered adequate and the building has cafeteria, library, 
, g>TaAasiom, and auditorium facilities. Cedar Bluff Middle School was built 
1^965 "on a site of_^,adequate size, and has facilities for library and gym- 
nasium i)ut not for cafeteria or auditorium- Cedar Bluff Primary School 
. opened irr.l971 on a site that is nearly twice the size of the Stat, minimum 

• fo- a '^rifiary^ school with its enrollment. CBP has a cafeteria, library, 

^ auditor 'im, and gymnasium. Farragut ^Primary School opened in 19Z2. The 
site size is adequate "but the school has no auxiliary facilities for 
I cafeteria, library, auditorium or gymnasium. 

. ^ Attendance in the first summer quinme&t-er was not sufficient to alleviate 
significantly the,overcrowding at*several of the ESY schools in September 
■1974. A number of temporary classrooms have been added to existing permanent 
facilities to accommodate the overflow, but the enrollment at Farragut High 
School^ was almost twice the capacity in permanent standard classrooms. The 
enrollment of almost 1300 at Cedar Bluff Middle School exceeded capacity by 
approximately 200 students; Farragut Middle School was also overcrowded. 
Cedar Bluff and Farragut Primary schools operated in the fall of 1974 at 
better than 90 percent of capacity. 
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Orgaaization of Inrftructiofi in the ESY Schools 

■ • ■ ' ') ' ■ ' ■ 

Th e . P r ima r y S -.- hoo 1 .s ' ' 

InstrucUonaJ or'umization plans have been provided by the principals-. " 
of Cedar Bluff Primary (CBP) and F.irraguc Primary (FP) schools. CBP'houses- 
students in grades K-4 ; FP includes grades K-3. i 

Double shift kindergartens at the two scliooi^Aitili^e flexible 
.scheduling. and Include smaU group academic instruction; LndividuaJ aod 
group activities in art. music, language arts, and mathematics; «nd outside 
play. - . V ■ . 

For grade-s 1-4 at CBP and 1-3 at FP flexible scheduling is employed,- 
.-*.i-t4v^t-he largest block of time^pproximately 2 hours) reserved for 
language arts, i.e., reading, witing, spelling, and' some English grammar." 
Mathematics is scheduled^ for approximately one hour each day. Blocks of 
time for social studies, science, and health and safety are part of each 
week's schedule. At least once a week each student receives instruction in > 
art and music from, specialists in these areas, but art and musie activiUes' 
are woven into the. curriculum by the other teachets as well. , Physical 
education, whether taught h'^. a 'specialist or by cla.ssroom teachers, is a. 
part of each da^'s schedule. - , * 

Both primary .jchools offer an individualized 'program with conti-iiuous 
progress for ^v^ch 'student . .Students arfe divided into multi-aged groups 
based on level of achievement in reading,, mathematics , etc. Use of the / 
■Developmental Learning Program in Language Arts and the Mathematics Continuum 

i 

facilitates "individualization odi instructio'n in these areas; records .of / 
progress in acquiring these skills are maintained for each child. Content '' 
in science, social studies, and health and safety is given directipn by / 
tho ESY curriculum modules. ' ' * 
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> v. Teams ui. t'eachc»rs cooperatively plai^ and implement 'the instructional 
" t^rogram at both primary schools/ At CBP teams consist of four teachers 
'■'ith each member assigned' "to", a subject -area (the 't-eacher serves 'also as a * * 
tiMSmber of a staff-wide cdinmittee in' her subject) . A team chairman assumes 
administrative responsibilities, and all team chairmen n\eet together ' ' ' 
periodically as a staff advisory committee. ' • . ' • 

- Prior to the beginning of ESY Farragut .Primary School, utiUzed multiaged 
teams in a non-graded approach. To ^facilitate use of tTie ESY curriculum 
, modules all te^ms except' one 2-3 9ombinatibn are nov; graded.' The. e are 
ten teams, of two teachers each in grades 1-3. 'Two first ^grade Leam^ inter- 
team for afternoon "activities , and all. first grade te'ams inter,team' t'or 
mathematics instruction. ' , ** " - , • 

Both schools utilize'^ a variety , of peirsonneL to assist in the instruc-- 

r ^ 

tipnal program:- stident peers when 'appropriate, aides, student teachers, 
mothers of pupils, and resource persons from the communic>^pecially 
from^ the University of Tennessee. At FP a sphool aide works with, each 
team one day a week," "and an aide from^U.T. helps two hours per week. Mothers 
are utilized as tutors," and in the library and. teachers' 'workroom to 
.p;:ovide materials for further individualization.-- Supplemental learning 
materials include records, cassette tapes, films and film strips, charts^ 
maps, globes, etc. Learning centers are used extensively. 

Innovations being triad by sams' teachers in the primary schools include' 

t ^ 

performance contracting, use .of praise in behavioral modification, langu^'ge'- 
oxperience for non-rreaders or beginning readers, independent study for 
bright students, and extensive use of learning center^. Both schools use 
field trips as a means of enriching educational expe|rience. 
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Information on.instructional priM;rammlnj2^ at Cedar /luff Middle School 
(cm) and F,.fra«ut, Middle. ScTiool (I'M) was prepared by the Knox CouuLv' 
Hiddle SchoKl Superviso'r. Grades 5-8 are housed at CBM; -while FM cont.iin.s 
grades 4-8. • • . ' v^^^ . * * , 

. Teachers and students have a great deal of flexibility in planning ' 

the middle schoo] ' schedule. 'Groups of- students are assigned to 3- and 4- 

teacher teams and feach team divides- the school day intp blocks of tim4 

for.language^rts* mathematics, social .studies, and scignce'.- The master 

schedule for the school provides one or more large blocks of time per' day , ' 

. ^ as well as' scheduling- for art, music,' physi^cal education, and lunch. 
. • \ • . ■ * ■ ' 

^frequency of cj^ssfes in art,, musi<i , and physical educatiorv varies depending . 

on class size and number^of specialists available in these areas, but each 
^ middle school youngster has at least 40 minutes of instruction p^ejr week in 
art and ^ music, -.and at least an hour of physical education (in two or more ' " 
. ^ sessions) -each week. . . 

^ ^ Heterogeneous -grouping of 'students is utilized in the team structure 
at both middle schools. Four-teacher 'teams are responsible for approximately 
. 140 students each;, thYee-teacher teams have somewhat smaller groups. Non- 
,^ grading is attempted by integrating *in each team approximately equal 

numbers of students in two age or grade levels. At CBM teams consist of 
; combinations of fl^th and sixth graders or^of seventh and eighth graders. At 
FM.li^e multi-aged teams contain gS^Pdes^ 4 and 5 and grades 7 and 8. Here 
the sixth grade team.s function independently due to'size ot the school and 



available teaching spaces 
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\^ Direction for instruction in mathematics and reading at the middle 

^chools J& piovlded 'by skills continua. A check list Is available for 
\ . • . " • • 

• ^8 



recording the progress of each student toward the achievement of sequential 
skilU in these area§, ISCS science is utilized in grades 7-8 at FM. A 
nei,r language arts curriculum entitled INTERACTION is being tried by all 
teanis in grades 4-5 and 6 at FM and by two teams 'in grades 5-6 at CBM, 
Both middle schools utilize several textbook^ in every subject area, 
supplemented by additional resource materials, - * . 

\mh just- two exceptions'^ every teachet of language arts", m^tlhematics, 
social studies, and science at) CBM- and FM is a member of a team. This ^ 
• structure provides the middle 'school student with the security of a self- 
contained classroom and the competence of subject.ntetter specialists'. 

Farragut High School " " „ " , 

^ Information on instructional prograiraning at Farragut High School (FH) 
was developed ^by the Director ojE Academic Affairs at the school. Scheduling 
at FH, which contains grades 9-12 > is based on division of the' school- day 
into six 55-minute periods.^ The fourthvperiod is actually a double period 
with half of the time alloted for lunch, the other half for a class. (In a 
few cases this has enabled students to schedule- a total of seven classes ' 
in a day.) Some- students have- been allowed to contract on an' individual 
basis for classwork done outside the regular classroom setting, but still 
during one of the regular scheduled school periods., 

\ 

Some degree of homogeneous- grouping of s^tudents i^s utilized at FH. 
At each g^de level there are 'fbasic" and "standard" groups. .Students in 
the bas^ group appear to lack the basic skills ^necessaiy for pursuit of 
the acadcVic curriculum at the standard level. StudenL in the standa:^^ 
group are expected to fulfill academic expectations at an "average" level' 
or above. 



Most classes at FH are conducted on a grade level bnais, but a few 
cj^asse^Lmay cont'aiti sttidents classified at two or more grade levels. The 
latter Include social studies/ math, science, business, art, music, home 
'econonUcs, foreign languages, and the llth-12th grade English elective 
program. ' ^ , 1*:^. 

FH utilizes a departfnentarl plan of organization, with very little team 
teaqhing. All classes meet for a single "^period five times a week, with 
the exception of Vocational Of f icet^-^Education which consists of a three- 
purio^ blbck. • • ' 



Prior to the initiation^ of ESY there had been no school-wide emphasife 

on attempts to Individualize instruction at FH. However, placement ocN^ 

students in" "basicV and "standard" groups was aimed at improving the match . 

between student capabilities an^ staff expectations. Some teachers had 

tried to individualize learning opportunities in their •o\^ classes, and 
i 

a few st\idents had contracted for a course of study oh an Individual basis. 

A major goal of the ESY curriculum is individua4.ization, and the new 
curriculum modules contain provisions for varying learning! activities for 
'students, achieving at different lev^lS^. Better than two-thirds of ,the FH 
faculty have, reported that they are utilizing the ESY modules, so to tlie 
extent that the modules provide^jiequately for differential learning ^ 

' 1- - . ■ " • • ■ < 

experiences, steps toward the goal of individualizatipn are being made at 

i < . ■ • • 

the high school. * " * 

.The u^e^of field trips, resoujrce persons from-the community, and audio- 
visual equipment to enrich the ulassroojn experience at FH has been encouraged 
by administrators, but left entirely to the discretion of each teacher. The 
school has. a supply of audiovisual equipment but no attempt has been made to - 
plan a comprehensive audiovisual program or. service. 



Sonit* expt^rLnenLatfoa with the application of various learning thuorie.s 
in the classroom has occurred on an individual teacher basis at- FH. During 
the 1971 school ypar ^course for college credit was offered at the school 
on the subject of behavioral modification and learning styles. 

Some Characteristics of Teachers and * 
^ ^ ' Administrators at ESY Schools * ^ 

• * • • 

Two of the five principals of ESY sbhools are women. The median age 

of ^the five is 47. All hold master's ddgrees; two have taken at least 

45 W^urs of course work beyond the master's. 

< * 

In the fall of 1974 there were 42 teachers at Cedar Bluff Primary 
School. All were female, all were white, the median teacher aga was 29.5; 
all held bachelor's degrees, three held master's degrees. - • 

There were 28 teachers at Farragut -Primary ini the fall of 1974 . All . 
were white; one was male. "The median age of these teachers was 26. All 
teajchers, witli one ex eption, hel'd bachelor's degrees; three had obtained 
master's degrees. ' t 

At C^dar Bluff Middle School as of fall 1974 there were 44 teachers, . 
one-quarter (or 11) of whom were male. With one exception, all were white; 
the median age was 28.5. All CBM teachers held bachelor's degrees;' 14 
(32 percent) ' held master's degrees. 

The Farragut Middle School faculty in. the fall of 1974 consisted o'f 
36 teachers, seven of whom were men. All but one were whiter the median 
age was 30.5. All but one teacher had obtained bachelor's degrees.; two 
held unaster 's degrees. 

la the^fall of 1974 Farragut High School's faculty "'consisted of 60 
teachers, 26 (or 43 'percent) of whom were men. All were white; the median 



L,.ach.r a.;e was 30. All held bachelor's degrlesj^.tiO percent (24) had ♦ 
acquired master's degrees.. , , ' * 

• Vears of profo^slonal experionce tor teachers ^ti "tho ESY sbhools 
ranched from i<.ss Chan one to 4A, with bhe median at 5.2 years. - Mova 
teachers had been teaching for twa years than for any.othe; length of. 
.time. The median number of -years in present position .reported by ESY 
teachers was 3.5. • 

. The ESY Students ■ ' ' .1 

♦ 

Since the adults in West Knox County, including parents, of ESY 
_ students, are considerably bett^er educated than adults in Tennessee, ' 
even- adults in the nation, one mighty expect that students in the ESY 
schools would exceed national norms for intelligence and "achievement. 
This expectation is confirmed by scores on'^the Otis-I.ennon" Mental Abil'dty 
Test given annually to third, fifth, and eighth graders; and by scoVes. on • 
the Metropolitan Achievement Test for the same youngsters. During the' 
past three years mean IQ expressed as a percentile for the 'two primary and 
two middle- schools has ranged from 50 at one of the middle schools to./ " ; 
80 at one of the primary schools with nzost of the- means in the 60s. Du.^ng 
the same period reading achievement, as measured ,by the 'Total Re^d3.i.g' 
score on tlie^Metnopolitan , has,ranged from a mean'percentile score'of 43 ' ' 
at one, of the midljle schob^s'to 75 at one if t'ae primary schools (mo^t of 
the means during the period are in the mid- to high 50s). The 'Total Math • . 
mean percentile scores for the period Vange from .35 at one. of the middle, 
schools to 71 at one of the primary s..hools, with most of the means clustered 
about 50. , ^ . ^ \ . 
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No Intel Hgence or acRievement testing was ^one at Farragut High 
School during the three years prior to initiation of "the ESY Program. 
Jlowev^r. in- 1970 Farrag-ifs <ivaiuat Ion -report for. th^outhern Association 
.'f Colleges and -Schools included a table "labeled 'Student Ability •'which 
showed that 50 percent of the current student body possessed IQs of 109 
or hi.gher, and just 15 percent had IQs of 91 or below. Typically, more 
Chan twQ-thirds.of FHS graduates seek further education most at four- 
yoar colleges and universities. Those who seek employment upon, graduation 
c6uld be expected to go into the primary industries of the Knoxville 
Metropolitan area: retail and wholesale trade; government services ; 
manufacturing of nondurable goods such as chemicals, paper,' apparel, 
food products, and te::tiles ; tor manufacturing of durable goods such as 
primary mfetals, fabricated metals, electrical and transportation equipment,* 
and scientific and control instruments. ♦ 
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EVAI nATlUN-{ir THE KNDX COUNTY V.X n-NDMI) SQllOni vi-'ak ' . 
PROGR.\>[ BASED ON SPECIFIC I'RtlGRAM, OBJl-CT-lVKS ' 

"» r * ' 

% • • 

Background for the Objectives • * 

The pr'esent investigation embodies two major kinds tif activities: 
^ ■ D.on-going formative evaluation of planning proces.es in the ol 1 owin« 

areas which were listed ill the original Knox County project 'proposal: ' • " 

a. Curriculum content * ' 

b. Student scheduling 

^ ^' Facility and staff scheduling , ' 

d. Staff orientation and development ' 
Public relations 

h. Student orientation r 
, ^ i. Administrative organiza'tion^ 

* 

2) collection of data -necessary "for 'summative evaluation in each of 
the general areas.of focus Mentioned in the original project proposal: 

■ a- Program planning " Z^- 

b. Cost effectiveness > " ' 

c. Educational soundness 

d. Public acceptance | 

' Relative applicability at nil grl^e ]eveJs-KTl2. 

. - • Cunt-inuou^^ interachon between the evaluation /irector and staff of 
t>h. Extended School Year Program (ESY) during the /ummer' and "fall of 1974 
provided the director with a^, understanding of Es/ which led to the formulation 
or a set of specific .obi ectives based on the pl/nning processes and general 

■ar.:.s focus mentioned in 1 arid 2 above, -as well as a set of objectives 

•which also appeared in the-original project proposal. This new,' statement 
of obiectives was .^n^^d to members of the ESY Administrative -Colmni. tec 

^in [.'..vember 1974 and was subsequently approved. " * 
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•ip«cific Objectives of the Knox County 
Extejided School Year 'Program 

J . . * 

it ii. awduned that the following objectives will have been Achieved 

It the end or Ch^ three-yea^ trial period for ,,the Extended' School Year 

Projxram. , . . 

. *. • 

1) To provide "a .new curriculum which, represents an improvement over that 
employed heretofore in "the ESY schools in these areas:. • 

a) Student morale and motivation as evidenced by . , ' - 
■•--increased attendance * • • 

attitude toward school (ks measured by a standardized instrrument 

designed for this purpose) 

reduction in incidence of disciplinary i;eferrals to principals 

reduction in vandalism, i.e., willful destruction of school 

' - property 

^ , * . «• 1 

—Tcxprespon of the perception by at least a ^'majbrity of the 
students that instruction is. being individualized' 

. \ " ' 
increased^ circulation of library ^boolcs 

-—increased circulation^ of other 'instructional materials (partic- 
ularly those available in the classroom) ' . 

. lower dropout rate " 

'' < • • • ' 

b) Professional staff satisfaction as evidenced Jby ' ■ ' 



posit Ive' responses on fhe part of at least a majority of t^hp 

_ staff to at least half o£ the queries about the new curriculum 
which .may be included in questionnaires *or interviews adminis- 
tered as part of the internal or external evaluation process 

-—expression of satisfaction on fhe "part of at least a majority ^ 
of the staff that mdre curriculum materials have been made 
available through *the ESY Program ' 

e'xpression of the perception by at least a majority of the staff 

that the new curriculum materials facilitate individualization 
of instruction 

No appreciable increase in staff turnover ' d 

c) Student -achievement as evidenced by 

■ . 13 b 



hD-lK-r (or ,1 lo.KSL npl, .siibst.uu I.tI 1 y I ow.-r). ,.,r„up s. or.-s < 

•^l.in i.iri] izi <1 achic'vonu'iiC tc«ls 
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2) 



higher group scon-s on LesCs designed to measure aptitude for 
college iTOrk^(e.g., ACT or SAT) ^ • . - , 

— increased parental approval -if tlie effects of the cuirriGulum 
on their children , • , • 

ro provide- an instructional pio^^am which is perceived by at lerst' a • 
proRram- °* ''"^ ^^^^nistrtitorp as' easier to dvdluate .than xhe previous 



3).. To provide student ■schedulin*^ which will facilitate operation 'of ESY 



^"V "^f provide an- organizatiohal strucfure which at least a majority oV 
the proressional staff .perceives n.s ^,'^^'^±.1^^ of ESY aiid the nevv- " 
^ curriculum ■ . 

• ' V ^ ^bacheir'^ Perceptions of admLnistratxirs, supervisors, and 

To assess ^staff sati^sf action 

i ■ • 

c) To explore comunication and decision-making processes • ^ 

d) To satisfy the pejrceived need for psybhologicaliand techni-cal 
support for prqfessional staff ' ... ' ' . 

e) To satisfy the -peirdeived need for curriculum materials 

f^ To satisfy the pes^ceived need for physical facilitiss' essential ' 
^ to the program 

■•^V Ind^'Zf''^ professional -Staff with a continuing* program of orientation 
• ' 'nf M development which is perceived by at least a majoritv 

ot the stdff as adequate to meet .their infotmatlonal n'eeds 

mi % * 

6) ,To provide more efficient -use than at present of school facilities 
^ and professional personnel . . 

■ tx) To provide "some retief from over-crowdrf facilities by reducing 
. bv-at least ten. percent the anticipated pupil enrollment during 
cMch of- the four "regular- school year" quinmesters (September 
■ through May) • ^ f 

h) T.i i^roydde, over a period of ye.irs, sufficient reduction Ln 

r;.pttnl outlay to offset the increased operational costs of th'e 

- Iv.SY Proj^ram ,, . « <- . 

<■ / . . . ' 



7)- .To produce an expression of a favorable attitudfe toward ESV'on th^ 
■ ^^''^u'"^'/'' ^^^^^ a -majority of those persons concerned /about scQiools 
1- the tarragut,.High School attendance zone through an appropriate 
information prbgram " ■ * \ ' . • 



8) 



a) To produce an expression of ' a favorable attitude t;oward ESY-on the I 
- t-''^ ^ majority .cxf the voting population in the Farragur 

High- School att.endance \2one . j ' 

b) T^^produce an expression of a favorable attitude tow^d ESY on 
, the part or at least a majority .of blie students attendiris the 

• .fxve ESY schools - ' ' ' ■ & . 

e)- Ta. pYbduce an expression of a- favorable atti^-ude toward ESY on 
the part of at least a majority of the parents of t^he students * 
attending the five- ^Y schools ■ ' - 

d) To pr6duce an expression of a fa^abl^e ^tj:itude toward ESY on 

f. ^^^^^ ^ majority of the professional staff associated 
with the fava, ESY schools % . v . 

To document the feasibility; of a f ivg-^teirm. .optional' attendance, 
extended school year program in a suburban Tennessee sch6ol 'system 

a) To show that using a voluntary attendance plan, a summer qulrimesfcer 
enrollment of at least^ twenty-five .percent of the anticipated 
total school enrollment for the coining year can^be attained 

• y,- , • • , • ' ' - V 

b) To demonstrate that a quality, edycationkl program -{with sufficient 
* ■ materials, equipment, and facilities) can be provided at a cost 

which the community i-s Willing to bear » 

c) To determine the .advantages Snd/it disadvantages of an extended 
, , school year program a^ the pri^iary level, at the middle school 

■ level, and aL the high school level 

In order to establish a relationship between the new statement of 
obipcciye5.for -ESY and the planning processes, general areas of focus, and 
objectives outlined in^th^ original Knox County project proposal, -the . ' 
original obj^actives are aist^d below followed by a chart illustrating the 
correspondence between the areas of concern in these various, listings. , 
^ Original objectives for the ESY program were: 

1. To improve the instructional program over^hat which is currently 
" » available through curriculum revision and updating.' 



2. ta provide some degree of relief from overcrowded facilities. 



• . 5. 

6. 

7. 
8. 
9. 

10. 

11, 

• 12. 



lo a'i,.s...ss Lho .,veraU valuu oi a t rvo-tqrm ..pt ional pro,.ram £or 
a suhurban Jennossee school sysUu.ri. • «. 

To detenaine what subject matter car? be aon-sequential ami what/ 
must be partially or totally sequential. I 

"Yo produce specif icatiOns 'for currlcular units folWd ty actual 
guidelines which would be written or procured that would meet 
said specifications. . , . • 

ft > 

■To develop K-12 curriculum modules of nine,week duration in all ' 
subject areas. . ' . ,• - 

To field test such curriculum ^modules ^t alLgi^ade levels. 

To document Anticipated advantages In kind and- in degree. 

To identify disadvantages and weigh their detrimental effects' 
against ^thc advantages. • 

Jroeram™^''^ relative costs of -this program yersu^^ a traditional 
pr gram.^^ . ^ 

To detenaine the degree of-public acceptancs for a voluntary 
tiv^-term program of instruction. 

T 

To produce a booklet describing Vhe process used to implement 
a five-term, (quinmester) program in grades K-12 which may be nut 
.CO use by other Tennessee school systems. \ ^ \ 



New 

Objective 
Number 



Planning 
.Procesj^es) 



Curriculum 

content 
Stafr scheduling 
^ftudent 

orientation 



General Area(s) of 
Focus 



Educational soundness 



Ori^Jnal 
Objective.(s) 
(by number)* 



2 Curriculum / Program planning i , 
. ' content ^ Educational soundness ^ 

• Administrative * , , ' ^ 

orRani2ration \: ' 

i \ ■ — ■ 
S * * Student 



^ } scheduling 



Progranr planning . 
Educatiohal soundness 



Staf f JiciJ^cluling Program plaftnihg 
Administrative ^ ^ . 
organi2a(^ion * 




.0 
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Number 


* . c 

Planning General Area(s) 
Process (es) of Focus 


Original 
O'bjective(s) 
(by number)* 




O f« ^ ^^*fe^ ^ A ^ «M «M A ^ 1 9 

ocarr oriencaLion rrogram planning 
and development 




6 ' 


Accounting and -.'Cost effectiveness 

supply control 
raciiiicy 

maintanence 


, 2, 10 


7 


Public relations Public acceptance 


. 11 


8 


> 

. Relative applicability 

• . K-12 . 

r 


3, 8, 9 



^Objectives 4, 5, 6, 7 and 12 do not appeat since they are. assumed 
aJ t)e covered in the Knox County school system's internal evaluation 

^ 'Of ESY.^ s ' * ' ' 

r 

Summary d"f Evaluative Findings 1le;.ated to Each Objectiv'e 



■ of ESY^t 
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aiphasis should be given. to the fact that the specific objectives ^ 
• . ■ ' ■ ' 

>tated previously are long-term objectives, most of which cannot 

be adequately assessed until t]^ project is completed. In some cases, an, 
interim report on related findings may prove helpful to^ program admin- 
istrators as they attempt to improve operations • In other instances, 
r^?porting ^base-line data obtained as of January 15, 1975 would serve no 
useful purpose since meaningful comparisons cannot be made until the close 

of school ydkrs 1974-75, 1975-76 and 1976-77. 

r * . ' 

The ESY evaluation is a team effort coordinated by Dr. Trudy Banta 

of the University of Tennessee 's*%u)j;eau of Educational Research and Service* 

*The curriculum component of ESY is beihg assessed by Dr. Lester Knight, 

Djr: Charles Chance^' and Dr. Robert Howard, of U.T.'s ETepartment of Curricul 

and- Instruction. Dr. Knight is working with the primary schools, 

* • 
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Dr. Chance with Che middle a<ho»lii, .aid Dr. Howard with Farragut High 
School. 

rho liSY administrative struct«ir« and the program of professional 
dovclopmenc for ESY personnel aro being evaluated by Ur. 'john Lovcll of 
the U.T. ncpartinc-ot of Educational Administration and Supervision (I-A&S) . 
Ih'. Kenneth 0' Fal Ion and 1). . C,eon,o HarriK of HA&S are inyostignt i.n« the 
fiscal aspects and cost effectiveness of KSY. During the fall of 197/.'. 
Mr. Jerry Kondwros, under the direction of- Dr^ Larry Hughes, EA&S, conducted 
a public op"inion poll on the subject of ESY. 

technical assistance ca -the ESY^proje.L is being provided by Mr. Bill 
•Phillips, graduate student in EA&S, und Mr. Don Broach, graduate student., ; 
in statistics. 

Members of the evaluation team made an assumption at the outset that 
since no control schools were avail able -for comparison with ESY schools, 
the best source of data for -.comparative^purposes' over t l.ic three-year ESY 
trial porio.i would be data accumulated on the five ESY schools during the 
three years prior to ESY (i.e., 1971-72, L972-/3, 1973-74). 

Objective L ■ ' _ 

Of primary importance in the Knox County trial- of E^Y is the new 
curriculum which has been designed by^the system's administrators and 
teachLrs. Accordingly, Objective #1 of the program is 'to provide a new 
curriculum which represents an improvement over_ that employed heretofore, 
in the ESY schools...' Evaluation of this objective is being conducted in 
three areas: studenf morale and motivation, professional staff satisfaction, 
and student achievement. It is assumed that students and staff involved 
in ESY can raake judgments . about Che relative values of ESY curriculum 
components and components of the previous curriculum, and that "these judgments, 

18 '-'^ . 
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along with indications of teacher-student satisfaction, with aspects^" of 
the curriculum, are valixl criteria f6r assessing the worth of thfj^ curriculum • 

a) Student morale and motivation. .The statistic Which wil-l be used r 
to determine whether or not ESY.has increased daily attendance in the 
five schools is the' ratio ^expressed as a percentage) of average daily 
attendance to total enrollment £or the school year. Base-line data have 

been collected for school years 1971-72, 187^-73, and 1973-74. 

"~* t I ^ ' * * 

•Student attitude toward school wi^l be measured in a variety of 
ways in the course of the evaluation. To date, two attitudinal measures 
have been taken: one during the first Gsummer) .c^uinmester , a second in 
October 1974. Both measures were in tl:e form of questionnaires designed 
by evaluation team members. 

Summer quin students approved of E§Y almost unanimously: at the end • 
of the quin only 6 percent of the' students said they were not in 'favor. of 
year-round operation of the scho61s. Ninety-three percent of the students 
responding said they were glad £hey had attended the summer -session. They 
favored the smaller class sizes they had experienced, and the opportunities 
for individual assistance from instructors. 

If student responses to questionnaire items administered in October i 
are valid, a substantial majority of ESY students have favorable attitudes 
toward school. Between 75 and 95 percent. of primarV school students 

♦ i • V 

responded affirmatively to such statements ag think learning is" fun/ 
^ 'I am happy in school/ and 'I think what we do in school is important.' 

More than three-quarters of the primary students were pleased with the 

kinds of learning activities and materials, available to them. 

^ - * . ' /-^ ? «^«. 

■ 

At the middle school level 97 percent of the students sampled thinks., 
what they do in school Is important* Eighty percent like the quinmester < 
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plan lor sch- ..» t tendance . About 5". percent of these «tudents like 
school more with ESY than thc::?^1d in the past. More than tW-thirds of " 
the- middle s. hool students expressed the opinion that their learning 
raacerials and activities were more interesting this year than in the past. 

-Two-thirdn of a Sample of Farragut High School students said that t;hoy 
liked the quinmester system better than -the' t raditional 9-months-of- 
school plan; and tell thev had 'a greater choice of subjects under ESY.' 
nisrupcion ol the peer s-'tiuctu/ii nt Karra../t duo to ESY apparently is not 
a problem. Just over half the students said they would have'" to make new 
friends 'as a result , of ^ entering and leaving school at different times of 
year,' and 80 percent were pleased about having this opportunity. 

Farragut High students were less positive about certain aspects of 
Che new curriculum than were primary and middle school students. OnJy 54 " 
percent felt they , had more opportunities to use and develop their own 
talents under .ESY. Two-thirds said 'no-' when asked if they were learning 
more this year.about careers apd jobs of interest' tQ them. Only one-third 
felt Li<ey wer?. 'learning more thi.s year as a re.s.ill ol the now ESY curn\uiup 
However, if this "sample .of iarran-it High students was- typLcal, there will • 
bG-*more interest in summer quin attendance in 1975 than in 1974 at FHS. 
Sixteen -percent of the respondents said they planned to attend the .Summer 
1V75 .quinmester. . Sixty percent of those respondents (excluding senior-s) 
whcattended the Summer 1974 quinmester reported .plana to "attend in thev 
summer, of 1975.' . , ' ' ' . ■ ' 

The evaluators recommend that a concerted effort be made to explain 
ESY.and its objectives to student participants at all levels, but especially, 
in-the primary schools. Only a third of the youngest' children (levels 1-2) 

agreed with the statement 'I understand what the 'Extended School Yeaif means ' 

/ 
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T'ro-thirds of the students at levels 3-4 agreed. In the middle schools 
ana at Farr<uut High some*15 to 20 percent of the students confessed that 
they tlid not understand the Extended Schpol Year Program. Simply ^\oinf^ 
to school under the new system undoubtedly will help students understand 
its operation, but an^ information program which also .communicates the 
objectives .^i ESY should increase student understanding of the total program, 
and could even help to boost summer enrollment, > The potential impact of an 
information program aimed at students and their parents could be great. 
In connection with the survey of publicVpinion which is part of this 
^ ^ evaluation, more respondents received information about ESY by word of 

mouth — from children - and other adults, probably parents — than any 
Other source. 

.Reduct^ion in vandalism at the five ESY schools, and a decrease in X 
disciplinary referrals to principals at the schools could be considered 
indicative of improved student attitude tov/ard school. Base-line data for 
the three school years prior to 1974-75 are presently being collected fi 

principals. 

/ 

•Apparently a majority' of ESY student.s share the perception that • 

instruction is being individualized in the ESY program, but more work remains 

to be done in this area. The youngest children were most positive about 

the occurrence of individualization. Approximately 70 percent of youngsters 

at levels 1-2 responded affirmatively to such statements as 'when it comes \ 

, to my school work, I get to make a lot of choices for myself and ^my 

teachers give me help with my v;ork that is just for nie . ' At levels 3-4 

affirmative percentages for these items dropped to 60 percent, ^ixty per- 

':ent ur f middle school students said Wes' to the statement • Since ESY 

•• ^ * 

ber.an mv assignments seem to be mure individualized — just for me.* At 

^ 2i 3.3 
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■Farragut liigh oi percent 'of the stu.lcnt.s indicated that-under ESY they ' 
^ were kble to choose. for themselves mor. of the activities desii;ned to 
help theox. learn. But onJy 54 peroc^nl bel ieved" tky-had niore opportunist r<-« 
to use and develop their own special t^Joncs under ESY. In addition 53 ~ 
.percent reported using f^wer learhin,- mareri.,ls this year than under the- 
old program, and 56 percent felt there.h.ul .been., decrease in opport.m it i.^ ^ 
to work on le.irnlng materials at on.-'s own pace. ^ ^ ; - ' 

* If individualization of instruction is -to become , a reality Ln more 
ESY classrooms, it appears that further prof e.ssionaJ daA/eiopment programs 
for',t^.ioher.s nust be concentrated in this ar.en. Guidelines for* such 
programs are available and the Knox County administration could take 
advantage of n.ethods tested by oti ei' school systems 

• Base-line dsta on- circulation of libraiy booksAnd other instructional 
materials will be collected at the ESY schools during the spring ol 1975. 
It is assumed that increases in such ciroulatddn woij^ld provide further 
indication of improved student motivation to learn.- , 

•Information on the school dropout rate-aL Karragut High for ^t he years 
1971-72. 1972-73. 1973-7^ is currently being sought, A change ij dropout 
figu.fes should provide ^ot another indication of. student moralb and motivation 
to learn under the new program . 

b)„Professional staff_^isf action^ Positive responses have been 
given by at least a majority of ESY teachers and administrators to at "east 
half the queries about the new curriculum that have been included in,, 
evaluative questionnaires and interviews to date. 

During the Summer 1974 quinmester fotir of seven ESY school admin is,t rn tor... 
reported that teachers were expressing u'nd'erstanding and acceptance of the 
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:iew curriculum modules,. Another, opinipn, however, came in the form of a 
comment that teachers who had previously participated in a nongraded multi- 
age grouping structure were finding the new modules frustrating because 
they were tied too specifically to given grade levels. This negative 
impression may help to explain the lack of enthusiasm conveyed in ''the 
responses of personnel at one school to virtually all questions concerning 
the new curriculum ♦ ^ " 

Iflien SuAmer quin administf ators were asked' to name the best feature 
of the ESY program, they most often identified curriculum Improvement, i.e., 
ii^creased curriculum options, more opportunities for individualizatipn,* 
greater variety of learning activities, and more enrichment activities'. 

Nearly 80 percent of th'e teachers employed during the Summer quin 
expressed the opinion that the .new curriculum modules represented an- improve- 
ment over the curriculum used in the past few years. The same prop,ortion 
of teachers felt that the^new modules were clearly written and well organized 

Comments received from teachers have ma'de it clear that the curriculum 
'modules vary tremendously in quality: some are very good, ethers rather 
poor. Unfortunately, then, any statements made about the /average' reaction 
to modules will obscure thesfe two extjiem„es^._^ Similarly, teachet opinion 
about the modules varie^ considerably. The teachers who wrote modules and/or 
helped formulate curriculum objective^ are generally committed to their 
work ^nd tend to say nice things about it. Another group of teachers 
(probably only 20 percent or so) has difficulty accepting the new curriculum, 
probably because these ihdividuals had little or no role in planning it;. 
A weakness of the evaluative instruments to date has been the failure to 
distinguish the responseis of curriculum writers from those who were not 
Involved in planning or writing. 
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. ■ i»a (K-tobtT 22, 1974 approximc.ely 92 percent of the teachers and . 

I 

adrainistrntors associated with ESY met at Karra^Ut Middle School for t iu 
^•pur,.ose of compJe ting .sots oi ev.. I native instrumonts . Inc hided in th is 
. set were "Teacher-Administrator Assessment of ESY CucricuLum" and a series 
of three forms, similar in design and yet each oriented toward teacjier 
reaction to the curriculum , at a different organizational level, i.e'., 
primary,,, middle or secondary. On the first form majorities of teahhers 
and administrators provided positive responses to 1-2 of 20 items related 
to -the new curriculum. On the second series of forms, majoririep of 
.primary, 'middle and second.ary teachers responded positively to I's of 22 
common items. , ■ ' 

Three-quarters of the teachers and' si percent of" the administrators 
responding^ to the form."Teacher-Admiiiistrator Assessment of ESY Curriculum- 
thought it was a good' idea -to write new curriculum modules in most "areas 
In&tead of adopting pre-existing curriculum plans. Approxinately' 90 per- 
cent of both groups agreed that too little time for designing the new " 
curriculum had createi^ problems for the staff'. 

More than two-thirds of the ESY teachers and administrators were 
satisfied with the role given to teachers, principals, and curriculum 
, specialists in formulating goals and objectives tor the new curriculum. 
But_ just one quarter felt that students, ^pWnts, and representatives o2 ■ 
the public had had. sufficient input. _ , . ' 

All administrators and 88 percent of the teachers felt^ they' could ' 
support the goals and objectives. of the new curriculum. More than 75 
percent of both groups were sat^isfied that the goals and obj ectives "Cre ' 
rvMlistic jnd attainable through acceptable learning processes. 
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)\lnost uine-i™ths o^- the professional staff approved of having 

Individual Kiiox County teachers write the curriculum* But only Qne--third 

' of tHe^ddministrators and 54 percent of the teachers felt that ten^-hcrs ^ 
, * 

fother than module writers) had had appropriate input in developing and/or 
approving the modules. Principals and outside curriculum specialists^ were 
perceived as having had sufficient responsibility foi: curriculum^ content 
by about 55 perc-ent of the professional staff. Less than 20 percent believed 
stud^ints, parents, the publi;: had been appropriately involved. ^ . 

* Two-thirds, of the teachers and administrators responding blamed 
'inadequate' guldelihes for weaknesses and^^problems in the modules. bW. 
90 percent of the staff agreed .th^t e~acht module contained behavioral 
objectives directly related to Yxiox County's new instructkonal goals and 
objectiyes. - . , . ' . 

•The ESY fa>cull;ies seem to feel rather good about the^ process used 
to formulate goals and objectives for the new curriculum. They like the 
product, I'oo. They, thought? it was a good idea to have Knox County teachers 
write the curriculum modules. But then the time factor operated to 

produce some negative perceptions. Such a* tremendous amount of work had to 

\ 

be done that there wasn't time to involve 'appropriately all teachers, and — 
a sample of students, parents, and other ^inter^sted members of the .commufiity . 
Ttie first; modules had to be written quickly in preparation for the Summer 
qi>lnmester, but guidelines were still b^ing formulated when the- first 
writers went to work. These writers were somewhat frustrated wh^n the* ' 
guidelines were modified in the middle of their work- As might be expected, 
some of the' nodules that came out of^this process wer^e quite good, others 
contained ^•e'rious weaknesses. . - * 1 
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Th.^ fv.iluat..rs stroiiRly rt^roiari.-mi rh.it evaluation and rovlsion ot ilu 
.n.rri.-ul«.,r, J>Julos ifu f o. us H .onoM tod effort, to ,;'.t nlT^.u^l,,., 
lnvo!v.-.l iu tlK. KSY cur r i.-. I um. Supt-rv isors nnd/or ..dminisi ratol s minht 
begin an in-service project with statement of guidelines and ch.irk-ter isL ie.- 
.all.moJuJcs should possess. Then teams of teachers, perhaps in combination 
with selected students and even parents, could get together to discuss a ' 
module or series of modules each had used. Written recommendations for ' 
revision irom each school should be considered by the original module 
writer, or by whomever is made responsible forjfactuaUy making changes in 
the modules. 

5 

The questionnaires submitted in October to primary, middle and secondarN 
•school tcNich..r.s to obtain differentia] reactions to ESY at the three I.-vcIk 
contained one section which was t^\ie same in all three forms. This permits 
'dlrt,.t comparisons of teacher reactions to £^7 across the three organizational 
levels. 

Roughly threo-qu^ters of the teachers at ail three levels believed 
that the curriculum modul<.s contain 1) appropriate sequencing of object-ives, 

2) oblectives representative of all I'evels in the cognitive domain, and 

3) objectives representative of the affective, domain- Only half the teachers 
feel that objectives in the modules can be achleyed ^.If.an the time allotLod. 
faculties of the two Vddle schools and of Farragut High School feel ve.ry 
much the same about most of the items related to curriculum objectives 
(75-78 percent agree or strongly agree with the positive statements). 

Cedar Blulf Primary teachers are more positive (82-90 percent agree), while 
Farragut I'rima-ry teachers are rcuch more negativp Wy 40-60 percent agree) 
about the objectives. 
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. M-.-.-r,i ,1 thV; itenb comon to the forms for teachers at the- three 
vrgmi:..ri.„, ,i i,.^els pertained to content of the curriculum tnoduU-s. . ' 
.'-,pr..xiT,i^.lv ;;0 percent of .ill teachers aRreed th£rt module writers h.Td 
^0Qn-..1t,a i.^nropriate turrent r^-ierences, and that the variety of material:, 
•und avcivir.ic-s listed made the modules suitable for helping individuals 
■n- -.Mryin,. ability levels achie-o the statml objective-s. Teachers wore 
.1 bit less positive about the evaluation component of the modules. ^Roughly 
bO percent said they had made ' extensive use of evaluative suggestions in 
the modules, and approved of them. But only one-third of the teacher« Yelt 
the modules provided adequately for pretesting o£ students. " ^ 
With the exception of one school, approximately two-thirds of the 
teachers at the ESY^ schools reported that content of curridulum modules • 
provides ,:uidance for most of Vhat goes on^in^'heiT classrooms each day. 
At Farragut Primary only 24 percent of the teachers were using the modules 
thxs extensively. For all other content statements I'-arragut Primary ' 
teachers registered more negative reactions — often differing })y 20 to 
30 percentage points ~ than* did teachers at "di^' other school. 

Only a third of the prifaary and secondary teachers felt .'^--ir students 
were well informed .about ESY operations and objectives. This figure was 
■n^arlv 60 percent at the middle school level. "Substantiation fo'r the.view 
tl.i. primary teachers comes from ptimairy students at levels 1-2. Only .{i- 
third of these students said they understood vhdt the Extended' School 
Yoar meant. Less than a majority, of all tejlchers believed their students 
h.id .1 n..re positive attitude toward school this year as a result of the 
new currttulum. / 

\ 

;!orc than --hree-fourth.^ of tha primary and middle school teachers 
expressed confidence that modules^ in their subject areas could be- offered ' 



^->^M'»nt .illv. But at, l-arra>i;ut llinh, "nust 58 |mtccmU ol tlic tcNU*!M''r^:^ 
I r»'r v say this'. Most Lunchetfs ivK \ Mini students ran vacation dur 
' iM ' .^i vj. .ster without teeiin^. they havi» missed somothxng when thoy rriurn 
• I . -thirds oj the Farragut Primary tVach^rs doubted thi.s. Further 
' vh^u t' >n thusu points shSuld be available by the end of the current 

r ♦ 

s n*''»l Vrar. \» - ' ' . ^ 

Tnreu out ol four of the- pripury toa^-ht^rs expressed 9p^ct:rn that rWv 
would eventually havv students in the ^mv c\ i^t- who were wgi^king on two- 
TT.ort? different modules. Sixty-six puroent or thu^ hiph school tf^achers 
o;ipressed thls^.-^oncern, but iust 52 percent uf the ruddle school ' teal^herrf 
did. The exi <.Mit to iwhich this appruhensi'on Ls warranted should l^ecome 
eMdv'u by the be^xinning of the fifth quinmestciV. 

Comments from teachers" have made it evident hat the evaluation - V 

t * 

component, especially pre-testing to determine the level at which an 
individuril is functioning prior to ^instruction , is a source v weakness 
in many of-tiie curriculum modjae^. Metliods for evaluating students* 
» hievi'irenl of curriculum objectives should be avin^jor locus ofyapy effort 
t » re/is«: nodules. * 

.Vii^a,' LSY teachers there seems to be a variety of opinion about how 
curriciilum modules should 'be used In the classroom. ,The Curriculum 
"lo.-rhig CoTimiitte^ apparently intended the modules to he resource unit^, 
i.^-., another source to consult for new ideas aboift--~leaTning activities 
^aiid materials. ,S<^me teachers,^ however, have cpnsidered thd modules af; 
^eachin^;^nit6, i^e., the -pTimary source of the daily lesson plan for a 
qummester. 'Many^oj;^ the teachers who have used the modules as teaching 
nn^^ iKive been Jrujit rated because .some modules ''contain too much material 
to he covered in a quinmester." Supervisors and administrators should 
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t!jakt» an attempt t*) correct whatever misunderstanding?, may exist aiuoa)* 

i - 

teachers about how modules should be used. Further study Is needed to 

' • * • " k * 

cfetemine (1) the ey.tent to which the modules are being' used in classroons 

throughout the' five ESY schools, and (2) the most efifGctive plan lor 

usage.y i,e;, how are particularly effective teachers usin§ the modules; 

Finally, there appears to be a conflict at Farragut Primary betxveen 

the vertical organization plan which that faculty favors (a non-graded' 

plan) and the^plan which that faculty believes the ESY curriculum requi.es 

(si graded approach). Is this a real conflicf^ It certainly seems real 

^-when the responses of Farragut Primary teachers to statements about^ the 

new^curricb^um'are consistently much more negative thap those df .other 

faculties^ "Of course other factors could be at work, such as a' feelijng " 

of non- involvement (on the part" of some) in^^t&wctllum ' piannin^anti 1 - 

^^^^ < 

writing, or misunderstanding of the^ift^nded use of curriculum modules. 

It seems important that the Fan?^ut Primary situatidn be resolyed; either 

through finding^ a way of ada^/tlng the ESY curriculum thrust to fit the 

FP structure, or by withdrawing the ESY curriculum from that^ school. If 

♦ 

being forced to ^se plans that seem contradictorv 

FP students coald become victims of the 
legativism* As of October, however, tfiis had 
not happened. FP, students , reported a lower^level (by 14 percentage points) 
'o/ understand*ing of j^t^the ^xtende^ Year means than students at 

Cedar Bluff Primary, but on almost every other comparison FP students 
were as positive abo.ut their school work, as were CBP students » Indeed it 
is n^^teworthy that on the two Items most indicative of students* perceptions 
that instruction's being individual i2ed"( 'My class work and home work 
assignments seem to be just for me, not for ihe whole class,' and MvTien it 

• . . 29 - • * 



FP^ teachers feel they are 
^to their basic philosophy, 
faculty's, fi^ustration and 



comes to aiy "school work, rget' ty make ^ lot of .choices for myseW.') FP 

' ^ — ' , ' . . • ■ - i ' 

students responded more positively t^an CBP students liy*17 and/ 10 peKcentage, 

p/Mncs, respecclvely. " ^ ^ " ^ - ' 

. .• An instrument is being prepared W administration durirtgthe spring ' 
of 1975 whic^i should provide an indicaeion of faculty satisfaction with 
the addicion^i instruccUonai 'materials made availabJLe through clie ESY 
^"rrogram, " - ^ . - ' 

' • ' ^ > S ' > . " ^ 

-iTo date teacher :?:esponse ds available on two it^ms related to materials • 
Approximately 70 percent of, ajl tea'chers agree'd with the statement, 'The 
nodule (s) I have used offer Cs) materials and activities suitable for a i. 
variot / erf student abilitiea, interests, and learning styles ' 

Cedar Bluff Primary and MidS^le schools appear to provide te . -^rs 
^4tJl_Xhe bc5r aceeiis to instructional materials mentioned in the modules. 
About 70 percent of the teachers at those schools were satisfied with 
their access to materials, ^nly one-third of the Farragut Middle School 
faculty felt they had sufficient access to materials. Fifty-three percent 
of Farragut ."High teachers, and 60 percent of Farragut Primary teachers 
t: satisfied in this respect. Apparently improvements are needed, . 
especially^at the Farragut Middle School, in the system for supplying 
teachers with curriculum materials. ^ 

o 

The questionnaire administered to teachers at the end of the Summer 
quinmester contained an item on individualization of instruction. At 
that time, 55^ percent of the ESY faculty members expressed tHe opinion 
that the new curriculum modules helped them individualize instruction to 
a greater degree tlian in the^pa-jt. VJhen teachers were queried again on 
this point in oclo1>er, -near the end of the second quin, the percentage 
had fallen to m .at Farragut High Sr-hool, 39% at the middle schools. 



30 



4lf at Cedar Bluff Primary, and 12% at Farragut Primary, Roughl>^ ^OZ of 

Che ESY students questionGd in October" felt that not enough indiv^idual i:%u /oa 

was taking'^ plate in their classes. 

Since individualization of instruction is the foremost goal of the 
ESY curriculum, supervisors and administrators must find out why the 

r 

modules^ are not assisting adequately in 4:his task. Some other school systems 
chat have attempted to accent individualization have found if necessary to 
involve staff members in intensive professional development programs for 
a year or more in order to create significant impact on the traditional 
managemant of instruction. The Knox County administration must consider 
such a program if the commitment to individualization is to be fulfilled. 
Certainly individualization must be a key concern in planning revisions 
for the curriculum modules, 

• Base-line data have been obtained from the Knox County personnel 
office concerning staff turnover in each of the five ESY schools for the 
years 1971^72, 1972-73, 1973-74, These data will be compared with similar 
information for 1974-75 1975-76/ 1976-77, in order to provide' another 
Indicator of professional staff satisfaction with ESY, It is assumed that . 
if staff members are satisfied with the new program, they will want to 
rtay with it; the result being a staff turnover rate that is, less than, 
or at least the same as, the rate which prevailed prior to initiation of 
ESY, ' 

c) Student Achievement , For the years prior to 1974 no series 
of achievement tests were given at Farragut High School. In the fall of 
19V4 the Stanford Test of Academic Skills was administered to eleventh 
grade students at the high school. This year's mean scores can be compared 
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with scores for the eleventh grade next year and' the following year to / 
determine what effect, if any, the new curr.iculum is having on achievem4t. 
^ For the school years 1971-72, 1972-73, and 1973-74 base-line da^ 
have been gathered on the intelligence and achievement "levels of t/ird, ' 
fifth, and eighth graders in Xhe five ESY schools. (In the Knox/connty" 
system the annual testing program involves .administering the/Otis Intel- ' 
ligence and Metropolitan Achievement tests fo students in 4ese- three 
grades ohly.) To minimize the effect of being unable to compare achievement ' 
scores for the same youngsters in successive years, /he discrepancy .(positive i 
or negative) between mean IQ and , achievement percentile scores at each of 
the three grade levels will be used as the indicator of change (if- there ' 
is any) in achievement due the ESY curriculum 

Data will be collected during the spring on the propoKtion of failing ,' 
to passing grades given at Farragut High School during the past three years. ,' 
A clear change in the trend of these figures over the jiext three years 
could be interpreted as an indication of a change in attitude on the part | 
of students and/or teachers attributable to the ESY Program. ' 

I 

As a further measure of achievement at Farragut High School, group 
means on such collej- entrance tests as the ACT or SAT will be compared 
for the six year period 1971-77. - „■ 

During the spring- of 1975 the assistance of Parent-Teacher Associations ' 
at the ESY schools will be' sought in the -tasks of developing and administering 
nn In.^^triment to assess parental opinion about the effects on children of 
the nt"W curriculum. 
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To provide an in.structlon-l program which is perceived by at least a 
majority of the administrators as easier to evaluate than the previous 
progrcun . 
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^ During the f inal .quinmestier of the 1974-75 school year, an interview 

* 

guide will be. prepared and used to obtain information from supervdsors 
anJ ESY administrators about the relative ease of evaluating the ESY 
instructional program compared to the previous -program* 

Objective 3 

To provide studenj: scheduling which V7ill facilit^ite operation of ESY 
^ and not penalize the student x^ho attends school during the* summer 

quinmester " . ■ ^ 

At the time ESY students were questioned in October 1974 only half 
of the respondents at Farragut High, had confidence that they could really 
vacation during any quinmester and return without feeling thay had missed 

* 

something. Three-quarters of these gtudents reported>that they were able 

. to schedule th'e classes they wanted during the second quinmester. Of those 

October respondents who had attended the Summer 1974 quin, 79 perccnc were 

able to get all the classes they wanted to take during that session. The 

vei^dict on student scheduling is still out — it remains for a sp'ring 

student questionnaire to' reveal whether or not the skepticism about missing 

out during a vacation quin which prevailed^in October was warranted. It 

must be'determined also whether the 20-25 percent of students Wo" did not 

get 'the classes .they wanted were victims of the scheduling process, or 

• / 

whether they wanted courses Farragut High School was not prepared to offer, 
t^ile it sounds good that three-quarters of the students were satisfied 
with their schedules in the fall, 25 percent of the ^student body is actually 
a large propgrtion to have disappointed. 

Objective 4 

To provide an organizational structure which at least a majority of the 
professional staff perceives as supportive of BSY and the new curriculum 
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• ''^c^eacL^^r" nercepLLons of admlnisLrators, supervisors, and 

b) to assess staff satisfncf ion 

c) to explore communication and decision-making processes 
TorTriflsfLTlZfi'' P^^^'x'l-Sical and .echni;^! suppo. 

e) to satisfy the perceived need for curriculum material-s 

f) to satisfy the perceived need foi- physical facilities essential 
to the program 

« 

Investigation of the organizational structure associated with the " 
ESY Program involved consideration of (a) role perceptions'of administrators, 
supervisors, and teachers; (b) staff satisfaction; (c) communidation and 
decision^making processes; and (d) psychological and technical support .for 
professional staff. 

a) Adminifrra±ors, supervisors and teachers feel that they have a 
clear understanding of their role in ESY and the authority and Competence 
to carry it out. However, all of the administrators and supervisors 
indicated rhat their jobs had changed substantially as a result of ESY and 
tha there was just more to do. "Some adjustments ^have been made; but in a 
substantial number of cases , administrators and supervisors were burdened 
by the new responsibilities and felt that- they were overworked and, in some 
cases, forced to neglect certain aspects of their work. It is, recognized- 
that some of this was caused by the newness of the program. 

It is recommended that jo^ descriptions fqr principals and supervisors 
be carefully developed^nd examined' in view of ESY. Adjustments 'should be 
made if necessary. * - . 

h) Administrators nnd supervisors feel a genuine sense .of achievement 
and satisfaction from their work in ESY. However, only half the. teachers 
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share the same degree of satisfaction, and only a small percentage of 
teachers expressed ^the feeling that their administrators and fellow teachers 
were a source of recognition. * 

It is recjforamended that administrators (1) attempt to determine why 
teachers do not feel aWy great sense of achievement, ^md why admin-: 
istrators are not percei•^^ed as .a source of recognition by teachers, and ' \ 
then (2) develop a definite plan for action, 

c> Administrators in the Knox County School System have a strong sense 
of power in decision-making. They feel that they are "in" on what is 
going on in the system. They indicated a heavy sense of involvement in 
decisions relating to ESYi Ther^ is evidence, thkt this is a function of 

I 

strong communication linkages that are both formal and Informal. 

Basically, data from all sources indicate that teachers |elt little 
sense of pow^r in decisions relating to ESY, job descriptions for teachers 
and administrators, curriculum development, and evaluation of "teachers and 
administrators. 

It is recommended that a study be designed to determine more specifically 
why teachers felt this way, and that plans be developed to assure greater 
involvement of teacher.s in decisions whioh will affect their lives in 
such crucial ways. . / . ,. 

• Supervisors felt a lack of power in decisions on ESY. They even indicated 
a lack of power in the planning and, evaluation of the program of professional 
development for ESY. Supervisors have a heavy stake in this program. They 
have worked long' hours, are heavily committed, and appear to be competent. 

It is recommended that an attempt be made to find out more about the 
feelings of supervlso^^^ on involvement in decision-making and that an effort 
bfe made to get them more involved. 

^ .17 - 
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d) Teachers are not entirely satisfied with the instructional support 
system for ESY. ihey view their supc-rvisors and other instructional 
^•oHKuItants as competent technically, but not as sources of psycholoj;i . a! 
suuport or feedback that woula help them improve their effectiveness. 
These findings deserve further s^idy since the quality of psychological 
and technical suipport for the program would certainly have a bearing on 
the sense of achievement and satisfaction teachers derive from their 

-I 

According to ESY admini^strators, a greater variety of curriculum 

materials has been made available to teachers since the ^SY Program 

began. Apparently the supply system for getting these materials in the 

hands of ^he teachers needs some improvement, however. This is 'especially 

true at Far-agut Middle School, where only one-third , of the teachers 

•responding to the October series of questions were^ satisfied with, their 

access to curriculum materials. While the percentage of teachers with 

positive perceptions of the materials supply system was greater at the 

other schools (54% at Farragut High, 60% at Farragut Primary, 70% at 

Cedar Bluff Primary and Middle Schools), there"' were still substantial 

proportions of all the faculties that were dissatisf i(^d . 

f) In October three-quarters of the teache;rs at Farragut M:iddle and 

High schools indicated that their schools lacked the physical facilities- 

needed ior accomplishment of some of the objectives in curriculum modules 

they had u.sed. Between 50 and 60 percent of the teachers at the other 

c 

sciioo'ls n*.sponded similarly. This finding deserves further exploration 
io di»tormine just v/hat facil'iti<?s are needed. It may not be posible to 
IMovid. a ma |or^ fat iJ iiy such as a KVmnasium (v?hJch mighty make it possible 
tt,r l arrannt I^rimary students to ro.spond a.s poslL iveTy as Cedar Bluff 

/ / o ■ ^ 



Primary -students to the statement 'At sdhool I have a chance to deveion 
my bodv by running, jumping ^ throwing,, and. catching/) , but something 
1 iko an Improved arrangei^ent tor a materials center might be worked out 
at little or no cost. 



Objective 5 



To prQxride professional staff Iwith a continuing program of orientation 
and professional development which isT* perceived by at least a majarity 
of the staff as adequate to hieet their informational needs 



In view of the time limitations, the program oi orientation and 

. ^ ^ , 1 . ' 

development for administrators .md supervisors was rem^rk^bly effective^- 

Basically, administrators and supervisors Jhave very positive feedings about ^ ^ 

the program. However, there was a strong feeling that there simply wa:> 4 

.not enough time to g^t ready for the program. This caused a lot of problems ^ 

that could have been avoided. The administrators and supervisors also^ 

indicated a lack bf involvement in the planning of the professional 

development program^ There .was a definite indication the program needs 

to-be continued as E9Y .continues to develop. ' ^ 

It is recommended that th^ program of professional development for 

administrators be continued and 'extended with mora emphasis^ on the fuilowin^: 

a. Greater involvement of adtninlstrators and supervisors in planning 
and evaluation of program '^-^^ ^ 

b* Relatively greater emphasis on* needs analysis, program development, 
and program evaluation i'^ * 

o ' ' ' 

C;. More s*truct*ure for program 

d. 'More transportation of ideas* among schools 

e. More opportunity for visi^i-ation of other. outstanding programs 
in j;ener<i>V, the •teaGj:w>rs did not read favorably to the programs of 

orientation , and professional development for teachers. There v/as n feeling 



that tine w.is too sHorL. They tailed to get the modules early enough to - 
prepare for their use. Many teachers are not u^ing klie modules,' and some. * 
are not usin> chem effectively. The teachers who parcWpaCcd on the 
curriculum ^onunittecs and those who wrote the modules liaa\great profess7cMiai 
development experiences... But, .other teachers did not. The\fi teachers felt 
left out of decisions related to curriculum development , and kd not consider 
themselves r^ady for the program! They did not react favorablv\o the 
' program of ^roressional development on the "Opinionnaire for TeachXrs." 
They did not feel that ^they were involved in the' planning or ^evaluat\^on 
of that program. There is a strong indication of lack of . consistency among 
the programs of professional development that ocair];ed at the local school 

. The Summer quinnjester participant.s had a much more positive reactiorb' 
to ESY in general than non-participants. The participants were heavily 
involved , and there is a need to^get the rest of the teachers' involved ; - ,. 
the program of professional development is one way to do it. 

rt is recommended that consideration be given to the following factors 
in l;,he development of the program of professional growth for teachers: 

a. Greater involvement of teacher^. ih planning,, implementing and 
evaluating the program 

b. More emphasis on teacher evaluation of modales 

c. More emphasis on teacher cooperation In the dev'elopmeht and revision 
of modules ' ■ • / • ' 

(Exploration of development, usage-, and revision of modules could be ' 
the -focu-g for an intensive professional development program.) 

d. More emphasis on planning and implementing professional development 
.programs at the local school level with greater cooperation among 
schools 

■V. 

e. More opportunities for teacher visitation of outstanding programs 



t\ Continued emphasis on tht; evaluation of the wprk of the curricalvui 
eommictees vith "across ihv boai?d"* involvement of teachers in this 
process, *" ' " . 



To provide more efficient use than at present of school facilities 
and professional personnel 

a) to pj^ovide some relief from over-crowded facilities by reducing 
by. at least ten percent the anticipated pupil enrollment during • 
each of the four^ "regular school year" quinmesters (September 
through May) 

h) to provide, over a perio'd of years, sufficient reduction in 
capital outlay to offset the increased operational cost^ of the 
ESY Program 
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The fact that facilities and some professional personnel at the five 
ESY schools are currently Being used for twelve months rather than nilie, 
can be interpreted as fulfillment of the objective of using facilities 
and pc^rsonnel more efficiently. , ^ n . , * 

a) The hoped-for degree of belief from overcrowding dufing the ijugular 
schoQj. year has not yet ybeen/achi^e^d at the ESY 3c;hools« In ,l97A--7$ the 
maxi'num reduction in schoi^ enrollment dile'to sunnier attendance will he 5 
percent, Juring^the fifth quinniester^ Maximum enrollment will be expecrienced 
during the fourth quin, when the reduction due to ESY will be only 1 percent. 

b) Dr. O.K. O'Fallon of the Bureau of Educational Research. and Service^ 
and Dr. Geor;;e Harris of the Department of EJducational Administrfition and 
Supervision have developed a set of three ii.atrumpnts to collect information 

needed for an analysis of ESY costs, and a comparison of tl^se\costs with, 

* ' * t \ . 

those of the three previous years (see Appendix C) . The instruments include: 

1 * 

I. A building level data form which incl'fide^ basia information such 
as the name and location of the school-^ 'the grades in the* scKool 
r)rj>anir,at ion, and a brief descrij>tion of^the school instructional * 
nrganizatiqn. This form also asks for teacher schedules, class 
enroll,ments, and teachers * aides* salaries. 



2. A district level data form which identifies the total number of 
teachers in the county, number of teachers in each attendance 
unit in the Farragut district, the number of students In average 
daily membership, by the county and by the units within the Farrap.ut 
• district, cost anO size information relevant to buildings and sites 
instructional space available at each attendance center, and 
information relating^^ equipment. 

^ 3. An EJ^tended School Year Cost Analysis Breakout Chart for th^ee'" 
tiscal years before' aijd following -the beginning of the project.. 

The instruments were developed and ' presented to the members of the 
school district central, office for conmieht and criticism. Then the 
instruments were revised to make them easier ko use and amenable to 
computer analysis. 

The instruments, when used by the school district, will provide data ' 
which will make it possible to answer two questions. The first, "What ' 
are the costs per pupil of the education 'programs under the Extended 'School^ 
Yaar as' compared with the costs of the programs in the Farragut district " 
during^the three years preceding the project?" The second question: "Will 
increases in the operational cost of the Extended .School Year "Program be 
offset over a period of years by reduction in capital outlay costs?" The - 
extent which these two questions, can be answered depends upon the extent 
Yo which the data requested from the scho^ district can be supplied. 

The. instruments are now*in the hands of the schooJ district and Che 
data are in the process of. being collected. As the data be^come available, 
they will be subjected to computer analy^s. 

Obicctivei ? -« 

* , To producr an expression of a favorable attitude touard ESY on the 
part-of nt least a malority of those persorrrg-roncerned about schools 
t m the Karranut.Ili^h School attendance zone through an appropriate 
ihiorm^^Mon i>ro>>ram* \ . * ' . 
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a) io pruduce nn expr»?,ssion of a favorable attitude toward ESY on tbv 
part ;>f at least a majortty of the voting populatibn in\ the Farragut 
Ul^h hiJiool attendance zona \ * - - 



;'») To pr^nJuciv an^oxpfesslim of a favorable, attitude toward! ESY 
.the part uf at least a majority of the students attending the 
five ESY scl^ols. 



v 



c) To produce an expression of a favorable attitude toward ESY on 
the part of at least ^a majority'^of the parents'of the stTidents^ 
attending the five ESY schools 

d) To produce an expression of a favorable 'attitude toward ESY on 
the^part of at l^apt a raajority of the>rofessional staff associated 
with the five ESY schools, . . ^ 



* / , In^ addition to information which has undoubtedly been transmitted to 

. ^ ' ^ ' , 

fa-i<3nds and neii?,hbors by ESY .studei?ts and their ^parents, publicity for 

the ESY Program ha^ s^lso been transmitted by^daily and weekly newspapers, 

radio*;jand television, arid through P,T,A. and other community meetings. 

a) In an effort to assess the Effectiveness of this information 
program in transmitting news of ESV to the general^^public, a questionnaire 
was jnailed in November 1974 to a S£in§)le of registered vo,ters in a precinct 
of (1) the Targ^.t Area (Cedar Bluff and Farragut commurVities) and (2) a 
Non-Target Area elsewhere in Knox Coun'ty (ia this case, the Halls community). 
The totil of 163 respondents represents 2}i percent of the registered voters 
in the Target and Non-Target precincts, . * ^ * 

Apparently the'gener::] information program mounted in behalf of the ^ 
Extended School Year Program has accomplished its purpose ver^n. effectively. 
Seventy-eighb^ percent* of the respondents in the Target Area, and 692 of- 
those in the Non-Ta*rget Area teported that they had 'received enough infer-- \ 
J^'UJon to know what- the R-.tt^nded School Year is about,' 



|. The voter questionnaire con5.ained a number of items related to specific 
Ji^pects of thi KEY Proi»ram. More- than three-fourths of the respondents .from 



, Target and Non-Target areas combinod registered thei^ approval ^n, most 
of these U«rn«. Ninoty p.^rccnc of voter.- agreed that vhll. ESY-.mtghc not 
-.t c.du..ui..„..! ...Ht.s, -ir.\;.ul.l •p.-ovUie ,or gr^.u-r ...so o, .Vhooi i.uH.fh,. 
and relievo oven-rowded sehools;' KJghty-thrce percent felt that 'An'^ - 
elementary student who works with two or .ore teacher^ in a tea. has more 
•advantages than if he or she worked with .only one teacher per year'.' Eighty 
• two percent believed that families should ^be able to 'select the season 
,^ they desir; for vacation and not depend on the usual sunler school vacation 
^ period.' Seventy-seven percent of^he respondents agreed that the ESY 

Prpgram should be offered to^other parts-'of Knox County. Seventy-four per- 
cent felt thkt -'Schools can be organieed so children can return from 
vacation at different times without causing them special' problems or . ' 
hardships." Seventy-twa percent of the'respondents agreed that'the Extended 
School Year Program could improve education I'n.Knox County. 

_ Almost two-thirds of the voters responding, in November agreed with 
the statement. 'The Knox County Schools ar.e, providing, ^'tudents * with the 
kind of educational experiences that they n§e4. ' 

\ The only questionnaire item which was not ^affirmed by a majori^ty of 

respondents was th- statement, 'I ha^e received ' as jnuch information about 

the courses of study in the Extended School Year 'as I need to know.' Only 

38% of the respondents agreed with the statement. 

' .In short, Knox County voters" seem to have general information about 

ESY and appear to favor n^ost aspects of the program, but 'they would like to 

have {Dore specific informatioh about ESY course offerings. 

Analysis of voter response according to various sub-groupings revealed 
liie following: ♦ 

I) Target Area respondents including both parents and non-parents, were 
positive about the ESY Program thqn were Non-Target Area respondents. 



2) Respondents whose clixldxen are piirticipating in ESY« had a more 
favorable attitude .toward the program than, respondents whose 
children attend other Knox County Schools. 

3) Female respondents Jelt a stronger need for more Information about 
courses of study in- the ESY Program than did males. But in no 
other respect was there a sign-ificant difference betweep respons^is 
provided by women and men. 

-^4) Respondents 63 years of age or older had more specific information 
about ESY and had more positive attitudes about the program than 
respondents of any other age group • 

* -> * ^ 

Response to another part of the* questionnaire submitted to voters 

revealed that the daily newspapers and word of mouth (adults-to-adults 
and c.hildren--tcradults) were the two chief' sources o/ * information about 
ESY. This suggests that the most efficient ways to publicize ESY in -the 
luture will be through newspaper stories and information programs in the 
schools "for students and their parents,. 

In response to questions about what they liked or disliked . about the 
Knox County Schools, voter<=; said ,theyt liked the well-qualified, dedicated 
teachers and the vocational education opportunities; they disliked ^ack 
. oi discipline and overcrowded classes. ' 

b) During the Summer I97'4 quinmester, ''approval for year-round programming 
v/as registered 'by 94 percent of the students responding to a questionnaire 
about FSY. This figure fell when' second quinmester enrollees were questioned * 
In (Vti.Ker, but a majority of students at each level expressed a favorable 

altitude toward ESY. Two-thirds of the respondents at Farragut High said 
*- ' ♦ 

they liked 'the quinmester system better than the traditional 9-months-of- 
school plan.' Eighty percent of* the middle school students said they liked 
'the quintnestcr p^lan for school attendance.' Primary students were not asked 
the question ^dlyec.tly, but 88 percent believed 'my mother and dad like the 
Extended School Year Program". ' 



w) Durini?, the spring of 1973 a quest ionnairt* specifically Uesi^Mied ^ 

for parents of ESY studehts will be administered. Parents who wore incliulod 

in the sample of registered voters responding to the voter qiiiistionnairo 

in Moven.b<-r e::pressed very favorable attitudes toward ESY and were more 

':>-»sitive about the program than respondents whose children attend other 
t 

Knox County schools. 

d) During the Sumer 1974 quinnester all administrators and nearly 
all teachers questioned said they wouid f.i\/ur continuation oi year --round 
prov;rammirg. VJhen , teachers and adir.inistrators were surveyed in October » 
the question of year-round operation was not posed, but substantial 
majorities of both groups responded'-positively to statements about most 
other aspects of the LSY Program. (Please cotisult the discussion of 
Objective 1 for further details,) Since the Suimer quinmester staff was 
composed of volunteers, it might be assumed that this group would express 
the most positive attitudes toward twelve-mi iths' operatior of the schools. 
But the feeling? rhich the evaluators e. , ountered at the ESY schools .turin.^ 
the fail was one hope that extending the school year could work per- 
riianently, - 

Objectiv e 8 

To document the feasibility of a five-term, optional a!;tendance, 
extended school year program in a suburban' Tennessee school system 

a) To show that using a voluntary attendance plan, a summer quip- 
mester enrollment of at least twenty-five percent of the 
anticipated total school enrollment for the comming year can be 
attained, 

b) To demonstrate that a quality educational program (with sufficient 
materials, equipment, and facilities) can be provided at a cost 
which the community is willing to bear 

' ) Tt» determim- the advantages and/or disadvanta^'.es of an extended 
school year program at the primary level, at the middle school 
level, and at the high school ?evel. 
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.<) Ulir.ru', the Surainer 1974 auinmester the enrollment achieved x^as 13," 
!.«rcent of anticipated enrol Iment for 1974-75 at the five ESY schools, 
.ai-: fi,;.irc rVll short of the Jesired 25 percent, but was considered good 
lor the t irst sumraer of year-round programming. The evaluators propost- 
that a publicity campaign involving (1) newspaper stories, (2) television 
appearances by ESY staff and students, and (3) intensive information - 
sessions at the schools for students and. parents be mounted during the 
spring of 1975 to promote summer atterfdance/ 

b) When voters were questioned about ESY in November 1974, approximately 
90 percent agreed to the statement, Mfliile the Extended School Year may 

not reduce educational costs, it can provide for greater use of school 

buildings and relieve overcrowded schools.' This strong response seems 

to Indicate that the community (at least in West Knox County and the Halls 

♦ 

Comnunity) would be willing to bear the cost of continuing ESY if it caji 
♦ 

He demonstrated that the program actually results in relieving overcrowding 
in the schools (that year-round operation provides for greater use of 
school buildings and staff is assumed to be evident without further proof). 
However, the conclusion on this matter will not be reache^ until nearer- 
the end of the three-year trial when the Knox County Board of 'Education"'', 
must decide whether to continue funding for ESY, 

c) In the original ESY project proposal one of the concerns expressed 
was the relative applicability of the extended school year at all grade 
levels K-12. Reaction of professional staff to date indicates that the^ 
program is equally applicable at all grade levels. "But the ties of the 
new curriculum to grade levels are just what the Farragut Primary faculty 
(by far the\ost negative toward the pro^jLc^m) seems to find most objection- 
able. According to the principal, this faculty was using a non-graded 
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multi-age grouping plan until It was decided that the ESY curriculum 

modules wore- not helpful in maintaininR this organization. The Farragut 

. Priiviry facaity hns not be,on asked foi- opinion concerni'rig the concept .>sf ' 

year-round s.-beiuling apart from thy ESY cm riculuin. So it cannot he saiJ 

that this farulty opposes 12-month programming. It does have reservations'- 

ab.out the new curriculum, at least, in its present form, which has been ' * *' ' 

presented as an integral part'of the Knox County Extended School Year Program. 

It seems that the situation at JFarragut Primary is serious enough to warrant 

further investigation to determine a) exactly what that staff considers " 

the problems to be and (2) if compromises on the curriculum can be worked . 

out to make^ it more acceptable to the Farragut Primary faculty. ' 

Questionnaires submitted to primary, middle, and high school teachers 

in October 1974 contained sections which permitted teachers at each level 

to make a number of comparisons between the ESY curriculum and the curricirlum 

of previous years. Teachers were asked to rate the new curriculum as ■ 

'much better than,', 'somewhat better than,' 'about the same as,' ".'not 

quite as good as', or 'much poorer than' the program of previous years. 

At every level a majority of responses indicated that the new curriculum 

, * > <- 

was about the same as' the program of previous years,- In no case did a 

majority of teacher? consider the new cur;riculum 'not quite as good as' 

or 'much poorer than' that of the past. , , ^ 

At Farragut High there was no r^espect in which a majority of the 

faculty felt the new curriculum was better," than the program of the past. 

However, this criterion was almost met in'two instances 48 percent feJt 

the. new curriculum was better at 'assisting the student to develop his 

'■re.it ive abilttios,' and 45 percent thought it was batter*at 'stimulating; 

in the student the desire for continuous learning.' " 

4^ -J 
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Middlv School teachers apparently found the new curriculum superior 
to the old in a number of ways. Sixty percent or more of the^ middle school 
faculties rated the ESY curriculum bette;: than that of previous years on 
sujch characteristics as 'providing opportunities for the development of 

V 

f ' 

creativity,* 'providing for continuous progress/ 'emphasizing the , 
development of self^irected <^tudents, ' and 'facilitating smooth articulation 
between the levels of the total educational program, K«12.' Differential 
response levels on the teacher questionnaire indicated that the Cedar 
Bluff Middle School faculty v?as mora favorably impressed by the new curriculum 
than the Farragut Middle School fac^ulty. Interviews 'at earh school tended 
to confirm the impression that^the Cedar -Bluff faculty was ^o re informed 
about ESY, more attuned to program objective^, and generally held more 

positive attitxides toward the ESY Program than the Farragut Middle School 

■* 

faculty^. ' ' ' 

On almost half the comparisons between the ESY curriculum ^nd that 

V 

of previous years a majority of Cedar Bluff Primary teachers favored the 
ESY curriculmn.. Repeating the trends in the highland middle school data, 
the ESY" curriculum was perceived by these primary teachers to be most 
effective in' 'promoting creative output among children,' 'assisting 
children toward self-direction and selfr-discipline, ' and 'motivating child- 
ren to learn.' Iti short, the new curriculum seems to offer advantages 
over the old at all three levels in fostering in students the development 
of (1) creative abilities (2) self-direction and (3) the desire to learn. 

in no instance did a majority of Farragut , Primary teachers consider 
the ESY curriculum' superior to the curriculum used previously. Thirty- 
six percent of these teachers considered the ESY curriculum better than 
the old ane in 'developing in children the ability to adjust readily to 

^7 ro 



social chanse' .md in assisting teachers to individualize instruction 
U surprising tinJing in view of the chief objection of this faculty to 
the neu -Mrriaulum), but these were Lho highest ratings; in most cuses 
loss tha.. 20 percent of the faculty .onsidert-d ESY bettor on the- conpar, .>„s, 

Futuro questioning uf parents, students, and teachers should provide 
additional insight into the reiative advantages of year-round school 
operations at primary, middle and secondary levels. 
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SECTION HI. 
EVALUATION REPORTS OFxTEAM MEMBERS 

\ 

Organization of This Section 

This section of the evaluation report contains the analyses of data 
which were provided by individual members of the evaluation team. Abbreviated 
analyses, along with conclusions and recommendations, taken from these 
reports formed the basis for much of Section II. 

During the Summer 1974 quinmester two sets of questionnaires were s/b- 
mitted by the evaluation director to administrators, teachers, and stuc/ents 
participating in the ESY Program. The results derived from this segmfent 
of the investigation are reported in the first chapter (A) of this /ection. 

A series of questionnaires and interviews was administered t</ ESY 
teachers, administrators, and students by curriculum evaluato/s on the 
team during the fall of 1974. Total response from teachers and administrators 
at all levels was analyzed and reported in tfie second chaptey (B) by the 
evaluation director. Responses of teachers, administrators/ and students 
at the two primary schools were interpreted by Dr. Lester /Knight (C) . Faculty 
and student response at the two middle schools was measuted and summarized 
by Dr. Charles Chance (D) . finally, the opinions of tlie faculty and students 
at Farragut High School were interpreted by Dr. Robert Howard (E) ♦ Drs. 
Knight, Chance, and Howard ar^ associated with the Department of Curriculum 
and Instruction at the University of Tennessee. Questionnaires 'used to 
sample the response of teachers, administrators, and students to the ESY 
Program were compiled by the evaluation director using the combined suggestions 
of the three curriculum evaluators. Responses to these questionnaires are 
summarized statistically in Appendix A. 
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tnvestUation of the organizational structure and professional ' 
dovclopinont rr««ram a^:.so^iate(J with KSY -...s .arriocl out by Dr. John l.ovoll. 
in-parrmonL ..f Educational Administration ,,nd Supervision (EA&S) al- the 
■University o^ Tennessee. Dr. Love 11 "s report forms the sixth chapter (F) ' 
in Section ITE. Copies of his instruments appea'r in Appendix IJ. ' 

The seventh subdivision of Section III (G) consists of the report of 
Drs.O.K. O'Fallon and George Harris of MA&S concerning the cost effectiveness 
of the ESY Program. 

Finally, a sununary of the results of a public opinion survey conducted ■ " 
in November is included (H) . Registered voters in the ESY school attendance 
zone and in the Halls community were asked about their knowledge" of , and 
opinions about, ESY. The survey was designed and carried out by Mr. J.rry " 
KondOTos, doctoral candidate in EA&S, under the supervision of Dr. Larry 
Hughes of EA&S. 

A. THE SLWIER 1974 QUINMSSTER: INITIAL REACTIONS 

• During the first week of the first'ESY quinmester — Summer 1974 — 
\d brief questionnaire was administered to each of the three groups of 
personnel most directly involve4 in the new program: administrators at the 
five ESY schools, teachers, and students enrolled for the summer quin. Slightly 
different questions were asked of each group, but the purpose of all three 
instruments was to sample initial reaction to the new program. 

Seven principals and assistant principals were employed during the 
summer session. All seven responded to the initial questionnaire. All 
aeven agreed ^that they would '...like to see year-round operation become a 
permanent feature of programming in the Farragut High attendance zone.' 



50 . 



Four -oi the administrators viej^ed 'improved educational program' fo'r 
students' -as '..^^the prijnary motivating factor for the cxirrent try-out of 
the. extended school year.^ Throe of ehe seven considered 'relief From ovcr- 
crowdirig, and operational efficiency' as the primary motivating factOFi for 
ESY." , , . " ' ' . ' " 

All administrators felt that they had received adequate preparation to 

9 

'...mak^ a good start at administeiring the program.' They also expressed " 
confidence that, their faculties were '...sufficiently prepared tQ carry 
out the program. ' * - ^ ^ v 

, l^hen asked to name the best feature of ESY, most -administrators said 

> 

•improved curriculum. ' 'Better utilization of buildings' was the feature 
rated second in imptfefearice^ The administrators also mentioned Smaller 
classes and more mone'y for "^teachers who want year-round employment. 

The administtators predicted that thi^ir biggest problem in administering 
the ESY Program would be the increased record-keeping responsibilities, i.e., 
maintaining grade' point averages, attendance data, and individual progress 
reports for students, as they move from one iquinmester to the next. Scheduling, 
and breaking the tradition of the summer "vacation, were viewed as additional 
problems that would have to be met. 

Of the 60 teachers employed during the summer of 1974, 46, or about 
three-quarters, responded to the initial query about ESY. In response to 
the question '.Would you like to see year-round operation become a permanent 
feature of programming in the Farragut High attendance zone?' 44 of' the 
respondents said 'Yes'. As 'the primary motivating factor' for try-out of 
ESY, a few more teachers responded 'improved educational program for students' 
than marked the response 'relief from overcrowding, and operational efficiency. 
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Aclninistrators w.-ro nW-h mon-' .-.mf Ldonl oi;.;thelr faculties' rcadlnoss, 

• * " « 

to ..urv out li..- i-V .nrri.Mtrn, M, n. v-.;re th- Lo.u-hc-rs tisemso'l ve.s . Vw.-.u v 

1 - ■ 

..r iJ por.fiK, ol lh<- U-aciKTS said 'no' to Liu- qoostion, ' f)o ymi loc-j 
that y.,u. have- n^reiv^Hl sufTicienC preparation for cari-ying out the quin-. " > 
meister ,^lan of operation in. your o\m classes?' ' ' * 

Smaller classes were mentioned by niore teachers as fh'e 'btist feature ' 
of the ESY program. Curriculum improvement, i.e., mo^e f-lecibUifcy , mort 
choices for students. Improved materials, etc.', was second in frequency o/, • '■ 
mention. More pay for teachers was third in the listing. 

Teachers felt tha£ the biggest problem standing in the way of ESY succes.s 
would be public. relations, i.e., sellin,; ESY to parents, students, the public. 
A second problem named by the respondents was 'getting the support of teachers', 
some of whom felt left out of the ESY planning process. 

Initial reaction to the ESY Program from students came from 460, or 
71 percent, of the 650 students enrolled during the Summer qtiinmester. ' 
U-hen asked for an opinion about 'having schools in operation year-round', 
95 percent of the respondents said they were in favor, 5 'percent were 
opposed. Similarly, only 5 percent felt that their parents were not in 
favor of ESY. But in response to the question 'Do you believe the community 
in general (your neighbors in Knox County) favors the extended school year?' 
32 percent <5nid 'no'. 

High school student^ gave the opportunity to graduate earlier as their 
chiof reason for choosing to attend the Summer quinmester. Students in 
•tirades 5-8 said they were attending so that they could vacation at another 
time of year, men responses of students in grades 3-12 were combined, 
however, the primary attraction of the summer session appeared to be thc- 
opportunity to get more individual attention in the smaller classes that 
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wera.e^p^ijted. Some primary anU^middle school youn^^sters pointed out .j?hat 
tiieir parents, rather than they, had made- the decision thaV thoy would 
ittund durlnj^s^Hie summer, But another contingent of these students reported 

* X_ . * ' ^ ' . 

trying tho summer sfesslpn because it might be fun, . ^ y 

Wheo s^iudents were asked how they believed the qu^nmester system would 

help (or^hindef ) them, most' said tHey 1iop;ed to receive, m'dre individual 

assistance due to th^ relief , from overQroicding they'expected to result. -A 
• * * *' 

second ma jor " response. was* '.tile opportunity ^o catch up or get aheadMn 

s'ohool . * - * , \ 

1 . 4jjst .before t;he Summer quinmester endefl in August 1974,, administrators, 
teacKerg, and students were asked to complete a second questionnaire aimed 
at samplxng reactions to the first summer's operation. Again, all admin- 
istrators returned questionnaires, and all still favored the continuation 
of year-roijnd programming. The seven viewed the responses of their faculties 
and s>tudents to use of the new curriculum modules as generally favorable'. 

Four of the ^Idministrators reported that they had received few questions 
and/or complaints from .teachers about the implementation of curriculum 
modules. One^said that teachers had voiced accept-ance aAd understanding .of 
modules. But another comment was that teachers pi:eviously using a nongrajled 
multi-age grouping plan were finding the new modules frustrating because 
thev were tied too specifically to given grade levels. 

Administrators viewed the best- fe^^,ures of the ESY Program as (1) 
curriculum improvement, i.e., increas'^d curriculum options, more individual- 
ization, greater va/iety csf learning activities, and more enrichment act- 
tivities; and (2) smaller classes, less pressure, better student-teacher 
relations. 



Two oF the administrators could think of no 'biggest problem' in a 
adminiscerins thu summer program. Two mentioned the fact that thcrtj-had 
ht'cn no librarian or other manager of resources at their school . Two 
p-i-ntioned record keeping, i.e., schoduiing for remaining quinmesfcs nnd 
.recording student progress. Qne administrator had a problem "with 'visitors.' 

• » / ' • 

The second sununer questionnaire was completed by 38 teachers in tho 
five ESY schools. Again, only two teachers' said they would not.be in favor ; 
• of permanent year-round programming. However, this time two ■ teac'hers ssid 
'maybe,' , AH others respondents favored continuation of ESY.' 

• Nearly 80 percent of the teachers expressed the opinion that the. npw - 
curriculum modules represented an improvement over the curriculum used in . 
Che past few years. On the other hand, -just 55 percent felt that the 
modules helped 'them individualize instruction to a greater degree than in ' ' 
the past. 

In response to the question 'Were the new modules clearly written and 
organized in such a way that you were able to interpret and f<)llow them " . 
with ease?' almost 80 percent said 'yes'.. However, those who responded 
; ne>;ativel'y indicated through comments that it was difficult to speak in 
general terms about the modules since they varied in quality: some were 
very good, others were rather poor. In addition, some of the modules came 
to the- users in rough dr^ft form and were thus hard to Collow. 

Teachers considered the Lest features- of the new curriculum to be - 
(I) smaller * lasses, permitting more individual attention for each student; 
(1) opportunities for self-pacing within the curriculum organization; (3). 
Increased organization of the curriculum: specification of goals and behavorial 
objectives . subject fields which enables teachers to define the skills to 
be developed at each level; (4) provision of a variety of materials, activities 
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mfChoas, and evaluation procedures to supplement teachers' own ideas about 

3illastratin)^» and developing concepts. 

In order <if importance, the worst features of the new curricylum 
identify iud by teachers were: 

1. loo little lead time for preparation of modules. Many modules were ' 
hastily put together and thus were vague, hard to read,' poorly bound-, 

^ disorganized, and hard tp follow. References were sometime?? made to / 

/ materials that were not available; teachers had' to Improvise their 

own materials' in some cases. Some of the writers of modules complained 
, of frustration because the 'rules' for writing 'the modules were ; 

changed several times. Summer quin teachers received modules too 
late t9 read them, through, think about them, and make d(ft:isions as to 
options they would exercise. Consequently, sonf4 teachers felt that 
they were behind and could not complete all material in a given 
module. Teachers who were expected to teach sybjects outside their 
y areas of competence were handicapped most by these problems, ' ^ 

2. ambiguity concerning the extent to which mbdules should provide 
^ direct iojp for what happens in the classroom. Some teachers saw 

modules ^s supplemental resources, i.e., an' additional place to 
look for new ideas about activities and materials. Others viewed 
them ^s prescriptions for day-to-day operations. Some of the latter 
tended to view the modules as too confining, and expressed frustration 
that the modules Included too much material to be covered in a nine- 
week period. 

3. uneven quality of the modules. Some were considered, excellent ; but' 
others were poorly organized, hard to follow, or made no reference 
to the skills to be developed, 

4. modules tied too closely to a given grade level. 

5. some materials were never received, or the wrong ones were sent. 
^ In response to the question, 'How would you go about improving the 

.'urriculum modules you have trie^?* teachers mentioned a number of strategies 
Tor improving, re-writing, and updating the modules. It was suggested that 
both teachers and students keep notes on their suggestions for modification 
of modules so that writer-user conferences could be held to discuss revisions. 
Teachers wanted the form for constructing modules to be standardized; 
developmental skills sliould ap.^ea^in every module. Some teachers felt the 
modules were too prescriptive; they preferred that teachers be allowed to ' ' 
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•k'tiue wh.-u ind a w ru.u i^pts wouiti prestiiLod . Two teachers tilt that 
f modules should lu-cat so chat thv? materiaJ in each could be covered In 9 
weeks. • . * 

i'hv sv. nui s.iipic of .stuacnl rt-action tu Lht- sumraer quininester uas 

t ,ken from Mudents in chi- five ESY^schools. The idea of living 

schools in operation year-round was as popular among* summer students at the 

■ . r 

«-nd ot thf quin us it thu beginning: ..nly 6 'percent were not in favor of 

Venr-round operation". Ihis figure w.is 5 percent In June.. 

Ninetv-thr^- percent of the student respondents said they were glad 
they \Md atLonded the- aunimor q-.ln. Hox^over, 12 percent indicated that 
they vould, not advise a friend to attend the summer .session in 1975. 

Most of the .students felc that the new curriculum had increased 
individualization Opportunities, i.e . moving ahead at one's own speed and 
working on projects of interest to individuals^ Thirteen percent did not. 
consider the tiev curriculum an improvement over that the past with *" 

respect to opportunities tor individual tzatipn. ■ 

\ • . * 

& './hen asked to name the best thing about the new curriculum, most 

prinary and middle school students named specific subjects or activities 

S'jch as language' arid,- science, physical educacion, pl'ays arid films. Snal'ler 

.;^la.s3es were. favored bv many students. Ability to progress at one's own 

1 

rate rl speed was a third 'best' feature of the new curriculum. 



_ Sp^H-ifi. subj.-ctK — math, soci-1.1 studies, 1-n ^ ish — -./ere ilso lisieu 
as tiie worfit feature (or biggest problem) associated with the new curri<ulum. 
'Tio n.jch hon!ev;.,-k' rankea second. Some students ^aid they received to.... ' ■ 
little help in . lass with difxicult concepts. Specific teachers and 
Kfhedul'inK prnhltrr,.s also appeared in this categ ry. 
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When asked ho?.' .they, would improve the new curflculum, many students 
s.iid they „ uld like to see the quality and quantity of learning .u l iMtios 
improve4< mope specifically, more and better lab work, films, and i i.ld 
■•orH. Some students recommended offering more (or less) of specific 
.subjects such a.s English, social studies, swimming, and horseback riding. 
!.-SM homework was Inevitably mentioned by some students as a needed 
inprovement . 

' , >r 

/ 

' B. ASSESSMENT. .OF THE. CURRICULUM BY Ali 
ESY TEACHERS .AM) ADMmSTR.\TORS 

. On- October 22, 1974 all teachers and administrators (i.e.", principals, 
assistant principals, and counselors) c£ the five ESY schools were asked 
to attend a meeting called for.tlie purpose of administering, a set of - 
instruments related to the ESY evaluation. The meeting was held at 4 p.m.. 
in the Farragut Middle School cafeteria. Approximately 92 percent of the 
teachers and administrators associated with the ESY Program were in attendanc 
' In administering questionnaires to ESY participants as part of the 
process of evaluating the curifioulum, members of the evaluation team were 
-!.-ikins cerLain assumptions; 

1) .that participant opinion about curriculum — including compariso s 
of a new curriculum with the curriculum of previous years -- is a 
valid criterion for assessing the worth of that curriculum. 

2) that participants in a _ program can and will hones'tly report their 
opinions about the program on a questionnaire that allows for 

^ - anonymity of responses. 

i) that curriculum 'experts^' can design series of questions that will 
. elicit those responses critical to Che description and assessment 
of a given program. 



"Teacher-Administrator Assessment of ES^ Curriculum" xras the title 
•n^the tif^L instrument in th^ set of evaluation materials. given to 
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participants fn u.u Oct./ocn- 22 sessi.u. Tw^ve adn.inistrntors and 175 
teachers conplc-tc-d copies uf this fortn. Percentages of 'strongly a..re.' 
and •a.^rec^' r,sp<.n^..B for teachers and administrator^^ are reported in 
rable A-i of Appendix A. /N^ 

* 

Planning the ESY Program 

> 

TeacTiers and building" level administrators in the f ivp? ESY school^ 
were not extensively involved in the decision Co try the ESY- Program, yet- 
a majority appeared to be satisfied with the planning which resulted in 
thai: decision. 

Both teachers and administrators felt that 'sufficient study x^as 
undertaken to determine the feasibility of trying out the extended school, 
7ear !n Knox -Coun^ty^ 'but administrators were m^h more convinced of this 
than teachers. '/trongly agree! and 'agree ' ^responses ^o this'item were 

^ given by 92 percent of the administrators '^nd' by 58 percent of the teachers. 
On the other hand, teachers were stronger (78 percent agreed v^th \ 
the statement) .than administrators (58 percent agreed) in their belief that 
•educational needs of the Ifest Knox County (Farragut)' area f^o. which ESY 

students are draivn were -an important factor -in the decisi.on'to try ESY 

there'. . 



There was near-perfect agreement between teachers and administrators 
that tecichers'in the ESY schools were not sufficiently involved in the 
decision to try out the ESY Program. Only one-third of the administrators 
and 38 p.r.ent of the teachers felt that teachers had been '.ippropriate1> ' 



involvud. 



-H^vt-ver, cwo-thirds^of boch teachers and adroinistracors agreed ^that 
. ^ 'building level admihistrators in the Farragut area schools were appro- 
Tri.ir.-ly involved in the decision to try out the ESY Program.' 

/ .Neither teachers nor administrators felt that students had been appro- 
priately involved in the ESY decision, but administrators felt'more strongly 
Jbaut this (only 25% agreed that students had been appropriately^'involved) 
liian did teachers (45% agreed). About half of the respondents in both groups 
v.'f-re satisfied with the input of parents in the. Farragut area", however. 

^ More than 60 ^iercent of the administrators believed -that repi:esen.tatives 
ot' the p-ibHc, such as area employers, had been appropriately' involved in 
me ESY decision, but just 44 percent of the teachers shared this opinion. . 

Development" of the New Curriculum 

Substantial proportions of administrators (92%) and teachers (75;0 
agreed with the central administration's decision to begin the ESY Program 
'hy writing n^ curriculu in ©ost subject areas rather than adopting for" 
trill curriculum plans already in use.' But there was also overwhelming 
.ii;rt.-cnent (92/: for administrators, 88% for teacheirs) that 'the brief time 
>i.an (November 1973- - June 1974) available for writins goals and objectives 
V Jnd designing the first curriculum modules has created s-ignificant problems 
f'^r teachers apd administrators.' 

Better than two-thirds of the teachers and administrators felt that 
. te.icher;-i; bMilding level administrators, and outside currkculum specialists 
had received the opportunity these groups should have had to participate in 
'form-ilating goals and objectives for the new curriculum. In most cases, 
' ''^'^^^ than onr^-quarter of teachers and administrators weru sat;.isUe<l 
Mf!, M.e ,!iHUt ..f students, parents, and representatives of the publi, in 
' liis area. 
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■oiLs and Objectives of th^New Curriculum 



All .M. irLstrators, and S8 percent of the ttMchers, agreed that, 'the 

/,oals and ubie.-tiv4s oi the new curriculum are ones that I can support.' 

1 

-Ujorities of both proups believed that the stated goals and object Lvo 
arc-, in fjct, the r<ial goals of the new curriculum. ' 

More than thr'ee-quaTters of the teachers and administrators we^e 
satisfied that 'the curriculum goals and objectives are realistic and 
attainable through acceptable learning processes.' 

Development, of tht. Curr-culum Modules 

• 

Most of the ESY staff (87 percent of the teachers, 92 percent of the 
administrators) approved of 'the decision to hav.- individual teachers 
within the Knox County system wite the curriculum t^dules.' But only 
building level administrators and outside curriculum specialists were 
seen- as having had 'appropriable input in developing and/or approving the 
content of the curriculum modules.' Teachers (other than those hired as 
module. writers) were viewed as having had appropriate input by -only a third 
of the .-idministrator^ and by 54 percent of the teachers.' Just 18 percent 
of the staff, on the average, thought students, parents, and representatives 
of the public had been sufficiently involved. I 

Both teachers and administrators registered dissatisfaction with the 
.guidelines .Kveloped by the cefttral administration for development of the 
<-irri(uIum -.odules. Approximately two-thirds of both groups felt that the 
.M.idelines .;wen to module writers 'were inadequate and created weaknesses 
"r problems in the n(.>dules themselves.' 
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Niae-tenths of the ESY staff agreed that 'each curriculum niodul 
ooniaiiis behavioral objectives, or" skills.ao be achieved, which an^ 
diiK*cTr related to the general objectives stated in the publication 
Knox County Schools Instructional Goals and Objectives. ' 
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r. ASsi SS-.FN'l THE dmRlcri-'r-' THE PKIMAP.V SClIOOl " 

.chcr -,V'-inio.tr.-irr.- As-^ussncp^ n> . sY CirrJculur. (i'rimarv Schools) 

ri'<. 'o:lov?n ' sur'j-.-.tlon is baseM on data fron. the questionnaire 
■nCMlcd. "Toacher-AdiPlristratnr Assessment of ESV Currlculup '• (Sih> 

K- .^-1 in Appendi ' \) . The sa.-pling was very near one hundred percent 
of chat possihle- inasrur-t, as there were thlrty-elpht respondents from 
Cedar Bluff I'ri-nary (CBP) with thlrtv-seven teachers in the school and 
twenf-fivo respondent-r from rarra.M.L Prlmarv (FP) vith twenty-two teacher 
in the school. The e.cess aho.,. th<" nur-ber of teachers can be accounted 
for bv the orincipals and librarians ^'ho also participated in the assess- 
ment . 

The sur-vir- of the cla\n fron the ••.■estionnairf Is orp.anizod and re- 
ported accordin-r to the catep,orles stipulated. 

Plannin g the f :v Procran^ 

' ■ — " , > 

A lart^e mjority (79.^» percent a^-eed or stronplv agreed) of teachers 
and adn,inistrators at hoti- i.BP and FP fc-lt thaf the educational needs of 
the West Knox County area were an i^nportant factor in the decision to try 
T-^Y there. Appro^rimately two-thirds felt that building level administra- 
toro (66.7 percent agreed or stronglv a-reed) and parents (67.2 percent) 
were appropriately involved in this decision. It should be noted, however, 
that the perception of involvenent of these two groups contrasted consider- 
ablv between ^'t^ and CRP .ith the degree of involven.^nt of adp^inistrators 
and parents- i-orceivpd a« l-einc greater bv the Farra-ut sa^aple of teachers 
and adruni.tr. -ors. A s^all^r naioritv (57. 6 percent agreed or strongly 

b2 - V 



.igr^*?d) believed that representatives of the public were involved. 

\ >l:!tMMo nifwity {47.r=. percent) fe^t that sufficient study 
wap rtade to deter'nine the feas ihilJtv of initiating ESY in Knox County. 
However, this was the najoritv view at FP (52.0 percent) and the rainority 
view (4i4.7 percent) at CBP. 

Almost three^fourt^'s (70.7 percent) of the teachers and administrators 
believed that tliere was not sul'ticient Involvement of teachers in the de- 
cision to try the ESY progran. This feeling was most marked at CBP (78.8 
percent) '.>rith the FP perception of lack of teacher involvement at a lower 
60.0 percent. A majority (52.6 percent) of the teachers also felt that 

I 

Students were not sufficiently Involved in making the decision. 

> • ^ 

Development of the New CurriculuTn 

About two-thirds (65.6 percent) felt that it was wise to wri'te new 
curricula for ESY. However there was overwhelming agreement (88.4 percent) 
that the brief time span (November 1973 - January 1974) for '^writing goals 
and objectives and desipnlnp the first curriculum modules' has created sig- ' 
nlf leant problems for teachers and administrators. 

There was substantial agreement that teachers, building 3evel adminls- 
trators, and outside curriculum sp?TCialists ware given appropriate oppor- 
tunity to participate in fhe formulation of goals and objeptives in the new . 
curriculum (teachers, 65.0 percent; administrators, 86.2 percent: curriculum 
specialists, 75.0 percent). However, FP teachers and administrators ap- 
parently did not feel nearly so strongly as CBP teachers and administrators 
that these three groups' wp^re appropriately involved. Their oerceptions 
varied fron 12.0 percent to 24.0 percent. 
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On the oth«- han<', onl\> a little v.ore than .a quarter percent) ' 

■felt that stu-!ePts w<.rt^,sut f icientlv inv<plved, x^hile 40.7 percent believed 
representative y t^c, oublic were sufficiently involved. With respect 
CO parental involvement a, bit more' dian one-third (39.3 percent) of the 
entif^ prinar>- teacher and administrator sarple felt there was appropriate 
involvement. A^viin there was rather .nnrl-ed contrast between schooLs, wit}, 
52.0 percent of TP afroeing there was snfficient parental involvement, 
while only 30.6 percent of the CBP .sample so believed. 

Goals and Obiecti'ves j-/_£he_J^^ ^^ Curriculum 

A la^ge T^ajoritv of the teacners and administrstors of both schools 
(90.3 percent) ar,reed that they could support the coals and objectives of 
■ the new curriculum,, and approximatelv two-thirds (66.1 percent) thought the 
stated goals were th^ real' goals. However, about one-quarter inore of the 
teachers aniH administrators at FP (44.0 percent) questioned whether they 
were the real v^opls than did those at CRP (27.0 percent). 

.\bout throo-foufth.; tHA .^^rcent) of the teachers and adrdnlstrators 
felt tlie ^,oal.s were rc^stic .md att..inable throuph acceptable learning 
processes. The disparitv between the two schools was apain rather " large, 

' o 

with Farragut Primary showing 64.0 percent agreeing or stronglv agreeing 
while Cedar Bluff Primary showed 86.5 percent or a difference again of 
about one-fourth between the two schools' perceptions on this ques.tion. 

Oeyelppnien t of the Curriculum rtodule.s 1^ 

Most of the teachters (S9.1 percent) at CBP approved of the decision to 
!.ave individual Knox Count v t^^achers write- the curriculum modules, while 
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inst under cwc-thirds (60. 0 percent) of the teachers and adnlnistrators 

at FP approved. Intemews with teachers ?at GBP and FP tended to confirm 
J 

this particular finding, although there was some feeling that "two heads are ' 
hotter than one." 

About two-thirds (63. 8. percent) of all the teachers and aaninistrators 
sampled agreed that there had been appropriate input by. outside curriculum 
specialists and the building adFiinistrafors in developing and/or approving 
the content of the curriculum modules. . . 

Less than one-fifth (18.0 percent), however, , felt that students had had 
appropriate input, and less than one-fourth (22.4 percent) agreed that repre- 
sentatives of the public had had appropriate input. Also, only 20.0 percent 
felt: there was sufficient parent input. ' ^ 

In terns of perceptions of teacher input there was a large difference 
between the two schools. Only a little more than one-fourth (28.0 percent) 
of the F? teachers and adplnistrator-wS^ f elt there was appropriate teacher input, 
vhile over two-thirds (66.7 percent) of the CBP teachers and administrators 
agreed there was appropriate teacher input. 

One-half of the teachers and administrators agreed that ^guidelines given 
to curriculum module writers were inadequate and created weaknesses or problems 
in the modules. FP supported this view by 60.0 percent while CBP support of 
this view was onlv 41.8 percent. 

A substantial majoritv (88.4 percent) of the teachers and administrators 
agreed that each nodule contained behavioral objectives or skills to be achieved 
that are 'directly related to the Knox County Schools Institutional Goals and 
Obje ctives . 
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To.auher AssesSMont ol FSY ;it the Prin.irv l.cvol 

The following swation is bnsed on data fron the questionnaire 
"Teacher Assessment of FSY at the Pritnary Level " (See Tables A-2 and A-3 
in Appendix A). The questionnaire ./as conpleted by virtually all of the 
thirty-seven teachers at Cedar Bluff Pri-nry (CBP) and the twenty-two 
teachers at Farraeut Prinary (FP) . 

The swimary of the data from the questionnaire is organized and reported 
according to the categories stipulated. 

Overall Quality of Modules Used 



^Objectives. Teachers indicated in general that they had positive. \ ■ 
feelings with respect to the stated objectives in the modules used for 
ESY. The total percentages are reported in App^ndi^: A. However, the dif- 
fer6nces between the two schools (CUP and FP) were rather marked. The thrust 
of the report here, therefore, is on thi.s cqr.parison. While 88.2 percent 
of the teachers' at C15P strongly agreed or aP.reed that module objectives 
are realistic and att.tinable through ncceptk^e learning processes, only 
52.0 percent c/f the FI' ttachfers so responded. About two-thirds (t-,7.7 per- 
cent) of the CBP teachers 'felt that the nodule obfectives could be, achieved 
within the allotted time, but only two-fifths (40.0 percent) of the FP 
teachers agreed- or strongly .agreed. 

Just over half (56.0 percent) of the FP teachers felt sequencing of 
objectives was appropriate, while al-ost all (91.2 percent) of the CBP 
teachers so believed. Exactly half (50.0 percent) of the FP teachers found 
Che modules to contain ob jectives representing all levels of cognition, in 
contrast to the 82.4 percent of the CBP teachers who agreed or strongly, 



ajtreod. With respect to objectives reflecting the affective domain, most 
C8P teaclurf? kB^.I percent) felt the modules contained objectives which 
did so, in cnnr^rison to the three-fifths (60.0 percent) of the FP teachers 
who felt likewise. 

Content, E::tent of Use, and Provision for Assessmen t 

The most positive feelings teachers showed with respect to the con- 
tent of the modules were related to (1) use of appropriate references by 
writers (89.0 percent), (2) inclusion of materials and activities suit- 
able for a variety of student abilities, interests, and learning styles 
(76.3 percent stronply agreed or agreed), and (3) usefulness of sugj^asted 
activities in helping students achieve stated objectives (74.1 percent) 
agreed or strongly agreed). About two-thirds of the teachers (67.8 per- 
cent) also felt they had sufficient access to materials mentioned in the 
modules used. However, only about one-half (57.9 percent) felt their 
school had physical facilities to attain some objectives in ' module (s) . 

Teacher response to other items regarding module content was not 
as positive. The most negative reaction was to the Item which indicated 
that "thanks to the new module (s) I am now able to individualize In- 
struction In my classroom to a greater eytent than ever before," 71.3 
percent either disagreeing or strongly disagreeing. This percentage 
breaks down to 58.8 percent and 80.0 percent at CBP and FP respectively. 

Since responses *^ other "content" items between CBP and FP were 
disparate, their sepa ^ reactions are reported here. This is particu- 
larly true with regard to extent of use. Over three-fifths (61-8 percent) 
of the CBP teachers felt thn^ "suggestions and content from a curriculum 
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nodule provide- f.uUlance tor nosi of ■.'har sUulenLs and f h, ...rh d,iv," 
t.Mt oulv one Inurth (2/..II pi-rcr-nf) ol Ldu I't' ceacliors .i}T.M-d. 

Vhf idc.i that- the 'nodule(s) provided adequate nre-iestinp v..-. .M^rc-c-i 
to or stroncb. agreed to by one-half (51.5 percent) of the CP,P teachers, 
Hut by onlv 12.0 percent of the FP teachers. Response to the Iten chat 
"t'.e nodules (s) tried provide adequate instruments and/or guidelines for 
assessing accomplishment of objectives by students" received almost three- 
fourths (7-. 6 percent) agreement from CBP teachers, but less than one-third 
(.29.2 percent) from FP teachers. About two-thirds (65.6 percent) of the 
CBP teachers responded that they make "extensive use of the sup.p,estions 
tor evaluation of students' work included in the modules," while about om«- 
third (32.0 percent) of the FP teachers agreed. 

Students and ESY 

Consistent with other 'findings relative to student involvement, etc., 
tho primaT^ teachers generally felt (67.8 percent) that students were not 
••■ell Informed regarding the operation of the FSY program and obiectives 
of the new curriculum. ITiis perception was'*"far stronper (92.0 oercent) 
aron.c: FP teachers than CBP teachers (50.0 percent). 

Only about one-third (31.0 percent) of the primary teachVs sensed 
n more positive attitude toward school among students as a result of 
the new curriculum. And about three-fifths (60.3 percent) of the teachers 
felt "the E.sv curriculum has created a need for more academic and personal 
guidance and counseling for students." 

Only n.9 percent of the teachers felt that the student peer group 
U being advor-^elv affected bv students taking vacations at different 
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lir-e^y an^i ihout t^rce-fonrth.^ nercenl) believed attenc^ance nt ihe 

sunrt^r quinnester .s'unild ?h- nandatoiv for soW students to assure 
reduction of ^tudentr> for oth^r qiilnnesters. 

^equencin^- of Subject Matter 

Alchoupji onlv about one-third of the teachers (37,1 percent) tended 
to see the subiects they teach in a less sequential way as 'a result of 
the new curriculum, about three-fourths (77 percent) were satisfied 
that thev can offer the comoleted inodules in their subjects non-sequentially • 

About one-half (30.9 percent) of the teachers believed that students 

cannot actually vacation during any given quinmester and return without 

t 

being penalized. (The comparison between CBP and FP on this question was 
37,9 percent and 66.7 iaercent respectively.) In addiTtion, roughly three- . 
quartt-rs f77.A percent) of the teachers were ''concerned that there may 
be a time when I will have in tho same class students who 'are workin,, on 
two or more different modules.*' ' . 

. Comparison of E^SY Curriculum and Curriculum of Previous Years 

^Substantial differences of opinion were shown to exi'-t between 
teachers at FP and CBP regardinj> the comparison of ESY curriculum with 
the proj^ran of previous years. This summation therefore reports these 
comparisons rather than total teacher percentages which may be seen in 
7 able in Appendix 

I Lorn related to Knox County goals and ob jectives . Almost one-half 
(4.H.^ percent) of all prinarv teachers felt the ESV cur.Hculum helped 
cbildrrn to develop a positive self-concept somewhat better or much better 
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•Chan che nl.f.r nro..-rnn, Uul over four-fjfd.s (84.0 percent) of the FP 
teacher, folr ti,. po IMl+<.es .vrca about the same. In terms of motlvatinr 
ofiildren to le.irn. ' 54. "i porc.nt of the CBP teacher.s f.lt the FSY curriculum 
was better, while only. Ifi.o n^^cent of the FP teacher.s so believed. 

About two-thirds ,(6S.n percent) of the FP teachers indicated that the 
E-.^ curriculur. was "about the sane" as past orograr^s in assisting children 
to^Jard self-<lxrectlon ard self-discipline, but 60,0 percent of the CBP 
teachers £e3 1 the ESY curriculum did a better job of- this. Although al- 
most one-haif (48.6 percent) of the teachers at CRP believed the E?Y currl- 
culum was better at Producing -growth in respect oi rights and beliefs of 
others, only 8.0 percent of the teachers at FP so believed. Almost one- 
third (36.0 percent) of the FP teachers medicated that the E.SY curriculum 
was better at developing in children the ability to adjust readily to ' * ' 
social change, in contrast to the two-thirds (65.7 percent) of the GBP 
.teachers who felt likewise. Over four out of five (88.0 percent) of the ' 
FP teachers Indicated value teaching with the i^Y curriculum was "about 
the same" |s previous curriciilur., bait only" slightly o.ver two out of five * 
(45.7 oerc/enfe) of the CRP tenchers felt the same wav. 

Nearly one-half (48.0 percent) of the teachers at FP believed that 
teaching skills in the language art.i and teaching mathematics skills 
using ESY cur^icu3u^ x.as "not quite as good as" or "poojfer than" the 
older program, while about one-half (50.0 percent for language arts and 
53.0 percent for math)'of the teachers at CBP felt that the ESY curriculum 
was "sonewhat better" .or ''much better/' 

About three-fourths of the teachers at FP felt that opportunities "for 
Pronoting cr.nlv. output anon, children (72.0 percent) and for developing 



V vsfc.i^ .Klltties ^notoT (76.0 percent) were "about t^l^ ^nme" 

' rMrr:rv,u.- . ^ Over one— half (54.3 percent) of ChV teac* <^rs h.<n^>v'(t 

- v^^ortiuiit ic>s tor :>r.^mDtlng creative output with KSY currlculun were 

. ••;...-"rt«r" or "miirl, hotter" ainl.thev felt rather stTonpJy (A5.7 per«.^ent) ihf- 

, i' -^^ - ' ■ . 

^-tT^e v.iv aSouc possibilities in- developing phji^sical and motor skills 

> '".nnu childron. f - , 

P lanning; and Individualization . Ovdr two out of five (44.0 percent) at 
relp that th^ FSV" curriculum was "'not as good as" or "poorer than" pre- 
,vu-as' prograbs in "planning my work." However about the saine ratio (45.7 
percent) of the CBP teachers believed ESY curriculum to be - "much better" ' 
or "^onewhat better", in helping" in planning. 

Over half (57^2 percent) of the CBP teachers believed t^e ESY cur- 
ricnl xiTu helped them individualize instruction more than did previous pro— 
^^rans, while ^bout one-third (36.0 percent) of the -FP teachers so be- 
fieved. T.'o out of-five (40.0 percent) of the FP teachers felt the ESY 
curr?cu3ur> was less facilitating in getting to know, students, but the 
CBP touchers hv the same ratio felt it v;as more faciHtatin?'. 

leather attitudes and relationships . Over two out of five (45.7 
J nercQ^nt) of th^i CBP^teachers indicated that the ESy curriculum fostered 

a positive attitud'e toward teaching on their part "more ^o" than pydgraps 
* of Pireviou^s vearj?, while over half (56.0 percent) of the "Fp^ teachers ^ ' 
^Itidicatac? the ivSY curriculum was "about the same" in this regard. 

^ !!osc teachers at both schools felt, that the ESY curriculum, was^' "about 
tlfM KrtTn»> as", nr "better than" previous proglrams in fosterinjx good teacher- 
to-teacher relationships (83.3 percent)/ and over three-fourths of all 
f.Mrhers (If^.f^ percent) felt the same way regarding the fostering of 



FP 



T 



ERIC 



71 



sood teacher-to-a.lPinlstr.tnr r.l.n.n.hf.s. I(ouvv..r. wlfh r.s.nvr to 
fo^.terln,. ,.,o i ^.ncher--to-pnrenf rel.tfnnshin... 42. « percent o. rhe Cr.P . 
teachers felt r^V was "sone.hat Letter"' or ".uch better," while 40.0 per- 
cent of the - teachers felt that FSY was "not as .ood as" or "much poorer 
Chan" previous vears in fostering said rr.lation.ships . 

student Assessrient of ESV at the Primary Level 

The tollo-.-in;^ .um^tion is based on data from the auesticnnaire 
"J^tudent Assessment of fSY .t the Priir^ry Level" (see Table A-4 in Ap- . 
pendix A). In seloctln, a sample of prln,ary studeats n formula for Ler- 
minin? sample si^e developed bv the Research Pivi.-ion of NFA ( Research 
Bulletin, NEA, I'ol. 38, No. 4, December, I960; p". 99) was used. It was flund 
that a representative sanpl • could .be obtained by surveying 230 primary 
students feiahcy-eight at Farragut Primary (FP) and 142 at Cedar Biuff 
Primary' (CBP) 1 . 

A computer li.tin^ of all students in each grade level at each school 
..vas used to dra.. th. random sample-, n.estionnaires were left in each 
school office for teachers to administer to the studeivt^ identified in 
their team . ' /T" 

Anproxirarelv ninety percent oV the primary stuaents selected for • ' 
t^.. .annle actually completed and returned the questlonnairV. "-^he 207 ^ 
primary school respondents represent app.roximately fourteen percent ;of 
the total enrollment in the" two priwy schools. • 

• The summary of the data from the 'questionnaire Is crrganlzed and ' 
reported according to thjfe categories stipulated. 
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i^r£,J^la^.£j.j;f'. j-. njx county r.n.ils and Ob iec tl ves 

■tuJent responses to ifei^s related to the state of Knox County r.oaU 
apd ohlectives were cxtremelv positive, regardless of classification, 
v«th -ore thHv 75.0 percent (usually over 90.0 percent) of the students 
respond ln« "yes" to such Items as "I think learning is fun"; "At school 
r have a chance to develop m- body by running, jumping, throwing, and 
vvm cMpr": or "1 am I^.aming to spell better." This finding pervaded 
•bor?, s«!u,ols and each level. The reader may wish to check Table A-4 for 
su-h cop-nitfve-related Iters as Mos. 18, 21, 22, 27, 28, 29, and 31; 
such affective-related items as Nos. 1, 10, 14, 15, 17, and 19; or such 
psycho-otor-related itenis as Nos. 13, 20, r.T,d 30. At this ooint it 
might be noted that FP students felt less able to "run, jump, throw, 
and cat-^h" (item 13) than CBP students. This may reflect the absence 
of a g\Tiriaslum ^it FP. 

Vuch irnre negative respon.'5e with respect to items related to the 
■'Ino:: ' ounty goals and objectives, was to the item "we often listen to 
recor<i.." from stud-nts in' levels three and four. These students showed 
a neaative response of 50.5 percent. However, this compared to only 

percent students responding similarly at levels one and two. 
In -idditico, almost half (49.3 percent) Indicated they "make a lot of mis- 
takes fn arithmetic." More children (51.3 percent) at levels one and two 
responded thus to that itemNthan at levels three and four (46.7 percent). 
Mmv students (66.7 percent) also felt there was a lot of misbehavior. 

Ht T.s Related to Individualization of Instixuctlon 

Student response to items rei^ted^o individual i..ed instruction were 
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sonewhat positive hut less so than to nany of the ither items. Over S 
two-thirds (fiS.i percent) responded "Vos" to the statepient "when it 
cones to m- school work, T set to Pake a lot of choices myself." Re- 
sponse to thi. --tc!. was more positive (72.8 percent) at levels one 
and two than at levels three and four (62.4 percent), and ^.t FP (74.4 
percent) than at Ch? (64.3 percent). 

To the iter '>/ teachers give me hel£ in mv work -that is just for 
rne, not for the whole class," around two-thirds (64.3 percent) said 
"Yes." Again the response was nore positive from levels one and two 
C69.3 percent) than for levels thr.^e and four (58.1 percent). Approximately 
two-thirds (63.8 percent)^of the sample also responded affirmatively to ^ 
the notion that "ray classwork and homework assignments seem to be just for 
me, not for the whole cl -C" Hox^ever, levels c-e and two were consider- 
ably more positive (71.9 percent) than lev'e Is three and four (53.8 percent), 
l-.'hether this repeated pattern of difference between ths levels is a 
^rue reflection of fact or a function of greater student maturity at 
levels three and four is a matter of conjecture. 

Items Related Specifically to E^Y 

The number of items u. fch elicit specific response to ESY are ad- 
mittedly 'limited. This is in larve measure due to' the attempted accommoda- 
tion by the E<;Y evaluators tr the limited maturity of primary level children, 
rt was .elt students at this level woui^d in general find a comparative for- 
mt (as vas used in the teacher assessTOnt quest 'onnaire) too difficult 
to handle. 

/ •* 

teaser perception that the st.idopts were not appropriately Involved 
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it. rUe InfLl.uion of ESY ^see previous sur^iatlons) seems to receiye ..ovk- . 
•support from the student response. To the Item "1 understand whal Fx- 
tt^ndeJ School Year means" onlv about one-half (50.7 percent) said "Y^o". 
As m^ht be expected, only a" third (36.8 percent) of children at levels 
one and two responded af^f imatively, while two-thirds (67.7 percent) did 
so at levels three and four. It was also found that the affirmative re- 
sponse at CBP and FP schools was 55.8 percent and 42.3 percent respectively. 

To the Item "it took me a long time to figure out x^hat we were 
supposed to be doing when school first started," over half (58.0 percent) 
said "Yes". More indicated "Yes" at levels one and two (64.9 percent) than 
fit levels three and four (49.5 percent). 

i The students felt strongly (88.3 percent) that-"mother and dad likt 
the Extended Year Program." If this finding is valid, then some concerns 
of teachers and adrainistrators regarding parental involvement and satls- 
f section nay be unwarranted. 

SuPimary of Interviews with Teachers 

A thiTty-minute informal interview was conducted by the evaluator 
vlch four teachers at Farraguc Primary on December 11, 3974, and with three 
teachers at Cedar Bluff Primary on December 13, 1974. This technique was 
used to get further and less formal input: from a sample of the teachers 
at each school. The teachers were selected in each case by the school ' 
principal. Tlie comments nay be summarized as follows: 

General Comments 

a. Tt is too early to really knov much about ho«' F.SY will work 
The Questionnaires might be re-given at a later time (and at 
some other time than at day's end). 
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General Coments (continufed) 



b. .Many of Che small prohlans may, with time, disappear (e c 
reallv getting acquainted with modules). 

c. There was insufficient time to prepare to get into program. 

d. ESY nay help to acconinodate children who must drop out of 
school due to sickness or other reasons. 

e. The balancing of qiunmest.ers in terms of number of students^ 
was seen as a real problem, but no solutions suggested. 

f. Orientation of students 'coming into quinmester 3 (beginning 
in November) was seen as a problem to some. 

g. The general -feeMng was that ESY has not as yet facilitated 
individualization of instruction. 



Comments Rel%t^ to Parents 

a. Some parents have reported that it seems unsatisfactory for 
their children to be out of school in the fall rather than 
summer. 

b. Questions have been raised by parents concerning the amount 
of tax money spent to run buses in the summer for small 
numbers of students. 
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c. Parents need to be informed that the summer quinmester is not 
viewed or planned as a remedial program. 

Connents Concerning Modules 

a. Some felt that oblectives in modules used were excellent, while 
other teachers viewed some oblectives as very poor. 

b. Modules were viewed as a good resource, but there was some 
feeling that they were tpo voluminous. Also the iaea was ex- 
pressed that too much time was designated for some modules 
and thic they were at times rather confining.* 

"omment's on Sur m er Quinmeste r 

a. Teachers seemed to enjov working in the summer quJm. nter 

but vmre unaninous in their view that due to the small enrollment 
it, was a typical . 



*Voluntary comments written on questionnaires included rhe notion o( a 
feeling of "being bogged down" by all the guides and modules Also 
some teachers a^pai ^ntly had not seen or used any ESY modules . 
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<;on;7/>njts >n Sunner Oulmnestrer (continued) 

^urtnor qu1nre«iler must he viewed as a rep;ular quiiwester* 

The .riuntner quinr.ester ^as caused, noticeable reduction of 
onrollnent^ for other quinnester^. 

d. Children Xv-ho attended the sunmer quinmester had some difficulty 
In adjusting to the second quinmester beginning in>*the fall. 
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•-^ir^Darv - The Primry Schools 
Teacher-Administrator As-s .s.Tnent of Curri ...i,.in ( Prinarv Schoor.) 

The following summary is ha.sed on response fror, nearlv one hundred 
percent of the teachers and adnlnistrators in Farragut Primary (FP) and 
Cedar Bluff Priiiarv (CBP) : 

nanninr^£he^^ A large Tnaiorit;' of respondents felt 

the declslon^to trv E^Y in Vest Knox County was based on educational 
needs of t,he area, bur onlv a sizable r,inority believed sufficient study 
was r,ade ^o determine the feasibility of its initiation. The pervading 
feeling ^es that building level adrninistrators and narents were appro- 
priate ly^^.nvo^ved in the decision, with a smaller majority believing repre- 
sentatij^esof the public were so involved. However, many teachers and 
administrators did not view ^teachers and students as having been appro- 
priately involved in this decision. 

yevelopnent of the new curricj ulum. Tho prevailing view was that a 
new c(.rriculum was n.eded for FSY. but an e^en more nr.vailin. opinion was 
that/ the brief time for writing the curriculum had r.re..ced significant 
problems for teachers and administrators. Tn terms of participation of ' 
different groups i>, the formulation of the goals, ar.d ohiectives. the" feeling 
wal' rather substantia] that teachers, administrator.^;, and cMrriculum 
specialists were apnrdpriately invc^ed; but O^t .student.., parents, and 
representatives .of the p.^blic wero not. It was noted, however,' that the " 
degree to which this perception was held differed between FP and CBP. 

noals and obje ctivBs_o^_tl^new^ M^,, ,3,.^,,^^^ 

mlnistrators support th. goals and oblectives^f rbe n.-w curriculum and ^ 
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n naiority felt they were the real goals and that they were realistic and 
.Lttinahle through acceptable learning processes. It was noted, however, 
rhat the acceptance of the above views was considerahiy morl wldespre.ici 
nc C8P Chan at FP. ' * 

nevelopnent of -the currl culun modules . Host respondent? approved of 
the decision to have individual teachers write the curriculum modules: In 
tenns of appropriate input from various groups in developing and/or ap- 
proving the content of the itiodules, the prevailing opinion was\hat there 
was appropriate Involvement bv ■ .ide curriculum Specialists and by ' 
building adPinistrators; but not sufficient involvement of students, parents, 
or representatives of the public. Teachers and administrators from FP 
did not feel there was enough teacher involvement, but many CBP respondents 
did so feel. Most respondents perceived a high relationship of the modules- 
goals and objectives to those designated by Knox County Schools, but there 
was considerable opinion that guidelines given to modulel^-riters were 
inadequate and adversely affected the modules. 

I«?.^c her Assessment of ESY at the Vrlmaxy^^&l 

The following summary is based on response from nearly one hundred per- 
cent of Che teachers at Farragut Primarv (FP) and Cedar Bluff Primary (CBP): 

Oyerai quality of mo dules used . Teachers indicated in general th?t 
thev had positl-ge feelings with respect to the stated objectives in the 
^modules, whether the consi^derations related to their attainability, se~ 
q.ienclng, or representation of the cognitive and/or affective domains. 
However, the degree of positive response to these considerations was con- 
siderably greater at CBP than at FP. With respect to whether the oB;1ective. 
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could be achieved x^ichin the allotted tln^e.a sizeable maiortty of FP 
teachers did not aerc^e, while a sirdlar majoritv of CRP teachers did 
a)L'.ree . 

The nost positive feelinps teachers showed with respect to the con- 
tent of the modules were related to (1) use of approorlate references by 
witers, (2) inclusion of materials suitable for n variety of student 
abilities, (3) usefulness of su^.pested activities in helping students 
achieve stated ob.iectives. and (4) accessibility of materials mentioned in 
the modules used. The most ne£ative reaction was to the item which in- 
dicated -that "thanks to the new module (s) I am now able to individualize 
instruction in my classroom to a greater depree than ever before." Such 
considerations as extent of use of modules and perceptions of adeouacy of 
pre-testinp. and on-going assessment of students within the modules re- 
ceived rather strong positive reactions from CBP teachers but rather 
strong negative reactions f rom- FP teachers. 

Stude nts and ESY . The general belief of teachers wn.s that students 
were not well informed regarding the operation and objectives of ESY, and 
that the ESV curriculum has created a need for more counseling of students. 
Students wer^ not perceived by teachers as having more positive attitudes 
^because of the new curriculum. Teachers did not believe that stadent 
peer groups are being adversely affected by disparate vacations of students 
and di4 no.t feel that attendance at the summer quinme.«>ter should be man- 
datorv. 



Sequencing of subject matter . Although a large majority of primary 
teachers do not see the subjects they teach in a less sequential way. 
most felt they could teach ^the modules of ESY non-seouentially. However, 
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nanv teachers vere "'concerned that there niay he a time when I will ik^vo 

IP tho -^ane class .students whn are XNforkin^ on two or more different I'^o^hjies/* 

leacneri? at felt students cannot actually vacation durin.c anv 
i\b*-a ijuinnester t^ithout helnj! penalized, 

Conpariso n of ESY curriculur and curricului^ of previous years Suh- 
-.tantinl <Ufferences of opinion, were shoim to exist between teachers 

.ind Cr.P re^ardingi the conparison of the ESY curriculum with the program 
of prevlou.s veirs. VHiether the comparison related to goals and objectives, 
planninp, .^nd individualization, student growth in specific skills, or 
teacher attitude toward teaching, the CBP teachers registered a considerably 
nore oositive response in favor of ESY than did the FP teachers. In most 
ca^;es n majority of the CBP teachers felt the new RSY curriculum was better 
limn the older curriculum, ^-^hlle a majority of the FP teachers felt the ESY 
curriculun was "about the same" or "poorer than" the older curriculum. 

Teachers felt in general at both schools that the ESY curriculum 

helped fv^tar good teacher-to-teacher relationships and teacher-to-administrator 

relationships as well or better than previously used curricula- However, 

t 

the percept ioa of the comparative effect of^ the curriculum on teacher-to- 
parent re latior.ships vas much more positive among CBP teachers than among 
i'V teachers. 



Student A ssr s54^ient of Ef^v at the Primary Level 

The ^ol lowing summary is based on the responses of 207 prirary school 
respondent- representing approximatelv fourteen pei^cent of the totnl en- 
rollment in the/two primary scho?)ls, Farragut Primary (FP) and Cedar Bluff 
Pr 



roiiment in tne/i 
Vlmary (S^l^V)/ 
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Itens related to Knox County ^o,-,l.s m ±pJnectives. Student responses 
to items related to the stated Knox County noals and obiectiyes were ex- 
tremely posltiye, whether the r.oals and obiectlves were of cor.nitiye, .if- 
fectiye, or psychomotor orientation. The maior departures from this were: 
(1) student perception of the opportunity to listen to records in grades 
three and four; (2) students' perceptions of their outi acc.racy in arith- 
metic; and (3) their feelings about the amount of misbehayinji in the class- 
room. In each of these areas there was negatiye response from primary 



vStudents • 



Items_^ elated to indiyjdualization of In.srrnnM nn student response to 
items related to indiyldualized instructio.-. were rather positiye, but less 
so than to many other items. Students, particularly at leyels one and two, 
seemed to feel that they had opportunities for self-selection, had work 
"just for me," and indiyidual help. Whether the less positiye feeling from 
grades three and fcur is a true reflection of fact or a function of greater 
student maturity is a natter of conjecture. At any rate the students' per- 
ception of indiyidualization of instruction in ESY was in sharp contrast to 
that of teachers, which was very negatlye. 

I tems relate d,^. clfically to Ef^Y . Teacher perception that students 
were not appropriately involved in the initiation of ESY seems to receive 
some sunport from student response. Half or more of the students indicated 
.a lack of understanding of what ES.^ meant and some confusion as to what 
thty were to do at the beginning of the school year. However, students 
felt .tronr.l" that their parents like the ESY program. If this is a valid ^ 
finding, then sone concerns of teachers and administrators regarding 
parental involyement and satisfaction may be unwarranted. 
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■•■ -^s' 'Ni" »>.- (TRiliCULlM EN' THE MIDDLE SCHiiOLS 

f.luirles A. Chance 

huruil union 

TjK root pr.ibUn, i , ..'v..l ihtt in^; the ESY Middle School PronrsiTt in the 
s.r.a .r-: tl,.' rout rr"l>'^tn in all proRram evaluation. How du you raprure 
in .A t.! .ivA numbers the "true" experience of the Knox County F.SY Middle 
Sch-ol r^ro-ram? A ...-.nd prchlem in evaluation is the problem of so 
intniditiA upon a program in the process of evaluation that you make the 
pr.,T,m something it vas never intended to be. These problems of tl,e 
adequa. V of the lan};ua?e and the intrusions that evaluation activities 
make upon experiences were problems that in no sense could be fully' 
resolved. 

Rationale and thy Evaluation Design- 

L'-iliution was conceived as a part of the Knox County Middle School 
rsv lr.;rap! itbeH . U was expected that the evaluation efforts vould 
have irr.p'.ct on the Knox County Middle School ESY Program. Therefore , 
!-!!.■ ivihulioii efforts were focused on determining how the ESY Program 

-perier.re jni^ht affect the total Knox Count> Middle School pro>^ram. 
tn ..r.i. I t,. a., thi;., th.' evaluators sought adequate description of th.. 
p<fii. ipai.t,:' j>ere,,,ti,,n.s .inriog the EGY Program development. 

Ill .1. tuber 1974 ch-- questionnaires on which this report is based 
w. r- i.lniui.-itered at a joint meeting of all ESY teachers and adminiRtra- 
'-r:.. Ml !arrap,ut 'Uddle ".cUool (FM) teachers and 85 percent of Cedar 
i'luff .Uddle School (CiJM) tenchers completed questionnaires at that' 
(in.e. In N'ovember 1974 the conclusions drawn from questionnaire data 
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■■■'.r. r.-vuv.a In iniervievs vicn solectod teachers ut both middle 
school*. 

J. »• 

Iniciacin?. the ESY Program. 

Pl uv.in^ Is an.integral p..rt of the develQpmont of -a new program. 
Plannip, involves- «rudy, assessment, people, and decisions. According 
to responses on the instrument "Teacher-Administrator Assessment of 
approKinately 84-/ of the middl. school faculty were satisficJd 
Chat sufficient study was undertaken to determine the f easib llity/bf 
Crvin- out the extended school year in Knox County (see Table A-1, 
Appendix A). Approximately 77% of the faculty indicated that educational 
needs of the West Knox County area were an important factor in the 
"Jecision to try ESY there.- In the involvement of people, the data 
suggest that CBM and FM faculties differed in their opinions as to the 
degree of involvement: 36% of CBM faculty indicated that t.ey were 'not 
appropriately involved in the decision to try ESY, compared to 522! for' 
FMS. Approximately 802 of the CBM faculty agreed that building level ' , 
administrators were involved in the decision to try ESY, however, only 
^-.S;^ of the-FM faculty agreed. The faculties indicated that students 
(60,^) , and representatives of the public (51%) were appropriately 
.involved in the decision to try the ESY Program. The data indicate 
that the faculties of CBM (59%) and KM (74%) felt that parents were 
• appropriately involved In the decision to- try the ESY Program. 

r^^^iry. it could be assumed that prior study, the assessment 
of educati^l^eeds, and -the involvement of teachers, building level 
administrators, Studer.ts, parents, and representatives of the 'public, 
were adequate for the initiation of the-^SY Pfrogram. 
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, ' * Development of the Curriculum 
\ * ' - " ♦ 

P^rocess of , Development 



.ym-^ximatoly 87% of the middle -schocJJ faculties agreed 'xHth thu 
|^.>^lsior 'to.^e-hu ESY by writing new curriculum in mast subject areas* 




■ ratha^han adsptihg for trial curridulum .plans already in use (in the 
Knox-Cvjunty System or other-^systems) . . However 69% of. the CBM facult;y 
and 46%, of the FM ^Jqulty str;)ngly-^gr.eed" that the bkef tithe soan 
(IWmber 19 73* -.June" 197 '0 available kr writj,rtg gbals and objectiveo 
and ^designing the first curriculum modules has crated significant ' ' 
problems for peachers and admi-nistrators. Several -teachers indicated - 
^rough. interviews that they Sid not. understand the module forma^^^he 
components,: or the student evaluation procedures. Some oft^fe^teachers 

i ? ' , • . ■ • 

had ..never heard o^'a curriculum module. In summary* there appears to-- 
be a ce^rtain amount of confusioH,bout the curriculum modules. 

- In reference to participation in the formulation of goals and - 
objectives for the new curriculu|i; 45% of the CBM faculty strongly 
agreed that teachers were gi'v^ opportunities to partioip^e; ho'wever, 
only 7X of the FM faculty strongly agreed . The faculties 'agreed that 
the building ^vel administrators (85%)\and c^tside specialists in 
specific subject areas (74^) hac? the opportunity to participate in 
goal-setting. Howevet|, both faculties fblt that the students (76% 
disagreed With the statement that students were" appropriately involved) 
and^ the parents .(71% disagreed) dij not have the opportunity to 

participate, .* 

i ■ ' A 

/ V 

In summary', the middle school faculties agreed that the teachers, 

buildin- level administrators, and outside specialistl*an s.pecific. 
subject_ areas J,ad the opportunity they should have had to participate 



iu iomul.il inn'goais arid objoccivos ! l!k' new curriculum. Thov fel. 
that. scudenL;'par.?,ncs, ami r<Jpresentatives of the public did not have 

approppiate o\)'pqrtuniry . ■ -~ 

\ ^ ^ . ^■ y .1 V; 

Si;^Aj-j' 7nd Ob.1c;c\:iveti-or the Mew C urric ujjini , ' • . 

/■ ' S ■' - ' ' " ■ ' 

. 5 It was suggeste'd by the data that app)toximat€?iv crt the middle 

scnool t-acultiQs agreed that the goals •and_^'ubjective.s of the new cui^.ri- 

culum are ones .that they could ?upport. U was also* indica\ed by these 

,,facultie_s (80%) that the" cusricuJum goa-ls and 'Objectives are realistic 

■ . V ' , : ' U ' ' 

and attainable through acceptable learning proc'essigs. 

^l^lor-smmaxy could be inferred from the data tliat a positive 
attitude exists cyVicerning the goals ahB pbjectlves* of the new ' 
.curriculum. 



Process o £ Development of the Curriculum! Modules . ' - * 

Current research indicates that personal ^involvement of faculty 
is an important need that must be met in 
three percent of the middle school facull 
decision to have individual teachers within the Knox County systcnj writc> 
the curriculum modules.- ' ^ . 



* 

curriculum deVelopment. Ninety 
ty members agreed, with tTie 



"The faculty of CBM^agreed that teachers (58%), buildiiig level 
administrators (53%), and outsidd cutriculum specialists XA'9%) had 
appropriate input in developing and/or approving the contents of %e 
curriculum modules. However, the FM faculty disagreed (70%) that 
te^fchers and building level ,j|dniin£t"rafcors (54%) had appropriate input. 
The two faculties agreed (84%) that students, parents (89%) ; and 
represents' 'ves of" the public did not have adequate input in developing/ 
nnd/or approving il,e content of the curriculum modules. The CBM faculty 
agreed (81%) and the FM faculty llkew'iiie .Xelt (67%), that the guidelines 
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I'.ivt^n to thv wricers of * thfe curriculum mpdules w^ere. inadeg.u^lre anA^ 
created weal;ne*ss or •pi'oblems in- the modules themselves/ During" the ^^ 
teacher viftterviews^ the point was confirmed th*at the dirvCtions and ^ 

> . t ^ ■. . : . 

expectations were not fhade clear by the i:"e'ntral office. Ro.weyer, apprax-^ 
iniately 90% of the faculty members -agreed that -the curriculum modujes " <• 



tne cu^ri 



contain behaviora,! objectives, or skills to l^e achieved', which aje 
directlv related to the general objectives stated in 'the publicatioh 

■ ' - - r : < y " : . 

Knox County Schools Instructional Goalg ah^Objectives . 

■ . ■ " - ■/ , ■ 

In summary, if could be assumed tha,t the prpcef^S of davelopment .of 

the curriculum modules was adequate, however, cLuring the intervie^t^s, . 

the tea chairs related that it was a confusing and misunderstood process, 
, ' ** • , ** 

They criticized the communication pattei;ns. 

' ^- . . 

1 » ■ ' • 



Overall Quality of Modules 



claterial for this section of th report, was developed., frpm 
"responses by middle school^ faculties ^to^tha ixistrunient "Faculty, 

A ■ • / ' ^ . ^ 

Assessment^of ESY in the >Iiddle Schools/' A summary of responses to 
the first 24 items on this instrument may^ be found in Jable A-^Z, 

y . ' . . 

AppeifdiK A.' Responses to the remainder of the items are contained in^. 
Table ' . . • - 

objectives • ^ 

i> • * * ■ - 

Approximately .80.% of the middle school faculty members agreed 
that the objectives specified in the modules were realistic atnd attain*^! 
able through acceptable learning prqcesses. Also, approximately 79% of 
the faculty members agreed that the sequencing of objectives. and all 
levels in the cognitive domaip (that is, knowledge, comprehension, 
application, analysis, synthesis, and evaluat.ion) were contained in the. 



.iioduh ,. Hoiv>v>'r. iusl hT/ of tlM> CKA and 64% of the KM iacuLtios ' ' 

believed that' the -tM)j.oct ivcs could achieved udthin tho tim. otted 
( • 'V .. . ' • ^ 

Seventy-five- percent of the fac'ulty membors felt that the modxilV-? 

.ontal'ned objuctives related to stud^^nt att'S^tudes. values, inte'ro;U.s' 

. ami appreciations. ^ In BummnH-y, tho olviecti-ves of die modules appear 

to be adequ.^fce-in th^ view of-mrddle school teachers . 

' ^ \ ' ' ' " ' V ' ' 

, Access to Means'for Implementing \ * 

The CBM facui'ty agreed' (58%fthat their sclrool does not "have"the 
physical facilities tKat would enable tliem to attain some of-^thV . 
objectives contalr^d ^Ln the modules.. However, 70% of the FM faculty- 
agreed that their school does not have the physical facilities to-^• 
implement some oftfie objectives. Approximately 64% of the CBM ' . " 
i^^""""^^ ^.greed that they have Sufficient access to instruction.ir 
y materdalp mentioned in cite mocJules. However, the FM faculty indicated"^ ^ 
■ (66%) that they did not have access to instructional materials, mentioned. 



in ;the modules, ' ^ \ 



In sumrairy, it would appear frx)m the data that FM has inadequ<ate 
facilities ahd instructional mat;erials to implement some of--irhe ^(lodules . 
IJhile interviewing the teachers. tlTls poxnt was confirmed. 

E^tent^ of Use -, ' • - 

The middle school faculties agreed (63%) that' the* suggestions and 

content from a^ curriculum module provide guidance for^ost of what the 

^ ' ' ' A " ' * - ■ 

students anrd the teachets' do *each day in classes. However, during the 

. mtery-iews some teachers were confused about when to use the curriculum 

•module's; The main c6ncern reflected was: Does the curriculum inodule* ^ 

b'ocome the oply c^Urriculum T use in my classroom? 
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Assessmen t >^ Student ^Achievement ^ 

' ■ , / ' * . " . ^ 

^Approximately 65% of the middle school 'faculty members disagreed 
' that the modules provide adquately 'for %^he pretesting of each student- 

to assess his present Level of functioning. However, the faculties 
^^greed ,(6J/^) that adequate instruments and/or guidjerfnes were provideg 
for assessing the accomplishment of the 'objectives, by vthe students. 

In summarv, one could infer from the data that , the overall quality 
of the modules could be improved. The writers of the mo'dules shoulci be 
aware .of the physical facilities and instructional materials of each 
school. AlsoJ adejquate provision for student assessw^nt of present leve 
of'functionij^g should be included. , , <^ * 

CI* 

Students av^d ESY 

Approximately 58% of the middle school faculty m^bers felt that 
their students were well informed^ regarding the operation of the ESY 
•program/ and the objectives of the new cyrriculcim. The data showed that 
66% "of/ the CBM faculty and 79% of the FM^facuiey disagreetl that atten- 
dance/ during the summer quinmfster should be 'mandatory , for/ some students 
so t/iiat attendance during other quinmesters* *would be reduced,; ^Iso^ 48% 
of ^/the CBM faculty and 48% cif the FM faculty disagreed' that students 
have, a more pd,5itive attitude toward school this year as a result pf the 
new. curriculum. In relation to the student and hi\ peer group, approxi-. 
mately 87% of the facility^ members disagreed that students are being 

affected adversely as a consequence of students taking vacations at 

i , ' - - ' ' 

different times. One final paint: approximately 5Q% of the CBM •'faculty 

and 73% of the FM faculty agreed that the curriculum has created a need 

for mcr'e ^cademic and personal guidance and counseling for students. 4 
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' Sequenci ag oh Subj ect Matter - ^ ) y ^ 

This portion of -the questionnaire was omitted bv teachers of " . 
co^ur§es that are sequential/'-i.e. , the modules must be taken in j g'ivcn 
sequence. The data suggested that. the faculty of CBH agreed (70?:) and 
FM fa6ulty agreed (62%) that as a result of the new quri-icuium they 
. tend -to see- the subjects they teach in a less sequential way. Approxi- 
.mately92% of the , faculties, were satisfied that they could offer the 

t 

completed modules non-sequentially . In relation to the above, 42% of 
tne CBM and only. 22% of theTM faculties believed that students can 
actually vacation^tiriTig any given quinmest&r and return without -baing 
penalized, ^i.e. ,^ feeling that they have missed something. TJJis point 
wa5 confirmed dilring the .interview. Teachers ha%e grfeat reservations . 
about studWts not xn schdol during a given quintnester. For'ty-six ■ 
percent of the CBM faculty was; concerned that there may bfe a time wfi-en' " 
they will have in the samp class students who are workiug on two or more . 
different modules. Fifty-eight p'erceftt of the FM faculty reflected this 
concern. • . . " 

In summary, -from the data reported*and tlie data, gathered during the 

• ' ' ' 

interview, there appears to be a misunderstanding as to the term -'s-e- ' 
quence." This point needs to be clarified when talking about the \ 
curricu^m modules and their relationship to the five quinmesters. \„ 

Comparison- of ESY Curriculum and Curriculum of Previous Years 

Ihe .findings of the present survey indicia ted that 25% of the ^ 

sample omitted this part of the questionnaire. During the interview * 

* 

'"'^"^ indicated that thev did not have a point of comparison 

for previous- yfears due to being, new to the system as first year teachers, 
irowev.jr, the data revealed some- interesting facts that should be reported. 
Statistics on related responses are reported in Table A-5,' Appendix. A. 
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Wlien the tt a^^hers were asked to indicate a choice of hnuch better' than, ' 
'somewhat better,' 'about the same,' *not quite as good,' at\d 'much 
poorel: than,' the foUowiPt^ items can be summariz.ed. First, there \yere 
no items receiving majorities of 'nor quite as good?' or*^much poor,ei: 
than' rdtings for previous years. Tbe following items received from 
'the. faculixes (45-55%) ratings of 'about the same' as previous years: ^ 
providing; a successful experience fo^ each ^ child ..every^ day; proyiding ' 
exploratory experiences for students; developing values which* aid people 
in becoming responsible, productive citizens of society; providing 
experiences which will assist each^ child ifi assuming r^sponsi^bility for 
liis own behavior; encouraging more flexible and innovative ap.pr6aches 
to inst.r^uction; providing o> portujii.ties for the'development of. aesthetic 
sensitivity; providing career educktion;*^ and developing skills aad 
attitudes\relat^d to goals' of purposeful living. 

The following items ^received from the faculties (60% or highet) 
a rating of 'much better than' or 'somewhat betrer thah'T providinp 
for continuous^^p^digressj facilitating smooth articulation between the 
levels of th^ total educational program Krl?; emphasizing the develop- . 
ment o«r self-dir:ected students; emphasizing ^the acquisition and appli- • 
cation^of basic skills of communication and' computation; ^nd providing 
opportunities fot the development' of* creativity* ' \ *• 

Knox County Middle 'School Goal s / ' * ♦ 

The faculties were asked to respond to a series of statements 
Chat characferize the middle sjchool program in j^eiieral. {Uhey v/ere 
asked to^'indicate to what extent the ESY 'Program,' with its new curricu- 
ium, -asslsts/or hinders)' the accomplishment of, the Knox County middle 
school goals in their schools.. The following goals were idehtlfied by 
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-the faculties ^(45-^%) as not birring affected by ihv liSY l^rogiMtn: 
inyludcs a gMiJanco progrnm. unique to tlu» needs of the transecent 
Juld; minin.ii^os those -.(ereotypej sncm] iriivities noVinaflv nWsuria'ted 
wirh juniar ^^r senior high schoola; and luxe <i vvli .vjijippcd ;\n.\ vvoll- . 

•staffed Instructional media center which will support the development 
and implementation of the t.otal school program, , ' » 

The faculties (65-80%) felt" that ESY had assisted or assisted • 
greatly the accomplishment of* the following .ggals: the middle school 
is staffed by personnel who ^re s.ehsitive to the xransecent child- aijid 
whoT'have'a comiTiltment to the middle school; includes a student activity 
program; has an organizational structure which .wil] permit flexibili Tvi 

.in program planning and faculty utilization; and the progra|ii provides 
an opportunity for interdisciplinary curriculum planning. ' ' 

CBM faculty reported that ESY had ass-isted (65%) the nccompl ishment 
of the development of a"* physical education program, including intra- 
murals, and limiting inter-school athletics. *FH indicated that ESY has* 
had no effect X50%) on the accomplishment of this goal. Also, the CBM 
faculty re, orted th^t, ESY^ had- assisted (65%) its scliooTin searchinig Cor^ 

,ways of implementing its goals, which are unique. to its community. Again 
the FM faculty felt .that ESY has had no effect '(49%) on this particujar^. 
goaL. . . ^ „ ' •* 

In^ summary, one could infer from the data ^that t'he faculty of CBM' 
is well informed concerning the ESY program and its objectives. There 
a|/pears tolbe more confusion and more misunderstanding concerning the 
ESv program on the part of the'FM faculty. 'These points v;e^re also, 
discovered during the personal interviews. with the teachers. Also, 
there appears to^ba a more positive attit^qde. as perceived by the 
faculty "^toward the ESY program at CBM as compared to FM. One could 



conclude ^uhaL xhe ESY Program has not hindered tne accomplishment of . 
the middJe school goar 3 in Knox County. 

S.tudent A.^sessment of ESY 

Understanding of ESY - . / , > 

, When the organizational structure of a schbol is^ changed, one is 

\ 

always sensitive to ^he effects this has on students J* Several -questions 

are always raised, some being: Do the students under^atand the new^ 

• j , . 

program? Do they think learning is more fup? Do their attitudes toward 

school change? 

The "instrument ''Student Assessment of ESY in the Mddle School" 
was designed to measure student opinion about ESY, A random sample of 
middle school students was drawn according to a formula for sample si^e 
developed by the 'Research Division of NEA ( Research Bulletin .NEA, /^ol . 
38, No. 4», .December i960, p. 99)- It. was found that. a representative 
sample could b^. obtained by surveying 242 middle school, students (134 
at CBH and 108 at FM) . ' ^ ' ^ , 

A computer listing of all students in each V-^ade at each school was, 
used to draw the random sample. Questionnaires . were left in each school 
office for teachers to administer to identified students in their teams. 

Approximately 95% of the middle school students selected for the 
sample actually completed and returned jquestionnair^es. The 233 middle 
school respondents represent approximately 10% of .the total enrollment 



1 



in tfie two middle schools. 



Approximately 88% of ^ the middle school students responding indica- 
ted that they understand the ESY program (see. Table A-6, Appendix A 
for all middle school student responses). However, the 5th and 6th 
grades at CBM (58%) and FM (60%> indicated that it took a long time 
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tor thefii to I i;. lire out what ch&y wore supposed to be doing when tlu- 
ESY program fir-^t started .. > majority uf alflcl) and 8th grade studeiU 
^indicated (b5%).-hnt Lt diVi no£ take a lonp time lor thorn. Lo uiurAnU 
whac choy were s'uppost«g to b(/ dolne. , * " ^ 

Acti jade Toward School . ' ^ ^ » . 

'^-Iflien pi'es.en,Ced the statement "T think what- we do in school is 
important," 98% of all studehts-^in CBM and FM. indicated 'yes.' The 

FM .students_^responded 78% a's compared to CBM students. (46%) that learn- 
' . - • ' -» , • ■ ' » 

ing is more fun in the ESV program: Tliis findirtg was furth|r strength- 
ened by the FM students (64%) and^ (:he CBM students -(46%) when they 
iQdicated.j:haC they feel happier In school, since the 'esy prcigram began. 
One could infej: from Che above data that the ESY program has had more 
of 5 positive effect, based .on' the percefption of the students, at FM 
than at CBM. Howevec^' approximat ily '80% 6f all middle school students 
indicated that they like this quinnester plan for school attendance. 
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iTOplementaticn of the Progr am ^ ' " . 

. The students at FM indicated (81%) that .they thSjk^they can under- 
sta4dthe purpose of their lessoas now that they have the ESY Program. 
■Sixty-four percent* of the 'students at CBM indica.ted that they understand 
the purpose of their lessons, since ESY. began middle school respondents 
(60"%) reported 'that their assignments seem to -be more individualized. 
Further indication of individualization came from the response by 
students a^ both schools that they do mot^ work on their o\m since .^SY 
began. Also, 71% of the** combined student groups indicated that they 
get to make more choices about their work since ESY began. One final 
point iti reference* to the student?' perceptions about implementing the 
program: 72% of all middle school students disagreed that there is "more 

!6' 
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J ■ " . . . ■ . 

misbe-havtlng in th.€ir clas§ro-om since ESY/was stqrted". In summary, it 

. • • ^ ' ' . 

appears from the students' percepEions 'that they, like- tSe ^ihdlvidualized 

* » » • 

aspects of -the ESY progyanf, , . . . 

I * 

Curriculuia and Instgp<:ltloh « • ^ _ . , : 

' . ■ 

As-tnHicated before,, fhe majority of. the students' indicated a- verv 

positive dttityde toward tlie indivJ.au.HlJ.2ed nature <>f .^t* ESf program. ' 

This point is further confinfedjin that 6/4%;o£.the students felt". that* 

their assigKmetitl,- learning Activities,' and xhe way they, vere taught 

vfft.re really different fro., the way it -ha's ..been in other years'. fJVlso, . ■ 

80% of the EM students and 64% ^f the CBM.stuaents indicated that they 

have mor^ different kind of materials sir.cc ESY- began. The student'.' 

activity prQgram" was reported- by 74%. of the'pM itudents^ and 63% of the 

' ' -'• . 

CBM student- to' he better thi^'^year. ALso;. 92K of • the' FM' student^ and"* 
<r ' ' " # ' . ■ » , > ' ^ 

8'»% of the CBM studfents. indicated' that niini-labs gave .:hem more 

opportunities to use their own talents, and abilities andj follo«? up on* 

their own Interests Seventy-four percent ot the FM students and'64% % 

of Che CBM students indicated that they have a better cliance to deyelop 

their physi-cal and athletic skills in ESY. 

Reading, spelling, ^ct, and music we re^ about the same .as previous 

years. In summary, the studeats at FM appear £0 be more positively ". ' 

-motivated by ESY than those at CBM. ' ^ ^* ^ , ^ 
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Summary Statcnents 



Teacher-A±-;:iiistrator Assessment 



9 



Ttloirld'be assumed that prior study, the ass^bsment of. educational 

nee^s,- and the Involvement of teachers, building level a.1minx.ura - 

tors, students, parents', and renres-ancacives of the public were 

adequate for initiating the ESY Program'. ' ' 

The mi,ddle school faculties agreed 'that teachersj building level • 

adi^nistrators, and outside specialists in specifi^c sub lect' areas 

^had sufficient opportunity to participate in formula_ting goals and 
*' y . ' f . ' ■ ' . 

objectives of the n.j curriculum. Students, parents, and represeh- 

ta^ives of the pj:bii.c did not hilve the opportunity 'v shoiild have- 



\ 

had to partic;ipate\^ " v 



3. - It could be assumed ^rom the data that a posiytive attitude exists 

congerning the goals and objectives.of uhe ^ew curriculum. ' 

4. It could be assumed that tjie process' of development of the c^lcu- 
. lura rao»';uiep w^s adequate; however , during, the interviewing of 

teachers it yas -found that it was a conf:us.lng and misundOFstood ' ' 
-►process'. . ' »• f . ' . " • > " * 

5. The objectives of the modules appeared to, be .realistic and 

attainable through- acceptable .learning" processes ' - 

. - 1 ■ • > . 

6% rne KM faculty indicated that . they have inadequate faciXiti,fs and 

instructional ^materials to implement somi? of tW curriciilnm 

modules. \ * ' # ' * ^ ^ 

1. One could i\ifer from the data that the overall quality of the ,s 

curriculum modules could be improved. - 
S. It .could be assumed from the data that the faculties do not beU^ve 

students can actually vacation durdng.any given quinmes.ter and 



* rVitini ' *'thout being pen^ilized, feeling that they have missed- some 



'9. In comparin)o; the ESY curriculum to the curriculum of previous 

ye^ri5, ho item in the questionnaire .received a majority rating pf 
not quite as good as' or 'much pooret than' previous years • ^ 

10.^ One could conclude from the data that the faculty of OM' Is well * 
* ^ informed qf the ESY program and its obj.ectives. There appears to 

; be^more confusion and raore misunderstanding concerning thk ES^ 
Program on t^e part of the FM faculty. . - ^ , * "^4 

Hi One "could conclude from the data that tue ESY Program has not 
hindered the accomplishment ojgf the middle school goals in Knox 
County. * ' " ' ' 

Student Assessment o f ESY ' ' * 

" : — \ 

3.. 'Th^ majority of students* indicated they understood the, ESY Program. 
2. The F^^ students indicated that learning is more fun and they are 
happier in school since tlje ESY program began. -This feeling did 
not exist at CBM* , ' ' ^ ^ . 

3.1 The majority of stud^ts indicate'd that they like the quinmester 
..j,-^plan f5r school; attendance. 

^* Since ESY began the students reported that^jbKeir^^ assignments seera 
to.be mere individualized. 

5. The students indicated that they have more different kinds of ; • 
materia^ls since ESY,. " * ^ 

6. A subsS&ntUl majority of tho situdepts |elt that;;the mini-labs 
•gave them more opportkin^* ties to use their own talents* and aj)ilities 
^and follow-up on their Own ahrility.^ * 

7. '^ A majority of the students indicfated that they have a"better chance 



Co develop eUoit physicii and dchl^cic sUiJls in ESY. ^ 

•fh« students re-norced th.t r.n'a--^/, nt, ,..1] 

abojit rh- Srt«^* a:-> previous vcir->. — ~ * 



% * 



. The currLculum modules should. be clc^rified with all faonUies 
concerning th«ir relationship to the total curriculum. - 
The curriculum n^odules shoihd be tested in the school vith an 
,eva^uation process developed to obtain the following: , ) 

a) relevance of objectives ' ' ' ' • 

b) tine span of module 

c) - materials needed 

d) /pre-assessment of studt Ui. 
&) .post-assessment of stiitlents 

4 

f) arriving at a grade - ^ ^ «* 

In-senlice days dealing with oriei!tin« the teachers to rhv ' 
expectations of ESY, and how-to use the curriculum Modules ^ 
E5.t:ablisb group guidance sessi^a. dealing ,.,ith &ticuiar problems/ 



shared by some students* 



E. ASSESSMENT OF THE CURRrcULUM IN THF^ HIGH 'SCHOOL • 

• Robtrt llowaril * ' k 

Te.u-her-Administrator Assessinent of ESY at Farragut High 

Approximately 82 perdent of the faculty (teachers and administrators) 
ac Farragut High School Completed the questionnaires from which the 
informat^ion for this section was drawn. Teachers and administrators 
generally support the 'ESY program. The ESV prpgr'am has provided those 
involved a jiodel from which to implement the goals, objectives, and 
modules.- ■'"^ ' f . "~ 

leathers felt chat they were not consulted about whether or not 
the program should be initiated in the school system (for statistics, ' ' 
J see Table A-1, Appendix A). Teach^ers were more concerned about be'ing 
p&ESonally involved when determining the feasibility 'of trying dut 
ESY. However, 'they are supportive of the ESY program, but would have ^'^ 
preferred to have .been more involved in th^ decision-making process 
ie.ading to its initiation." Greater involvement in the preliminary 
fe-asibility studies might have changed .this response to a more ^positive 
onp. Thp teachers want to- see the ESY program become effective, therefore 
they supported and participated in the program at the high- schaol by 
forming a committee ^o monitor the ESY program" and its evaluation. 
\ • Teachers and a'dministrators felt there was a proneness for experi- 
meqtalion and lnnovat4,on to be accepted in the Farragut area which 
onhnnced Uhe'readiness for ESY to ^e Attempted in that area. The questions 
on the "Tea,it^er-Adrainistrator Asse^smcn/: of ESY CO-rriculum'" do Hot answer 
IV- q>i..sCaon.s of whether or not students, parents,, and" representatives of 
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Clie pab] It sliu'UjjLi have been involved in the^decision to try out ESY, but 

5 

rather that they c.vre not involved in this xlecision. Adininistra'tors 

co^|i3tituted ine £;roup of school personnel most involved in the deeasiori 

lu iniplemenc the ESY program In the Farragut area,, ' ■ # * 

- ' ' . K.- * 

Teachers v;ere interested In writing new curriculum modules, rat'iei / 
* " * ' 

'than ndoptln.c; plans developed by other school systems.^ However, the 

fccief time span for writing these goals aad^ objectives and designing' the 
first curriculum modules \<i3.s insufficient, 

- ' The teachera^and hdrainistrators fej.t that the groups invQlved suf- 
flciently in de.ciding the goals and objectives for the new curriculum 
m9duies were the teachers, administrators, an'd outside consultants. The 
gr6ups which had little, if any, input into developing the mqdules were 



students, parents, and representatives of the puhl?ic, ' 

Teachers .v;6re involved, in the preparation of the modules and, per- 

haps a^ a result, are supportive of the goals ^nd objectives of the new 

curriculum- Most teachers felt that the current stated goals accurately 

* ♦ # — 

represent the new program. SevQn|:y-one percent of the teachers see the 

goals and objectives as being attainable' and realistic through' acceptable 

learning processes. Eighty^-seven percent of the teachers x^/ant; teachers 

within their system td write the goals and objectives as opposed to having 

them written^ by outside consultants. . , ' jr'l 

A majority of the Tarragut High School' faculty felt that teachers, 

administrators, an"d curriculum consultants had..appropriate input^ln^^ 

writing the curriculum .modules ,\ The FH faculty felt that student/s, " ; 

parents, and representatives of 'the public 'were not appropriately involved 

in developing the content of. the curriculum modules. Seventy, percent of 

the teachers agreed that the guidelines for writing the modulesf^ needed 

100 X^'.^ 



to be improved. Those vnriting the modules often did not reteiv^ completuj 

guidelines until nfter they had ;;ritten th\i modules, and they felt that 

the guidelines were^ often inadequate and^ created weaknesses or problems 

in the modules themselves. Suggestions were made in interviews with the 

^ FH faculty that!*? a more standardized set of guidelines was needed and 

♦ - 
J progress -was being made toward this end during the writing of the latest 

modules. The teachers and administrators felt that the modules .contained 

behavioral objectives directly related to the general objectives supported 

by the Knox County Schools. ^ , \ 

Teacher Assessment af ESY at the High School .1 

A high percentage of Farragut High School teachers wrote' the modules 

. being used thereV and therefore they appear to be positive toward the 

' modules because of theit active inyolvem^nt. Most of the teachers felt- 

the objectives specified in the ^lodules were realistic and attainably 

through acceptable learning processes (statistics appear in' Table A-2, 

? • 
Appendix A) . More needs to be devoted to it to adequately complete 

module development. A suggestion was made in an interview that the modules 

be more standardized/ so -that^ it would not appear that a given module was 

the^ork of one teacher only. It was suggested th^at in mathematics, for 

example, it was often difficult to complete, the modules by the scheduled 

. time because of varying student achievement. 

Seventy-six percent of the teachers felt the^ modules contained objectives 

which v/ere representative of all levels in the cognitive domain. It was 

moxc .a Lf ficult to determine the degree of achievement of the dbjectives 

related to student attitudes, values, interests, and appreciation; however, 

most. teachers agreed that the modules contained objectives related to these 



areas. Fewer teachers felt that .there was as much einphasis on the affective 
, domain as there was the cognitive domain, although a majority felt that 
, the affective dolnain was sufficiently covered in the -modules. 

There. existed_ strong agreement among, the teachers that their school * 
^ did not have the physical facilities that would 'enable them to attain, 
some of the objectives contained in the modules they had used. ^ \ 

The mere'use of the modules did riot specif ieally enhance the implemen- 
.tation of individualized instruction inT.the classroom. Concerning the 
individualizing of instruction, t;he use of the modulus is not. as relevant 
-a^factor as what the teachers were doing in their classrooms before ESY. 
They felt that the modules they "Used 'offered materials and activities '' 
suitable for a variety of student nihilities, interests, and learning styles, 
, andVhe incorporation of the-se- activities' by the teachers helped" the students 
to ach\eve the stated objectives. For successful implementation of the' 
activities mentioned in tde objeptives,. teachers need to have r^ady access. " 
to instructional materials. "Half of the responding teachers felt that 
instructional matorlali? were available, while- half of the teachers felt 
that they did not have sufficient materials in their school. The individual 
■perceptions of what a teacher needs in the way of materials may vary. 
\ Sixty-eight percent of the teachers felt that^e suggestions and 
c^itent'of the curriculum inodul&d provided guidance for most of their daily 
activities in the classroom. Teachers felt .the modules should contain more 
pretesting of. each fetudcnt to assess his'pjpesent level of functioning. . 
Sixty-three., precent of the tekchers- f elt that the modules they had 'tried - . 
provided adequate instruments and/or guidelines for assessing the accom- 
piishmenty of the objectives by the students. Inconsistency of the require- 
raents in some of the disciplines , suggests that more effort needs to be, made 
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to provide ad.equate testing. Teachers are using the sugges,tions for'^eva]- 
* u action of students' work included in the modules, however, the suggestions 

tor pretests n-eed to be improved. 

Sixty-four percent of the teachers felt there was a need for greater 

effort to info^m^ students regarding the operation of the ESY program and 
' the objectives of the new curriculum; However, when students were asked 

this question, eighty j)ercent of those in high school thought they had 

received enough information to help them understand the operation of the 

• \ • . . ■ ' - . 

ESY curriculum, \ ' • > ' - ' 

Teachers ahd .students both felt that: summer attendance should be 

voluntary. Sixty-nine percent of ,the ^students stated that they would not 

be willing to attend the quinmester ^assigned to them if the 'opportunity 

to choose quinmesters had to be ^.dropped. Although only 8,7 percent o\\the 

students who responded to .the student assessment instrument had attended' 

the 1974 summer quinmester, 16 percent of this sample st^ated th^y planned 

f 

to attend the 197^ summer quinmester- A majority of the students who 
attended the 1974 summer- quinmester were able to get th(i classes they 
wanted to take, Als^, sixty-six percent, stated that they liked the quin- 
mester system bei:tet than, the traditional nine-month school system. ^ 

Teachers did. not see a mo^e positive attitude toward school an i their ' 
students as a result of the new curriculum. This does, not indicate; that' 
-studehts had a^mbre positive attitude toward school und^r the olcL carriculum, 
but father that the curriculum may not be a^crucial factor in the' students ^ 
attitudes toward school. * \ 

^ Teachers aid not feel that the student rieer group was being affected 
adversely a? a consequence pf students taking vacations at different times. 
Students also 'did not feel that extracurricular activities wore being affected 



by the !:SY pr6^!ram. In fact, as a result of entering and leaving school 

'at different times of the year, students often found it necessary to make 

if ^' ^ 
,new friends, .in.: they were pleased to have this opportunity. 

Eighty percent of^ the teachers felt that the ESY curriculum has ere- 
ated a need for iroire academic and personal guidance and counsel Ln»', for. 
students.' However, sixty-two percent ..of the studenLs'did not foel the.y 
needed more 'crounseling , under the ESY program. ^ - 

Considering the. completed modules, only fifty-eight percent of the 
teachers were satisfied that they coulcl really be offered non-rsequcntially. 
Perhaps this would depend on the discipline or subject matter; 

Fitty-two percent of the students and fifty-^six percent -of the 
teachers felt that students can actually vacation during any giveri quin- 
mester- and return 'without being ,;p>endiized , that is, feeling that they had 
missed something. Many of the teachers are cqncerned that in one class 
they may have students who are workfng on two or"^ more different modules. 
Most of the teachers £elt positive toward the ESY program as .compared to 
the previous program (see ^Table A-7 , Appendix A). 

Student Assessment of ESY at the High School 



A random sample of Farragut High School students was identified in 
October 197^ to respond to a series of questions concerning ESY. . Informatiori 
for this report was provided by the 150 students, or about 10 percent of the 
\FH" Student body, who completed questionnaires. \ 
\ ' Even though ninety-percent of the students responding felt that they 
hW little input into the goals and objectives of the ESY program, forty- ^ 
to\r percent felt that they shodld not have been involved in/ developing 
the^e goals an^ objectives (see Table A-8, Appendix ^A). Th/ students felt 



\ 



that they/n/id received enough information cqncerning the ESY program tu 
understand the operation of the quinmester system, A majority of the 
students fell that summer attendance should not be required, but should be 

* y ' • ^ * 

voluntary. t ^ , " 

The quinmeater system did not appear to help or hinder studen-ts in 
planning their vacations (this suggests that possibly the studeqtsu ttl^m- 
selves do not plan their own vacations) • Seventy-five percent of the 
students resp'onding plaii. to get a job during their 'vacation' ^quinnester. 

There has not been a change^ in students' learning^ as a result of 
the ESY program; only 31 percent of the students feel they are learning, 
more as a r/sult of the new curriculum. Students feel that they have a ' 
greater choice of subjects under ESY. Ther-e are more modules from which 
to choose within Jthe required courses. Students perceive the modules as 
being organized around a set of definite objectives that have^easurable 
outcomes and these goals are stated by thfe teacher .in a 'particular course. 
Students do not think that ESY has affected their opportunities to work 
on learning materials at their own individual pace. But students stated 
that they are able to choose for themselves more of the ^activities that 
will enhance their learning. The students are not necessarily using nore 
learning materials ^this year than they did last year, although they ha^ve 
had no difficulty in obtaining the needed materials. 

Students are receiving more tests this year as a result of the ESY 
Program/ because the courses have been segmented into smaller units which 
la^t nine weeks. Thus"* there is an opportunity for more feedback mechanisms 
built into the ESY program.. Students sp*end the largest amount of their 
tiirje each day* listening to the teachers, and the least amount of their 
time each day hunting for materials and talking individually with teachers,' 
aides, or other students ab^out their work/ * ' - 

; , 117- 



I 



ERIC 



SCti*d,qn,ts were d-fvidcd in their fccilings that they^couLii vacation ,ii 

dirfeTenr-lrnnes-w the .,Ladents \u\ro ablo 

to get the classes they wanted during the second ,^uinniest.er. Students 1 ik 

• * '* » * 

the quinraester system better than the traditional nine months! system. Uufkr 

ESY students, felt they were not learning more about careers and jobs. Wlien 

Students -fin4 it necessary to make new friends as a result pf entering and 

( * ' . *' * 

leaving school at different tim^s, they' apparently enjoy it. Extracurrici'^ir 

5 

activities ar6 not affected by the ESY^ program. Although only 8,7 percent 
of the students who responded to the student assessment instrument attended 
the. Summer 1974 quinmester, 16.1 percent of these students plan to attend 
the Summer 1975 quinmester. 

• Limitations of the Data 

The following ate examples of conditions or factors .whi^ch render 

many questions inconclusive: , ' . ' 

* 1. Part of the program was initiated before the extended schoal 

year concept emerg.ed/ e»g. / the us^^^^quinmesturs for incorporation' 
of various 'curriculutn segments. The EJa was an extension of 
many ongoing curriculum activities-. 

2. ALl faculty were answering quesfe-UnTnaires from different frames 
of reference. The module writer A^ould possibly respond different Iv 
than the nonmodule writer. 

3. A small percentage of students returned questionnaires because 
the students took the questionnaires home. 

4. Because this was a hew program, different teachers had unequal 
access to information about its operation. .This could have ^ 
influenced the questionnaire responses. There should have been 

"a category to further classify ,respQndents 'such as module writer, , 
non-writer, not familiar with goaJLp and objectiyes of Knox County, 
•schools, don't know, etc. 

'5- ^These responses represented teacKers' perceptions and do not 
necessarily represenb reality ifi some instances. 

In spite -of these limitations, much useful data has resulted from the 
ESY evaluation. . • 
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^ Summary ' * , ' 

FarraguL Hl>^h School teachers and administrators .strongly supported 

the ESY Program, The implementation ot the goals, objectives and curriculum. 

*■ * ♦ 

» «, 

^ modules of the ESY Program provided a welcome model for curriculum improvement. 
Secondary teachers f^^lt that they were not sufficiently cons.ulted coiicerajLng 
the decision to initiate the ESY Program, Administrators were more 
involved in the decision to try out the ESY Program. Both teachers and\ 
administrators felt that students, parents, and the public were not appro- 
priately involved in' the initiation ^of the ESY Program, ^ , v. 
Teachers and administrators at FH were sup.portive. of the 'decision 
to begin ESY by writing a new curriculum in most subject areas "rather than 
adopting plans developed by other school systems. They agreed that the ^ 
time span available for I'^riting goals and objectives and designing the' - 
first curriculum modules was insufficient. Teachers, administrators, and 
outside specialists in curriculum development 'were involved in the formula- ' 
tion of the goals and objectives for the new curriculum.^ Students, parents^ 
and the public did not have enough opportunities to participate in formulating 
the goals and, objectives. Teachers and administrators are supportive of 
the goals and objec^ves of the new curriculum, and feel that theyC^xe 
realistic and attainable. 

Teachers and administrators agreed with the decision .to have individual - 
teachers within the system write the curriculum n^ddlil^, and both groups, ~ 
felt that the module writers needed improved guidelines. Again, teachers^ 
administrators, and outside curriculum specialists had more input in 
developing and/or approving the content of the curriculum modules ,than did 
students, parents, and the public. , \ ' 
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A majority oi the FH teachers believe '5hat_ the ESY curriculum obj- 
ectives (a) are realistic and attainable through acceptable (learning pro- 
cesses, (b) are adequately sequenced, (c) contain items representative of 
all levels in the cognitive domain, and (d) are relate<i to student -attitudes 
values, interests, and appreeistion. More time needs to be allotted in 
order to complete the modules within the given CiTie period. . ♦ 

Concerning the content of the modules, most teachers felt that (a) the 
module writer consulted , current referjnces, (b) the modules, offer materials ; 
s.uitable to student abilities, interests, and learning styles, and 
(c) the students can achieve the stated objectives. Teachers felt that 
the new modules, in and of themselves,' did not insure more individualizatJLon 



4 

of instruction- - 



Inadequate physircal facilities often hindered the achieyement of the 
objectives contained in^the modules. Teachers were divided concerning 
"assessment of their access to instruuLional 'materials. The co.ntent of tjie 
modules 'provided guidance for most teachers in determining' daily actiyi^ti^s 
for their students, * r , ^ . , ^ 

^ Teachers made^xtensive use of the suggestions contained in the mod- ' 

ules for the evaluation of students' work; however, the pretests to- deter- * 

^ . * » ' «• ' ^ 

mine.^^ the students' present levels of functioning need improvement.* i 

. Concerning students, teachers felC: ;(a) thatv students need to be " 

' / ^ ' . • 

^Detter iilforraed regarding the operation qnd objectives of the cirrticuium, 

.(b) that summer attendance should be voluntary, (c)^ that tb§-attitude of * ' 

students toward school has not been af/fect^d as a result of the new curriculum, ^ 

(d) that students need more academic and persojial guidance, and (e) that the 

' * ** ' - • 

student peer group is not adversely affected as a result of taking vacations 

at^different times. , \ ^ . 
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Data i^ere Inconclusive as to the extent that modules can be offered 
non-sequen'tially. This depends 6\\ the discipline or subject matter. A i . 
little over half of the teachers believe .that students ca^ vacat^-on during 
ahy given qulnmester and return without beit^|j^n^ized. Teachers* are - * 
concerned, that ther'e may be a time when^stuciefits in .jthe same .class will be 
working on two ox' inore modules. Most teachers felt positive 'toward the' 
ESY iprogram as ccJmpared to that of previous years. • ^ 

* • - "... ' * 

^ f .V * • l-i^ - ^ 

Recommendations* ' * , 

1. K Permanent ^monitoring committee pomposed of teachers, administrators, 

parents. " * ^ 

2. Each^-department, should get together after program has been in effect 
one year, and as a group make changes in each module as the /need ^'^ 
appears. . ' ' , ' ^ 

3. Study and make recommendations for im^ovlng tne county guidelines 
t. used for'wtlting the modules. ^ 

4v Improve i^odules to reflect interrdlsclpllnary approaches. ' . 

5. Set. up committee to re'evaluafte curriculum 'poduXes *at least once a 
. year^in order to keep dlscipliiles from splintering ^off; and to' 

. maintain a unified whole. " . ^ , ^ 

m ^ » 

6. iKeep al^ve a spirit of innovation provided by^th^ IJSY venture by 
x^ringing in textbook representatives i^nd/content' specialists, etc., 
\o emphasize flexibility in- 'curriculum design. ^ , " - 
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ADMlHFSil'ATTVr ?^TRl'CTURE AND PROFCSSIO^I DEVHUIPMEOT 



John T- LovcU 



Introdiicirion 



^ *The purpose of tfti^.segtnenc 'of the evaluation is to give a preliminar.v 
report on the, effort ^.o descrihe and evaluate the orientation and profes- 
sionaJ development program tha't was provided' for professional personnel " 
in^:plved in the Extended School. Year P^ogran.. The report will also dis.W 
fincUnHs^kch describe 'the .effect of-t.e new progJa^m on the administrative 
oraanx^^ation of th'e Knox_ County School i:ystem. ' 

Ahy tivne an attempt is made to describe -and evaluate anything *it is ^ 
nedfessar-y to procOed from a 'theoretical frame .of 'reference. Such a framo- 
^Work iivesMirfectidn'to the collection' and interpretation of data and" the 
evaluation of findings. The description an<?^ evaluation of the jtbgr^.' was 
.based on the |Ql lowing .considerations: "* > . ■/ 

* _ ' » * ' 

,1. Changes in. cur.riculum. instructional programs, and schedules have- 
. ^ important ifhplications for the col^tlnuing progra,, of orientation 

and professional development of the staff as well as the .adirdnisi , ^ 
trative structure of-^tl^e .educational organizatl^m•; • 
, 2. Teachers, sirpervisors. and adndnistrators have human needs,- ^and 
therefore, have -needs for security, beldn^ing, affection, "reqog^ 
tnLtion, <\nd Job satisfaction. ^ • 

■ 3. During periodic of chahge in eitheir the curriculum or the organi- . 
zatlon^l structure of a -schocl systeta, the needs of per^.r-nel -are 
i.atepsified and more difficult to'meet./' ^ ' 

^4. Curricui-um changes of ten call for personnel to 'develop new under- 
^ . standings, attitudes,, "concepcyal skilfs, technical skills, and 

• \ 

, human skills. - * ' * - 

. , rio 0 ' 



Ch.iuv;t*s in clie ganizational, structure often require personnoT 
to develop n6w understandings, attitudes-, conceptual skills.. Lceh-; 
iftical skiUs/aiia human skills. , * ^ 

6.. It is the resportsibility of the educational organization to help 
• 1. organizational members , to develop ch^' new skills that they ne<?d. • 

7. teachers, supervisors, and administrators have worth and dignity 

. and should be treated with respect. 
* • . « •* 

8. Teachers, supervisors, and administrators have a jright tc parti- 
dpate'in organizational decisions which'affect 'them. 

9. Teachers, supervisor??, and administratorsJll respond candidly • 
to questions about curriculum and organizational changes when the 
response is anonymous. anH they are. assured that only persons on 
the survey team will see how an individual responds. 

The findings presented in this report are based on data collected 
from interviews with most of the administrators and supervisors that work 
in the Farragut cluster of schools. In addition, a small number of teachers 
from the five Farragut area schools were interviewed. All teachers, admin- 
istrators, and supervisors that work in the Farragut schools were asked to 
respond to the "Decision .Point Analysis" * instrument and the "Opinionnaire 
for Teachers and Administrators." The response was cloie to 100 percent. 
The administration of the Knox County School System ^as most cooperative 
and helpful in the data collection. The administrators helped arrange for 
the interviews", administration of the instruments, and provided a wide 
variety bf documents about the ESY Program. 



Tnxs instrument was originally designed by Dr. Glenn Eye^of the University 
o'f Wisconsin. The ori-ginal format was used but decision items were 
chang^.d to accommodate the purpose of this study. ' 

Copies o| both instruments appear in Appendix B. 
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Staff Orientation and Development 

Iht; pro-ram of staff orientation and developmont .is assumed'to K- 
tht-,f>t=.'vision of engagement opportunities for teachers and^adminisprators 
that will help-theia develbp attitudes, understandings r technical /kills, 
and husnan skills that will improve their effectiveness as participants in 
Che ESy Program. Since the programs for teachers and administrators we^re 
different,, they be presented separately. 

'V • 

A dministrators and SupervisJrs 

Many approaches were used to prepare administrators for participation 
in Che "Ex-cended School Year Program. A very limited number of principals 
were involved in tne comprehensive and intensive feasibility study. Wis 
was helpful for the principals thac'were involved, but little yas done to ' 
keep other principals informed about the study as it developed. 

After the -deeis-ion-Vas^de and announced that the Knox County 
. School System vouid implement an extended sch6ol,year in the schgpls in 
-^the Farragut area, the program for principals really got underway. Firsc, 
t-l.ere was a rtr^ting for all administrators in the Farragut area for the 
purpose of e;<plaiAing the progran and giving all personnel a chance to ask 
questions. At this "point details of the program had not been developed. . 
- -0 anst-ers w^re not readily available. A meeting was also Veld for all 
professional personnel in the Farragut area. A very large number cof 
• questions about the new program caire out of these meetings. These questions 
bc-.ine i-o.-us of study for the Administrators' Committee . They carefully 
identified questions and problems about the proposed program and worked 
out answers and solutions which w;ere carefully communicacfed to teachers 
and c-thf-r personnel.' Evidence from the interviews Indicated that working ' 



o'ti the Administrators" ConsnitLee constituted the most important program of 

orientjtion and development for aciminisl^rators and supervisors. 

■ " , - * ' 

Other prografus^f(^r administrators and supervisors included an obser- 
vation^- isit to Dade C6unty Florida, and representation at various seminar $ 
throu4houc the Nation that were discussing^ear-rouird education. 

Supervisors and administl-rtors also had an opportunity to participate*^' 
'in curriculum development projects for each'subject area. School System 
personnel .made the decision to redesign the curriculunT^ong with th^ 
implementation of the ESY. " This required a new statement of goals and ' 
objectiv-es f„r each subject at each grade le^l. It also required a 
statement of the program for the achievement of these objectives. These 
.programs were called modules; and teachers were hii^ed to -write them.-- 
Participation in these.. curriculum projects was a critical part of the in- 
service education program for administrators and supervisors, 

X In general^^jthe administrators have a positive feeling about the 
professional development program for ESY. I^hen presented x^ith this item 
. on the -"Opihlonfiaire for Teachers and Administrators", approximately 73 
percent said the goals for the program were clear always or almost always. 
Dne-half of the administrators indicated the program helped them develop 
the skills they needed tu partiotfpate in-^SY, and 'txro-thlrds said the 
^program continues to help always or almost always. The principals saw 
the program of professional development aV an important source of ideas 
for participation, in ESY before it started, and feel that it is still " 
proyidinj?^idear>. Sixty-four percent felt that the program was closely 
relar^d to ^their needs always or almost^ always.. ' No principal indicated- 
very seldom -br never. Abou^ 7.3 percent oJf the principals said that they 
had a' significant 'part in planning the program of professional development 



r 

nevwr, vory seldom, or sometimes, In view of the other responses, this 
Is a very negative response. The eviiicnco Ls that principals, did not .Ceel 
that they had a sr>»nilicant part xn^^pLianLng the program of ^prof ess Lonal 
iievelopment . 



Teachers 

Many approaches were used to prepare teachers lor participation in 
^ ESY. Two teachers were involved xn the feasibility study for ESY; but, 
in general, teachers were not involved in "the decision to implement ESY 
in Che Farragut area. After the dicision had been made ,, teachers did 
become involved. General orientation sessions , were held at both the 
county level and the local .school level.' At the first meeting many 
questions were asked, but >"there were very few ahswers available. Later 
the Administrators' Committee 'did develop' answers to most of the" questions 
■and these were communicated- to the teachers,. 

Tn-.service education meetings were hel'd-'at the local schools to give 
teachers an opportunity to learn about the new .program and to become 
acquainted witb the new materials. A special three day in-service program 
was held for teachers of the Summer quinmester. 

Many teachers had opportunities 'to participate oii the curriculum 
development committees for the various subject areas and tp write modules. 
Evidence from the interviews- indicated that this was an important factor 
in the orientation and development program for ^these teachers. It is 
unfortunate that more teachers did not participate in these activities. 

The program of orientation and professional development was not as 
well plauned and formalized as it might have been. Much was' left to tHe 
discretion of the administrators at the local schools, and this caused 
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sit-niri.-anL -Hrforem-es in the quantity and quality of the programs. 
There was also rimlced time between the decision and the program implemen- 
tation. This put a ^reaC burdt-n on all involved in the progicam. It wnii' 
xliffioult CO dn the necessary c.urricqlum development and to get the nuxlQies 
ready in time for toachers to really prepare for the start of the proRran.: 
In -somo- Vases, teachers did not see^^^he modules until the first day of 
classiis and even later. Some of the modules were, not well written, but 
there was no time for revision. ' In' some cases, t-eachers were unsure about 
the ase of the modules and used them as "teaching units" rath^r^.than as 
sources of ideas, materials, and procedures for achieving certain objective 
as had been intended by the administration. There is .still considerable 

• » 

confusion and dissatisfaction with the modules, and there is a. strong 

0 

need to provide for continuous evaluation and revision. 

Primary- teachers. According to-data from the "Opinionnaire for 
reachcMTs and Administrators," about 42 percent of the primary teachers 
indicated that the goa-ls of the professional development program for.ESY - 
teachers .were clec'ir always or almost always. The rest of 'the -teachers 
responded that they wore clear only, sometimes, very seldom, or never. Thil 
is basically a negative response and'strong indication that steps need" to 
be taken to develop teacher awareness of what the systeip is trying to 
achieve through the in~servic'e education program.- . - - 

Only 37.1 percent of the primary teachers felt that the' ih-setvice 
program for ESY helped them develop the skills and uhderstandings needed 
for participation in ESY always or almost alwk;ys,.and 41.3 percent indicated 
that the p'rograra continues to help them. \ ^' 

Less than one-third of the teachers said' tjie program'.of in4e^vice 
inspired them to participate in ESY alwaysj^^-vlm.a^t always, and Jess 
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■ than oV-third ^.lid the- program was always or almost itlways an ImporLaut 
source o£ Ideas for participaci?ig in.ESV: Only about 27 percent. of tho 
teachers Indicated that the program was closely related to their needs 
for effective participation in ESY always or almost always. 

It is significant that more "than 50 perieri^ of the teachers indicated 
that they had a part in planning the in-service program for ESY very 
seldom^.or never. This may be a factor In the generally negative reaction " 
of teachers to the in-service education program. \ ' ' 

MijdlelscHool teachers. ^For purpose^s of discussion , responses of ■ 
, always.or almost always are considered positive; and responses: some"- 
times, very seldom, -or neve^ are considered negative. [Less tha^ 50 percent" 
of the middle school C.eachers felt positive about the-cMty of the"^ 
goals of the prof^sional development prdgram for ESY. About 36 perceAt 
^ of the teachers felt posit ivef, aboyt the .program's Ijelp in the development 
of relevant skills and understandings, but' almost 48 percent felc positive 
about the continuing p.rogram to help^:them develop 'needed skills and under- 
standings., Itky be that teachers did not have a -chance to^get ready 
■ for the program because of the- lack "of time; but' as the program moved 
along, they felt they were getting the" needed help. ^ ' ^ 

. . Thirtylsix percent of the riiddl.e school teachers feK positive about 
the inspirational value of the pre-program/'and 34 prectsnt felt .(.he program , 

ntinued to 'inspire t hem Thirty-five, apd seven- tenths percent of tfie /' 
teachers felt positlve^bout the >re-program" pra:P;essional development 
asa source of ideas, but 42.5^ percent felt "that the program continues to- 
be an important source of Id'eas/that^ helps them participate in ESY. 'bnly 
43.1 percent felt positively that 'the program wa? closely related to thc-ir v 
needs 'for effectiye pakticipatlon ip ESY. ' 
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^ 0,^1 V 2i.6 percent of Che teachers felt positive about their .part icipj- 
tion in p;anning the 'pfogram. This is a low feeling of involvement and 
<i<;st.rves further study. ^ f 

• < * 

H iyh, school teachers. Less than one-fpurt^li -of the high school teachers 
responded positively about the cl'arity of .'the goals of th^ pf6fe&^ional .-C 
dw^jlopmi^nt program for ES^. Seventy-two and .seven-tenths percent of the 
' high scfiool teachers reacted positively when asked if the "pijofessionaJ 

development program 'helped to develop the 'skills and understandings needed " 
^ for ESYi'; but, only 23.6 percent said the program, tontinues to do this. 

Only 20 percent indicated positivelythat the "pre-program" inspired 
participation in ESY, and about the same number said it continues to 
inspire pj^rticj.paCion . — • 

f • 

It "is very important that only 14.5 percent of the high school teachers 
ind-icated posij;ivoly thaf the program of professional development wag an ' 
important -source of idUs for ESY, and.only 16.4 percent said it continues" '> 
to be. U appears that the program is just not reaching the bulk .of thc^ 
teachers. Only 10.0 percent or'the teachers indicated positively tha^t " 
the progVam was closely related t^. their needs for effective participation 
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Twenty-five percent of the hlgh^'school teachers indicated a* positive 
feeling about thoix involvement in planning the program. /Phis is about 
the same as the responses^of the primary and middle school teachers. 

Summer participants and non-particinants . In general, the Summer 
participants had a much more positive reaction than the non-participants. 
The clarity of the goals for the in-service program was aboyt the ^ame for ^ 
both groups, but 38^5 pei^cent of the Summer participants responded positively 
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thar the professional development program helped chcm develop the skills 
and understanding they'needed, compared^ to only 27.2 percent for the non- 
. pa;rticipant?. T-he group:s were about the same in their reaction to the 
on-going. program for skill development. 

Again, the participant ^roup responded more positively that the 
_ program inspired -them to participate" in ESY (34 percent to 27.6 percent). 

But,^s far as continuing inspiration., the groups were about' the same.o 
• The participant group jespopde^Tmo re positively (35.8 percent) that the 
program of -'professional development was a source of relevant: ideas than 
the non-participant group (25.9 percent). ' 

Thirty-seven and seven tenths percent of. the participant group re- 
sponded that they always or almost always had a significant part in planning 
..the program, compared to only 20.9 percent of the non-participants that 
felt this way. ' 

The relati.vely positive reaction "of the Summer participants is probably 
at least partly a function -of their involvement in the program not only 
as teachersr hut also as jnembers of curriculum committees and raodul-e writers. 
But, there are pVobably other selective factors at work, such as' general 
attitudes, that might help explain the differences. . 

Organizational Structure 

For the purposes of this study, organisational structure included 
consideration of the following factcrs: 

1. Teacher, supervisor, and administrator role changes as a result 
. - of* ESY 
^2.^ Authority structure 
3. Decision^making processes 
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4. Com|tiuaication in the organization 



5. Technical and psychological support for professional staff' 
Staff snLisfaction. 



Organizational Roles . ' • , ^ ^ 

Most of the involved administrators and supervisors . have a clear 

> 

understanding of their role in implementing the'sSY program. This w^^s • 
apparent from the interviews which were conducted with these individuals^ ■ 
On the "Opinionnaire for Aptministrators iad Supervisors," 100 percent 
indicated that they had a clear understanding of theUr role and the role 
•of others in ESY always or almost alwaya. They also, feel co.Tipetent ,to 
participate in ESY. Eighty-one and three tenths percent;^ indicated . that 
they feel this way always or almost always. Ninety-thrae and eight tenths 
percent indicated 'always or almost always that their fellow worl<ers have 
the competence to participate in ESY.'* ^' ^ — "^^^ 

.Eighty-six and seven fenths percent of the administrators and super- 
visors indicated always or almost always that system policies, for ESY are 
so clear tljat they can fulfill their responsibilities with little frus-' 
tration. They also felt -that they had the authority to carry out their/. - 
.jobs in the ESY prpgram. 

Almost all of the administrators and supervisors indicated that their 
jobs had changed significantly as a result of ESY. In some cases, admin- 
istrative adaptations had been made that eased the situation. In other 
cases, the administrators felt they had made up the difference with extra ■' 
work; therefore, other parts of their job were not being neglected. But a 
substantial number of administrators and supervisors indicated, that ESY -had 
brought on additional responslJ)ilities that were interfering with other job 
responsibilities. The whole area of ESY impact on administrative and super- 
visory roles needs careful study. 
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Of ^he tecjchers, 77 percent said, they have a clear understanding 

of their rql^ in^ESY always* or almost always. SiXty-'tXNTo percent in- 

dicated they understood >.he roles their fellow professionals airways 
• * * " 

or almost; always. ' There is a vfery strong feeling of role understanding 

' "* " ' • ' < ^ - 

among Farragut .area teachers. / • 

. - . ' \ ' ^ ^ k 

, 'riie teachers definitely f^eel that they and .their fellow workers 

have the needed competence to participate in ESY. Eighty-six and six- 

tenths pertent of the teachers, feel this way about themselves, and 90.6 

percent feel this way about their -fellow F>rofessionals\/ 

/•Only 3712 percent of the teachers felt that system policies were 

' * ' ^ i 

always or almost always so clear that they could fulfxll their respon- ^ 

/ 

/ 

sibilitie^ with little or no f rustr^ition. According , to teachers, the ESY 

Program^ calls for new approaches to teaching, and new responsibilities; 

and there is some question about some of the new demands. 

^ - ' •* - / 

^'Most teachers felt that they had'the needed authority to carry out 

their, job" in ESY. 

- . / • 

ytaff Satisfaction 

V 

Of the teachers, less than half (43.6 percent) fepl a genuine sense 
of achievement ,^from their work in E&Y always or almost always. Or«ly 
30.7 percent of t'he -taachers said that they received recognition from 
their administrators always or almost always, and only 34.1 percent 
indicated recognition from fellow teachers. Since recognition has been 
established as one important factor that contributes to tijacher satis- ** 
faction, this finding deserves some special, study . 

There is littVe doubt that administrators* and supervisors* feel a 
'sense of satisfaction from their pairticipation in ESY. Eighty percent 
indicated they feel this way always or almost always. They also indicated 
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a stronj* sense of recognition by the adnjinistkij tion and teachers for 
their v;ork in'ESY. There is evej;y reason to conclude that the adminis-' 
trator-s and supervisors who work in ESY have a high level of personal 
satisfaction. " * ■ " 

Decision Making and Cdmmunication for ESY . . * s, ^ 

The evidence indicates that the decision to implement ESY in the 
Knox County System ^nd the decision to start the Vpi-lot program'* in the 
Farragut community were highly centralized and -were made with little effort 
to provide for input from administrators and teachers. There was a com- 
prt:hcnbivc fejasibility study. Teacher^^^j^scfdministrators, and ^ representatives 
fron^the comraunity were included on the committee responsible for the 
study* The work was well done,, but there was little effort to maintain 
close cunniunicaLion between the committee*and teachers and, administrators 
in' the schools. As a^ result, teachers and building level administrators 
found out about the decision shortly before it was made public- At this 
pgint, tcichers and local administrators became significantly involved in 
operational izing plans for ESY and implementation, 
^ Adminis txa tor s , Siyty-e|^ht and eight-tenths percent of the admin- 
istrators indicated on the "Opinionnaire for Teachers and Administrators** 
that thr orgiinizational structure provided them with the^ opportunity for 

direct input in decision making and policy development for ESY' always or 

\ 

almost always • This is a strong reaction and probably indicated the effec- 
tivenes.s of the Administrators* Committee as a policy-forming and decision- 
making unit. There is also an indication of high quality informal and 

■ . . - ' . .1 

fonnal communication between the central office and local schools that 

- \ 

contributes to the administrators* feeling of being *^in** on decisions. . 

. ' ^ ^ f 

Evidp^nce from the interviews and the opinionnaire would support the idea^ 

/ , 
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that "supervisors" are a. crucial comniunicatio'iv'Uuk between administrators 
In the local schools and central office personnel. 

Eleven administrators from local schools and the' central office ' * 
^JGspoaded to the "Decision. Point^^Analys is" instrQment. Sixt.y-\:hree and 
six tenths percent responded that they either made the decision ox recon- 
mended the preferred action for participation in ESY. This is a strong 
feeling of involvement. 

It was startling to find that 81.1 per^qent of the administrators ' ' 
indicated that they either made or necommended the preferred". action for" 
Che particular schools to participate in ESY. -Evidence' from the interviews 
indicated this was a "closed" decision made' by the School Board. It- 
appears there is a strong infOTmal system of communication among the 
administrators in. the Knox County School System. 

Mpxe t^han 50 percent of th^ admiiy^trators ^l/they made the decision 
for a particular person *to participate in ESY. 

Most of the principals feel that they either make the decision or 
recommend the preferred action in thfe following decision areas: 
1. Decision to change the job description "of a principal 
.2. Decision to change che job description of .a teacher ^ 
3» Decision on the performance of a teacher ^ 
More than 50 percent of the admii^istrators feel that they only 
provide information on decisions to change, plan, develop objectives and 
evaluate the orientation and professional development program for ESY. The 
'administrators obviously feel these decisions are made at the central 
office level. , ' ' ' 

None of the administrators felt he' made the decision to use the quin- 

mester. Almost 50 percent indicated that they had no part in the decis'ion. 
i . ' ' ' ' . 
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In genural. the administrators have a strong sense of power in. 
doQision-^n^iklng, However, there is verj;^ strong agteement that they have - 
no power on certain decisions that ^re ihade at another level pf authority • 

Teachers , According, to data from the ''Opiriionnaire for Teachers a,nd 
^' -I' ' - ' 

Administi:at;Qr3," only 29.4 percent- 'of the teachers indicated that the 

organizational structure 'provided them t;he opportunity for direct input 

/■ ■ _ \ ^ ■ . • ■ ' . " 

in decision making and policy* development fit" ESY .always or almost always. - 

This is;a strong indication of a'^feeling \f powerlessness, and data ir^qm^ ' 

the "Decision Po'iht Analysis" are even more revealing^ , Si^y-four and six- 

tenths percent said th.ey Jiad no p:krt in the decision to patrtlcipate in O 

•ESY; ahd '82•?'perr^n^ Kgid they had no part in the decision for a part^icular 

' ^ • " , . " \ ./ . ^ ; ^ ^ ^ O 

.school to* participate • . . ^: \ ^ * * 

... - ^ '# . * c ^ 0 - . - 

Approximately 45 perceht said they made or recommended the decisi<9n 

for their own participation In, ESY; but more than 50 percent only provided- a 

• ^ ^ o * • o - ' » 

information. > " 

' ' * o I - . ■ 
Basically, teachers .felt little sense, of" power in ^the' decision' t?)'. 

change the job description of a priiicipal or teacher, eva^luate^a teacher " 
or principal, or change the ESY program.. ''*Seventy7two>ercfent of " the 'teachers 
indicated that ,they had no part in planning the professipna^ developmenlP 
program for ESY, and 60.8 percent .*3aid they had no^part in setting the 
objectives foi^he program. <0 

Eighty-one and five tenths percent of the teachers responded that 
they lTdd...^i^o^,^t in the decision to use the quimnester pian of operation 
tor ESY. This is^ an extremely high indication of lack of involvement. In 
view of the "mountain" of research that' shows that individuals who participate- 
in developing decisions are more likely to have the skills, understandings, 
and motivation to carry out those decisions, it appears the Knox County 

School System should' examine their decision-making prgpess. 
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Supervxsprn . Bight supervisoVis responded to the "Decision Point 

Analysis," Fifty percent of the .supervisor^ said ^they had no part xn 

^xtheY the decision for Knox County to participate in ESY or the Hecision 

for a particular school to participate* Sixty-two and five-tenths' pur*- 

c^nt indici^ted no *part in the deqision for individuals to' par ticipate^ 

Sevefltyr^ive percent o.f the supervisors reacted that' they either had no 

part or only provided informatipn for the decision. to' cHange the orienta- • 

, ' . ^ . , ^ . , ^ \ . ; ■ . < • 

cion program for ESY^ But, 57,2' percent said they either made or recommijnded 

. the decision on appointments to committees to dev^^p oi Lenta tion program-s 

.for^^. In fihi area the supervisors show a feeling of '"power" and it i^ 

prot^^biy an indication that central office administrators rely heavily on^ 

supervisors tcr feedbac;k from local schopis, ' • ^ 

. *, Seventy-fiv^e percent of the supervisors responded L at they had nc , 
» ' • * 

part or only provided information on the decision <:oncerning who should 
plan*the professional development program, Fifpy percent o\ the ouper- 
visors said they either made or reconmiended the decision on the objecL^VKS v 
for the professional development program, but 37,5 percent saiH they had 
no part. Supervisors felt almost the same way about their part in decisions 
concerning the operation of professional development programs, .but 87.5 
percent said they had no part, or p;rovided infdrmation only, on decisions ^ 
for program evaluation. ^ " ' • ' 

Seventy-five percent of the supervisors said they had no ^p. ft in the 
decision to use the quinmester plan of operation to implement tSY. ^ 

Decisions Concerning Curriculuri. 

The last sectioa"ol the "Decision Point Analysis" dealt vitW decisions 

concerning the new curriculum developed for use in* the ESY schools** 

Response^ to those items indicated that, in general, the Knox CoOnty 
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curriculum supervisors perceived themselves as having had ,g;>Larger role 

• * • ' ^' *' X ' • * 

In decision making with rt.^ard to^he curriculum th^n did ^e^l^ers ot . 

administ*rators^ associated with the ESY Program; . ^ . . 

Regarding the decision to develop the new^ ^urricuium, 56 percent of ^ 

the supervicprs felt they had eitlier re€tJmraended the preferred decisiott— 

or made U (37.5 percent said theyliad actually made the decision), whilia 

i > : < y'j- - ■ . 

only 27.3 perdent b»f . the administrators and 2}.,7 percent^ojE the teachers 

felt tfiey had had this level of input. More than 63 percent ^f^the • / 

administrators said they Ijad provided informati(^n onI> , and 68 perceff^ 

of*th^ teachers felt that the?y, had had nx) input at all in connection, with ' 

tMs' decision. ^ .1^ ' ? ' 

Supervisors felt much more iresponsible* for"^ formulating -goals % and 

objectives for the new curriculum than did teachers- or administrators. 

Responses in the categories reccmmend! ot 'make tKe -decision' 'toj:aled 

62.5 percent for supervisors, 42,9 percent f v r teachers, and 27.3 percent 

for administrators; Forty percent of the^ jteachers felt they hdd not 

Participated at all in the f omulationi o£ goals. Almost three-fourths 

^of t^i^t' admi ;istrators responded that they had cTnly provided information. 

Supervisors claimed more responsibility for t^6^ (fecision to develop 
/• . " ' ' . 

curriculum modules t37.5 percent said .they had made o^ recpmmended the 

* *. *. * V 

THon) t^iin did teachers (30.1 peis.ent) or administrators- "(27,3 percent). 

Hrvever, Lhe^ supervisors its a group were widely splif ,on this issue: '37,5 

pure^^qt 'said ^ they hadjaad'e the^decision, wliile. 37 ..5 percent said they had 

not participTce^^t all. The remaining supervisors felt that they had 

provided liiformat ion, only. Nearly 60 percent of the teachers responded 

Chat *hey had had nc part 'in the" decision to develop curriculum modules. 

Apparently RSY acVainistra^fors assumed the principal responsibility 

• . ^ ' ; 

for deciding; to employ teachers to write the curriculum modules: 45.5 percent 
' ■ ^ . ' • ■ 125 ^ 1.37 



Of the admJ.nistrators said they \iad ma4e or recommended the* decision, 
while 37.5 percent o£>^he supervisors and 22.8 pe'rconf of the* teachers . " ^ 
felt' that they haJ had the same Ifevel af input. AlL^t" two- thirds of 
uhe teachers and more than one-t|»ird of the soi'pervisors said tliey hkd'-' 
not participated in the decision?to employ teachers as module waiters.. " 

Similar proportions; of- supervisors (3^,5 percent)' tadministratars ' ^ 
(36.4 percent), ind teadhers t33;i percent) responded that'theVhad ' " * 
. recommended or made the decision concerning guideiines^to Jt,e used in 
developing curriculum modules. Again there weje significant 'splits . ' 
withikthe three group.^ \^th regard to extent of participation in this 
•decisio?. ^most 60 percent of'tjfe teachers and 37.5 percent'of "the 
supervisors "replied that "they had nocS>artlcipated^t\l3 in. this decision 
while percent Jof the administrators felt that the^ had simply provided 



information^ t 



Supeirvisors and teachers assumed prii^ipal responsibility for . 
conten-t of= curriculin modules. Responses in the 'make' -or . 'recommend ' 
columns' included 62.5 percent. for supervisors and 48.3 percent tor teachers-, 
:faut only 9.1 petcent fc\ administrator's. 'However, thfel^attern 'some 
involved-sosie not involved^' continued for supervisors and tenchfers^: 37.5 
percent of^ the supei;v.isors and^ilbre^hari half of 'the teachers" felt that 
chey^ad not participated "or had provid? d^_ inf orma tion only fof'the decision 
concerning specific content of the cutrlcalum^modu J es ! * V 

Almost three-fourths (73.6 percent) of the ESY teachers felt that they ' 
were able to make or recommend the decision regarding the extent to, which a 
eurr--.culum module «ac used by the classroom teacher. ' Yet even in this area 
which involves what an individual teacher does in his own classroom, nearly 
20 percent of the teachers said they, did not participate at all the 



dfeci^ldin. Half of the suRervisors felt they were responsible for making 

V 

recommending tills decisibn, but 37.5' percent said they had no input. 
to administra'tor reported that ho had actually made this particular 
decision. Hut 91 r^rct^nt replied that they had recommended the decision 

provided information. 

Supervisors (62.5 percent) and teachers (59.6 percent) assumed most 
of the responsibility for making or recommending the decision^ to modify 
and/or revise the content of curriculum modules. Only 27.3 percent of the 
administrators reported this extent of participation in the decision; 
63.6 i^ercent felt that they had provided information only. 

Responses to this curriculum section of the "Decision Point Analysis" 
indicate rather clearly that teachers, administrators, and supervisors 
associated with the ESY Program perceived decision making with regard to 
the ESY curriculum as highly centralize^i. Hi^h level administrators and 

three supervisors (primary, middle, and secondary level supervisors) at 

1 

the central office formed a curriculum steering committee which v;as respon- ^ 
sihle for making most of the curriculum decisions; principals at the schools 
(whe building level administrators) and content area supervisors viewed 
their roles as negligible in some cases, providing information only 4fh 
other situations. Content area supervisors and teachers saw themselves 
as? having more power in making the decisions regarding module content, 
usage^ and revision than in any other areas. 

Approximately one-third of the ESY teachers felt that they had parti- 
cipated substantially (that i£>, cither recommending or making key decisions) 
in the curricul um development decisions. These undoubtedly were the 
teachers who helped formulate objectives and/or wrote curriculum modules. ^ 
But approximately half of the teachtrs reported that they had not participated 
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at all in curriculum decisions. " Even in connection with the decisions 
that could involve^ teachers most closely, i.e., module revision, and 
extent of module usagf^ in the classroom, one quarter of the teac^hors 
perceived themselves as having played no role. / 

Psychological and Technical Support^ for Teachers 

Approximately 57 percent the teachers^responded /-Via the '•Opinion- 

naire for Te<ichers and Administrators" that when tliJ/have instructional 

problems, consultants with appropriate subject mattfer competence are pil^ 

, the- staff always or almost always. The, teacher/also responded positiively 

^ to the following dimensions of instructional support: . 

« / . - ' 

1. Instructional consultants aire accessible when needed . I 

2. -The quality of supervisory service's is adequate or better 

,3. Instructional consultants ar^'a source of technical help 

4. Instructional consultants ^re competent to help local schools 
with curriculum development and evaluation. 

• 

However, less than 40 percent of the teachers said instructional 
consultants are a source of new ideas for innovative programs always or ^ 
almost always, the same percentage (39.1) said these consultants are a 
.source of psychological support always or almost always; and 33.1 percent 

indicated ^they provide feedback always or almost always that helps 'them 
, improve their effectiveness. I 

Apparently teachers view instructional consultants as accessible • 
and technically competent, but ri'ot as source^ of innovative ideas or 
psychological support. 

These findings indicate that teachers are not wholly satisfied' with 
'the instructional support system. Going back to the section of the question- 
naire on 3taff satisfaction, only forty-tWo percent of the teachers responded 
that they are a.lways or almost always satisfied with the program of in- 
'structional' supervision for ESY. 
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< Suiitmary,. Conclvisions and Recbnunendations ** , * ' 

In view of the time limitations, the program of orientatitftj-'gncl^ 

development for administrators and supervisors wa,s remarkably 

jsffective. Basically, administrators and <supervis0rS have very ^ 

positive ^feelings about the program. However, therfe^ was a strong 

^feeling that there simpfy was not enough tim^ to get^ready for trhe^ 

program *v This caused a lot of problems that could have Seen 

avoided^. The administrators and siipei^visors^al^o indica'ted a lack 

of involvement in "Che planping af the prof essiojial development 

program- There was a def inite ,Adication the program needs to bt2 

continued as E'SY continues to develop. - 

•It_is recommeijded ,that ^he program of professiojial developnient 

for adminisjtrato^s be continued and extended with mor^ einphasis ^ 

on the fol>iowii\g: 

-a. Greater involvement of administrators and supervisors' in 
^ planning and evaluation of program ^ 

, b. , Relatively greater emphasis on needs analysis, program 
' development, and program evaluation 

c. More structure for program 

d. More transportation of ideas among schools 

More opportunity for visitation of other outstanding 
programs 

In general, the teachers did not react favorably to the program of 
orienta^ion and professional development for teachers. There was 
a feeling that time was too short. They failed to get the modules 
early enough to prepare for their use, ; Many teachers are not using 
the modules, and some are not using theiA effectively^ The^eachers 
who participated on the curriculum conmiittees and those who i^ote 
the modules had great professional development experiences! But, 

1.29 I'M ^ . 



* 

other t iMchers did not . These teachers felt let L 'out of deci\sion;i 

related to curriculum development, and did not consider tbemsolve^ 

>. ' \ ^ ' , * ' 

ready for tlia p^gram. Thoy cjid n&i react favorably to the program 

of professional development on the ''Opi.nionQaire<^f or Teachers. V 

They did hoi feel thaft t{?^y we^e involved, in the planning or evalun- 

tion of that program. ^^^Ehe^re is a stropg indica^ti6n of 3?ack' of con- 

sistency among the'programfe of professional development ^hat ociurr^d 

at the local ^school level. / ^ 1 

/ : ^ . 4 ' • 

The Summer quinmcster participants had i<i much more positive 

• ^ : ^ V ' . ^ • ' ' 

reac.tion to ESY xn general than n6ji-particip,ints. The pcirtxcipanl>s 
^were heavily involved, and there^'^iSAa need to ge^t the rest of the. 
teacher's involved^ the program of professional development is one 
way to do* it. ' ' . ' T 

It is recotnmended that consideration be given to the following 

factors i-n the development .of the program of professional growth , 

t ' * , - It 

for teachers: . ; 

a. Greater -Involvement of teachers in planningy implempnting 
and evaluating the program 

■* " ^ ^ 

b. More. emphasis oji teacher evaluation of modules 

c. Mote emphasis ..oW^ teacher cooperation in the development 

, and revision 'of modules 

* jf » 

(Exp'loration of development, * usage, and revision of 
modules could be the focus for an intensive professional 
^^levelopment program.) 

J . • V 

d. . More emjjhasis on planning and im{>lementing professional - 

development programs ae the local school level with gre<iter 
cooperation among s.chools * 

e. More opportunities for teacher visitation of outstanding 
programs. 

^f^ Continued emphasis on the evaluation of the work of the 
curriculum coihmittees with "across the board** involvement 
pf teachers in this process. 

* * * * 

Administrates, supervisors and teachers feel that -4:hey have a clear 
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undersi.andlng <jf their role in ESY and the authority and competence 
to ctirry it out. However, aTl of "the administrators and supervisor 
Indicated that their Jobs tiad changed substantially as ;i result of 
ESY »jnd that there was just* more to do. Some adjustments had'beun** 
made; but in a substantial number of cases, administrators and 
supervisors were burdened by the new responsibilities and felt that 
they were overworked and, in some cases, forced' to neglect certain 
aspects of their work. It is recognized that some o^ this vas 
caused by the newness of the program. 

It is recommended that job descriptions for principals and 
supervisor.s be carefully develope^and examined in view of ESY. 
Adjustments should be made if necessary. 

Administrators and supervisors feel a genuine sense of achievement 
and satisfaction from theii:^ork in ESY. However, only half the 
t^a-chers share the^^same degree of satisfa^ctiS'n, and ojily a small 
perce.ntage of teachVrs expressed the feeling thap their administra- 
tors and fellow students were a source of recognition, 
r^yX^lt is recommended that administrators attempt to determine 
why teachers do not feel a very great sense of achievement, and 
why administrators are not perceived as a source of recognition 
by teachers, and then attempt to develop a definite plan for action 
Administrators in the Knox County School System have a strong sense 
of power in decision making. They feel that they^are '*in" on what 
is going on m the system. They indicated a heavj spnse of involve 
meht in decisions relating t>o ESY*. THere is evidence that this is 
p function of strong communi<f«^tion linlcages that are both formal 
and in forma J. • \ • 



Basically, data from, all sources 'indicjft6 "that teachers felt 
\ lit-hle ^ense of power in de<iisions relating to ESY^ job descriptions 
fgr teachers and administrators, curriculum development, and 
evaluation of teachers* an^ administrators. * 
• • It is reconunended^that'a study' be designed, to determine n.o.rc 

specifically why teachers felt this way, and that, plans be 
^ developed to-assure greater involvement </f teachers in decisions 
^ which^will affect their , lives "in, such crucial wa^s. 
Supervisol^s.felt a laqjc of'poJer in deciVionVo-n ESY.". They even 
indicated -a lack of power in the plattning and eVali^tion of the 
program of^professional development fo/fiSY. Supervisors have 
a heav.j: stake in 'this program. They have x^prked iong hours , are 
heavily committedf "and appear, to ^be ^.ompktent. ■ , 

It is recommended that an attempt heZa'de to find %ut more 
about the feelings of supervisoVs on Involvement in decision- ■ 
making a^ that an effort be made to get them more involved.' 
Teachers are not entirely satisfied with the insttuctional 
suppoj?t system for ESY. They view>heir supervisors artd^ other '' 
instructional consultants as '(Wtent technically, but not as 
sources of psychological support or feedback thatiwould help them 
improve their effectiveness. These findings should be studied 
in connection with item M abov^e since the quality of psychological 
and. technical suppojt for the program would_ certainly-^ave a \ 
bearing on the sense of achievement and* satisfaction teachers 
derive from -their work.' . 
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G. COST ANALYSIS 
George Harris and O.K. O'Fallon 

A\et of three instruments (see Appendix C) has been developed to 
collect iri^^ormation needed to do an analysis of costs and compare these 
costs— thatr is, the costs of the Extended School Year operation— to the 
three p'rt^vious years. The instruments consist of the following: 

A. A building level data fc^m which includes basic information 
such tfie name and' location of the school, the grades in 
the school organization, and a brief description of the school 
instructional organization. This form also asks for teacher 
schedules, class enrcUments, and teachers* aides' salaries, 

B. A district level data form which identifies the total number 

of teachers in the county,' number of teachers in each attendance 
unit in the Farrajgut district,- the number of students in average, 
d^ily membership by the county and by the pnits within the 
Farragut district, cosfc'and size information relevant to 
'buildings and sites, instructional space available at each 
attendance center, and information relating to equipment. 

C. An Extended School Year Cost Analysis Breakout Chart for three 
fiscal years before and following the beginning of the project. 
Accounts included range from the twenty-one hundred (2100) 
series to the forty-one hundred (4100) series. 

The instruments were developed and presented to the>embers of the 
school district centraP ^f f ice for comment and criticism. Revisions 
were made in the instruments to make them easier to use and also, to make 
them computer usable. 

The instruments, when used by the school district, will provide data* 
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which win make Li possible Co ansX,;Gr two questions. The first, "wi,ai 
are the costs .per pupil of Che educa^on programs .under the Extended 
School Year as compared wich che costs\of Che programs in che Farragut 
district during the three years preceding the project?"' The second 
question: "Will increases in the operatiofkl cost"of the Extended School 
Year Program be offset over a period of year\by reduction 'in capital 
outlay costs?" The_ extent to which these' two qVstions can be answered 
depends .upon the extent to which. the ^data request^ from the school- 
district can be supplied. 

The instruments are now in the hands of the schoolx district and the, 
data are in the process of b^ing collected.^ As the dataVcome available^ 
chey will be subjected to computer analysis by a program- v^y similar to 
the one used in the cost analysis of secondary school vocational- 
technical education programs recently completed by researchers from the 
Department of Educational Administration and Supervisioh-^and the Bpreau 
of Educational Research and Service. 

It is anticipated that the data will he available in the near 
future; that the computer program can be modifi*>d to receive and analyze 
these data; and that a progress report can be made'-'availdble soon. The 
first progress -report wilj include a cost comparison of the first" two 
quinmesters with the three-year average cost pr-ceding 'the beginning of 
the project. A second progress report will include analysis of the data 
from the third and fourth quinmesters compared with the three-year 
average and a cost of the four quinmesters compared witn the three-year 
past history. The final progress- report for She first full year of 
operation for the project should follow the end of the" summer quinmester " 
and relate specifically to the cost of t;he summer quinmester with 
the three-year average and then specifically to the total operation of 
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Che flvsi qutnmester.- with Cho thret-y^ar average. The dimensions " 
Che compucer program * f or analyzinv? the data will depend to a degre 
upon Che extent of availability ot data. This can ibe judged with 
accuracy as. soon as the first fu}4 set of completed instruments* is 
returned from the school district. 
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H, A SURVEY OF VOTER OPINION ABQUT THE KXTENDED SCHOOL YE.\R 

J»arry KonJwros 



Overview 



As part of the effort to evaluate the E>:tendea SchooJ Year Program 
in Knox County an opinionnaire was developed and administered via mail to 
o^sample ot 383 residents of Knox County/ The purpose was to survey 
community attitudes about the Extended School Year Program and to assess 
the degree of positive or negative attitudes in the community relative to 
certain programmati^ components of the ExtendecJ School Year Program,- 

Sampling Technique * - 

The sample ^''elected was reipresentative of txjo school areas within 
the Knox County School System, the first, identified as the Cedar Bluff- 
^a^ragut School area, contained familieVrrf students who actually partic- 
ipated in the Extended School Year Program. ' The second area included 
residents of the Hails Community, wh9se* schools did not. participate in 
the Extended School Year Program. In order 'to simplify further inter- 
pretation of this report, the 'two areas surveyed shall be identified as 
first, theyTarget Area (Cedar Bluff /id Farragut Communities)-* and second, 
^the Non-Tar get Ar^a (Halls Community). Populations of each area were 
identified by voter re^istrr^iion re^cords obtaiTied from the Knox CountV 
Election Commission, Total population of 'the Target >\rea (North. Cedar 
Bluff ptecinct) numbered 2,198, while the ¥Jon-Target" Area (Halls precinct) 
reflected a total of 3,368 registered voters. 

In an effort to obtain an equal sample from each area, a systematic . 
linear randora sampling technique was employed. In the Target Area'^every 



eleventh name was iJelec'ted I rum the votur registration records, \c\{ilv 
every sevontoenth name was sciertod from the .voter^oftisti at ion rcv ordh 
in the Non-I.iruet Arc-a. iMu , resill is were: the Target Area saiiplo equali^l 
191, and the N\m-T.irget Area sample equaled 192, A copy of the cover 
letter and questionnaire (:>ee Appendix D ) was mailed to each person 

..xdentiiied within the Target^and Non-Target areas, creating a total samnle 
of '383 -residents. ' - ' ; 

The. return response to the questionnaire totaled 42.8 pdrcent ot the 
3S1 sampled, or a return of 163 c&mpreted ouestionnaires. Followmn this 
return a telephone follow-up /-oceduri was employed /n effort to increase 
returns. This f<)llow-up procedure w&s directed at a 20% selected sample 

of delinquent returnees. This metl\od produced no additional reaponses. 

Before adequate iz terpretation of tftfe'se data caa be accomplished, it must ^ 

a 

be noted that the results incorporate some degree of sample error, dtTe to 
the fact that the recommended, sample size of 3b3Vespondents for the total 
population* of 6,566 was^ not achieved. The numb^i of respondents^ represents 
sonte 2*i percent of the population of registered voters ir the^'target and 
Non-Target areas, • • • 

Presantation and Analysis of Data 

Total responses 



, The dat,?. shall first be presented as total responses from both tho 
Target and Non-Target J^reas. These data indicate tho extent of agreement 
oV disagreement of the sample relative to certain aspectfe-of the Extended 
School Year as reflected on the questio'nnaire. 

;^The data 'xi this section, as well as the remainder of this,reporc, 
shall be presented .in the form of mean scores, ^frequencies and percentage?. 
Interpretation of the mean shall be ad follows: 
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-Mean scores of 1,00 through^ 2,99 ' indicate agreement , with 1.00 
reflecting Strong agreement; mean scores ot 3.00 through 4,00 indicate 
disagreement, with 4.00 indicating strong disagreement. * - 

These results, orice again, represent onjy.42.8 percent of the total 
recommended sample size of 383 respondents,, but should, even in view of 
this limitation, provide constructive insigHt into the .attitudes of the 
Knox Count:/ cpmraunity about the 'Extended School Year. The data' presented 
in Table iti.l combine both Targat and Non-Target areas.- 

A one-sampl4 chl-squarft test revealed that for every item on the 
questionnaire, the proportion of agree - strongly agree responses- was 
significantly greater than would be expected on the basis of chance alotie.- 
The inference to be drfiwn is that at lea'st this sample of tl a voting publi 
is quite positively oriented toward ESY and toward educationaL prograjnming ' 

- of "the Kndx County Schools. " ■ . • 

The statement which received the highest rating was 'statement G:- " 
'Every high school student should ha^e the opportunity to select 
, or choose several coursers whidh. are of interest to Jiim or her, ' 

The mean score was 1,462. Approximately 58 .percent', or nlnety-fonr 

- ,^ - ^ > • ' ^ ' 
respondents, were in strong agreement with'this statement. 

The statement to which responses were most .negative was statement 

'I -have received as much. information about , the* courses of study 
in the Extended School Year as I need to know. * 
'This statement possessed a mean score of IJXil indicating slight 
disagreement by 42,3 percent or sixty-jnine respondencs. By collapsink 
the rtaponse percentage^ in the "D" and "SD** columns it' .was found tliat 
38. 3^ percent of the^ respondents indicated a desire to obtain more .specif ic 
information about the courses of study in the Extended School Yfcar% 



pn thy t^MV'-r h.ind. thy k^eneral Infarration .cav*paign implemented (o 
inform th^ i(»''-jinity about the Ext tended School Year^'has proven very c-tlei*tlve 
iht; d luV iridic ate that / i.t. pt^^rcent oi the nespondents hdve ruceivetp? n'oti^ li 
\intO'Bnidt}bn to know whnl the Lxtend.^d School \-^r is about (Statement A).' 
Further examination of labie :il . l^indicates the following positive 



oQJiimunity attitudes toward various supportive concei>ts relative to an ESY 
Program. 

1) 89.6 percer^t ol the respondentia agreed (X = 1.6.04) that while fhe 
'ESY may nut reduce educationa ...osts, it can provide fo- greater 

^ use o: school buildings and relieve overcrowded schools. 

2) 82.8 percent of th^ respondents agreed (X = 1.811) that an elementary 
student ^-ho works with two or mor^^ teachers in a team has more 
advantages ch«.n if he or she worked with only one teacher per year^ 

^ ihis statement could be interpreted as a positive inclination .oward 
the te^m teaching and open space concepts. 

^ 3) 81.6 percent of t?he respondents agreed ( X = 1.771) that families • 

should' select vacation seasons and not depend on t' - usu^l summer " 
school vacation £>ericd. 

4) 77. J percent of the respondents agreed (X 1.967) ' that the ESY 
Program should be offered to other parts of , the county, 

5» 73.6 percent of the re.^pondent^ agreed (X = 2.129) that schools 
can be organized so children can return from vacations at different 
times tvitttyut causi^ng team special problems or hardships. 

^ , ^ ■ ' 

6)^^2.4 percent of the respondents agreed (X = 2.067) that the Extended 
JSrhool Year could improve education ^in Knox Cojinty. 

n In addition. Table m.l indicated that 65.7 percent of the ''respon- 
dents polled agree /X = 2.267) that the* Knox County School^ are 
providing adequate educational programs for their students. 

A point v;hich bears emphasizing* is cha »:he data presented in JaUI<^ 

** » 

ni.l indicate agreement on all t'en st itemepts presented to both Target 
md N6n-Tar?,et Area respondents. " • ^ " 

rar_get'Area vs. Non-Taraet'>Vrea 

— — ■ - — - >. | 

la or ier^lo obtain moru precise insight into voter .opinion concerning ' 
the E-xtended School Year , -respondents were classified as Tariiet Area 

in ■ • ' • 
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TABLE III.l ^ ' 

QUESTIONNAIRE RESPONSES FOR THE TOTAL SAMPIE 
(Including Target and Non-Targec Areas) 



A* I have received enough ir^fonaacion 
CO know what the Extended School 
Year is about. 



B. lae Extended School Year can 
^iriprove education in Knox County. 



19.0 5*4.6 



C. The Extended SchooJ Vear Program- 
should be offered to other parts 
of the county. 



D. Faollies should be allowed cc * 
select the season they desire for 
vacation and not depend on thfe 
usual sumaer school vacation *^ 
period. 



17.2 55.2 16lo 



22,1 55.2 I 11.7 



136.2 



I nave recexvedjas much infor- 
mation about thfe courses of study 
in the Extended School Year as I 
need to know. 



G. ^Every high school student shoulc 
^ have^ the opportunity xo select or 

choose several courses ^which are 
of interest to hiia or her. 

H. x\n elcrfentary student who works 
1.4th ^trvo^or^^ore teachers in. a 
team has xiore advantiiges than if 
he or she jerked* with only one 
teachf^v ^er year. 



^5.4 




A. Schools can be organized so 

childrert* c-n return f ron vacation 
ai different *tines without causing 
them special pn/ ieias or hardships. 



9.£ 



6.; 



1.8 



3.7 



3.7. 



..2.5 



8.0 



57.7 . 36.8 



35.6 47*.2 



The Knn:c County Schools are pro- 
, vidinn ^;tn<fr.nt^ vjth the kind of 
odticuionil c-xp.M k-itc? that chey 
need. 



8.6 



2.5 



1.: 



1'5.3 58.3 15.3 



57.1 



12.3 



, 15.3 



6.1 



8.6 



4.9 



10.4 



2.119 



2.067 



! 1.967 



1.771 



1.462. 



1.811 



2.129 



2.26/ 
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tlHJse respondents who live in the Farragut, Cedar Bluff or Bali Camp 

School Areas, and Non-Target Area respondents living in the Halis 

Soiiool Are.i. 

/It should be noted that the following data represent total responses 

^of each gr^up, that is combined responses of both parents and noi*-parents 

in thf Tar.e,et Area and the Non-Target Area. 

.\nalysis of Tables III. 2 and III,. 3 reveals differing positive atti- 

tudes between Target and Non-Target Area respondents. The statement which 

received the highest level of agreemeaL was item G: students should have 

the opportunity to select or choose several courses which are of interest. 

£n total, 95.6 percent of the Target Area respondents indicated agreement 

(X = 1.425) and 93.2 percent of the Non-Target Area respondents also agreed 

(X = I.507).* The statement which received least agreement from both groups 

.was itera F indicating that respondents have received as much information 

I 

about the ESY courses of study as they need to know. Only 42.7 percent 
of the Target Area respondents indicated agreement (X --2.624) with this 
statement, as coippared to 32.5 percent of the Non-Target Area respondents 
(X = 2.792). 

Chi-s iuare statistics significant at> the .01 level indicate that 
Target Area r^spondenrs are m..ch more positive than those in the Non-Target 
Area abo it the following three stateipents //hicli are supportive of the 
Extended School Year: 

1) Statement E - While the ESY may not reduce educational costs it 
can provide for greater use 6f school buildings and relieve' 
overcrowded schools. ^ 
Almost 96 percent of the Target Area respondents agreed (X = 1^483), 
while £2.4 percent of the Non-Target Area respondents agreed (X = -.750) 

This statement ranked second Ir. both groups. in tv^ms of the percentage 
of respondents in agreement and positive group means. 

^) Statement D - Families should be allowed to select the season they 
desire for vacation and not depend on the usual summer school 
vacation period. 



TABLE III. 2 

RESrONSKS 3Y PKRCKmCE FOR TARGET AREA (CEDAR BLUFF, FARRi\GUT, 
BALL CAMP) ANI) NON-'iARGKT- AREA (UAIXS OR OTHER).. 

(Combines Both Parent ;,nd Non-Rarent Respondents in Each Area) 

Response by Percentage * 



Scatenjents 



A. I have^ received enough infor- 
mation to 'know what the Extended 
School Year is aoout. 



B. The Extended School Year can 

improve education in Knox County, 



C. The Extended School Year Program 
» should be offered to other parts 
of the county. 



D. Families should be allowed to 
select the season they desire 
for vacation and not depend on 
the usual summer school vacation 

, period*. 



1 
SA 



Target Area 



25.8 



20.2 



21.3 



34.8 



E. While the Extended School Year 
may not reduce educational costs, 
it can- provide for greater use of 
school* buildings and relieve over 
crowded schools. 



F. I have received as much infor- 
mation about Che courses of study 
in the Extended-^School Year as I 
need to know. 



G» Every high school student should 
have the opportunity to select or 
choose several courses which are 
of interest to him or her. 



H. An elementary student who works 
with 'two pi; more teachers in a 
team has' more advantages than if 
he or she worked with only one 
teacher per yoar. 



I. Schools can be organized so 
children caji return from vaca- 
tions at different times without 
causing them special problems or 
hardships. 



J. The Knox County Schools are pro- 
viding students with the kind of 
educational experience that they 
need . 



52.8 



9.0 



59.6 



36.0 



18.0 



.5.6 



2 ' 

A 



4 , 
SD 



51.7 



58.4 



65.2 



53.9 



42.7 



33.7 



36.0 



47.2 



59.6 



57.3 



14.6 



13.5 



7.9 



3.6 



2.2 



37.1 



1.1 



11.2 



5.6 



15.7 



1.1 



3.4 



14.6 



13.5 



3.4 



10.1 



1 

SA 



Non-Target Area 



2 
A 



3 
D 



10.8 



13.5 



23.0 



37.8 



43.2 



4.1 



55.4 



35,1 



12.2 



12.2 



58.1 



51.4 



43.2 



35.1 



39.2 



28.4 



37.8 



47.3 



56. '8 



56.8 



* Target Area and Non-Target Area rows may not equal 100%. due to the 
exclusion of non-respondents. 



23.0 



18.9 



16.2 



14.9 



10.8 



48.6 



4.1 



13.5 



16.2 



17.6 



4 

sb 



6.8 



8.1 



8.1 



5.4 



4.j 



r6.2 



1.4 



1.4 



"9.5 



6.8 
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TABLE TII.3 

MEAN RKSPO^JSES FOR TARGET AREA (CEDAR' BLUFF. FARRACUT 
BALL CAMP) AND KON-TARGET AREA (JIALLS OR OTHER) . ' 



(Combines Both Parents and Non-Parents ^In Each Area) 



Statement 


Mean Respons'as ^ 


j ' - "7 " — ' . — 

1 

I have received enough information to know 
wnac cne £,xtenae<l School Year is about. 


2.00 ' 


2.260 


B. The Extended School Year can improve educ- 
ation in Knox County. 


1.927 


v2.235 


C. The Extended School Year Program'^hould be 
offered to other parts of the county. 


1.857 


2.104 


D. Families should be allowed to select the 
season they desire for vacation and not 
depend on the usual summer school vacation 


1.690 


1.870 


E. While the Extended School Year may not 
• reduce educational costs, it -can provi^de' 
for greater use of school buildings and 
relieve overcrowded schools. 


1.483 


1.750 


F. I have received as much information about 
the courses of study in the Extended 
School Year as I need to know. 


2.624 


2.792 


G. Every high school student should have the 
opportunity to select or choose several 
courses which are of interest to him or 
her. 


1.425 


1.507 


ij. An elementary student who works' with two 
or more teachers in a team has more 
advantages than if he or she worked with 
only one teacher per year. 


1.816 


1.806 


I. Schools can be organized so children can 
return from vacations at different times 
without causing them special problems or < 
hardships, * " 


2.035 * 


' 2.243 


J. The Knox. County Schools are providing 
students with the kind of, educational 
experience that they need. 


'2.325 


2.203. 


• 

• 

•• i r ^ 
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ihis slatemenc ranked 3rd in both K^ups in terms of the pcrcentnuo 
ot respondents in agreement. A total of 88.7 percent of the Target- 
Area respondents agreed (X = 1.690), as opposed to 72.9 percent of 
the Non -Target Area respondents (X = 1.870).. 

3) Statement, C ~ The Extended' School Year Program siiould be offered 
, to other parts of the county. , ' - -> ^ 

^,C?hLle86.5 percent of those respondents who live in the Target Area 
. tavored this statement- (X = 1.857), only 66.2 percent of the Non- ' 

Target- Area respondents agireed (X =,2..104)^o this' idea. 

It seems worthy of note that a substantial majority of both Target. >^ 
and Non-Target Area Respondents is .in agreement with every statement except 
that dealing with the need, to know more about ESY courses of study. 

Respondents Whose Children Attended Farra^ nt , ^or Cedar k uff Schools 

Respondents I^ose Children Attended Halls. Ball Camp or Other Schools. 

- . The data presented in table 111.4 represent the.ynean attitudinal 
scores of par5nts whose children attended those., schools pavticipatinft in 
the Extended School Year Program, i.e., Farragut and Cedar Bluff Schools,, 
as compared to those parents whose children attended schools other than 
t.-.ose participating in the Extended School Year, i.e.; Ball Cam'p, Halls. 
In general, the data revealed that respondents j^hose children 
participated in ESY had a more positive attitude toward that program 
than thos^ whose children attended^ other Knox County Schools, Dif- 
ferences between the two group.s were statistically significant on only two 
statements, however. ESY parents were much more committed (chi-square 
significant at .01 level) to the belief that the Extended School Year can 
improve education' in Knox County (Statement B) t^an were non-ESY parents. 
A chi-square value significant at the -.05 level j.ndi'cated that ESY, parents 
alsu believed more strongly than non-ESY parents that ESY could provide 
greater use of school buildings and relieve overcrowded schools (State- 
nent E} . - ' 
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TAbLE III. 4 

MEiVV RESPON<;kS FOR THOSE l.HOSE CHILDRE?4 ATTENDED FARR.\GUT OR 
CEDAR BLl'FF SCHOOLS vs. THOSE WHOSE CHILDREN ATTENDED 
HALLS ^ B*\LL CUIE OR OTHER^ SCHOOLS . 



Statements 


Mean Responses 


Respondents whose Respondents whose 
children attended^. children did not 
ESY schools attend ESY sr-liocls^ 


A. I have received enough information 
to knotl/^what tho Extended School 
Year is about . 


1.814 


' i.l82 


B. Th(» Extended School Year can 

improve education in Knox County. 


' 1.905 


2.344 


C. The Extended School^Ycar Program 
should be offered to other parts 
of the'county . ^ 


^ 1.977^ 


2.219 


D. Families should be allowed to select 
th*^ season they desire for vacation 
and not depend on the usual summer 
school vacation period. 


1.833 


1.970 , 


E. While the Extended S.chool Year may 
not reduce educational costs, it can 
provide for greater use of school 
buildings and relieve overcrowded , 
Schools. 


1.605 * 


1.879 


V.^l have received as much information 
about the courses of study in the 
Extended School .Year as I need to 
know. * 


2.610 


2 .818 


G\ Every high school student should 
have the opportunity to select or 
choose r^evcral courses which are 
of interest: to him or her. 


1.465 


1.576 


H; An elementary student who works with 
two or more teachers in a team has 
. more advantages than if ho or she 

worked with only one teacher per 
; year. 


1.767 


1.788 

• 


1. Schools can be organized so children 
can return from vacation at different 
times withoug causing them Special 
problems or hardships. ^ 


^ 2.048 


2.344 


J. T4ie Kno:i County Schools are providing 
students with the kind of educational 
experiences that they need. 


2.325^ 


2.094 


Total Responses 


43 


33 
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In all lasfs except stacemant J the respondents whose children 
attend either Farragut or Cedar Bluff Schools presented a more favorable 
mean score. l,mile the difference between the two groups on Statement J 
i*'as not statistically significant , it might be hypothesized that ESY ■ 
parents exhibited a more negative attitude toward educational programming ^ 
in JCnox County schools in general, not because they are displeased by x^hat 
is going on in the ESY schools (indeed all other responses indicate they 
are quite pleased), but because they have some doubt about what may be 
happening in other Knox County schools. 

■;If the results of the present attitudinal survey can be considered ' 
vaiLld, parents of children in Cedar Bluff and Farragut schools have '. 
developed very favorable attitudes" toward the riew ESY "Program. 



Total. Response by Sex - i . 

■ The total sample (163). included 37.4 percent male respondents and 
62.6* percent female respondents. The sex variable appeared to. have little 
. impact upon responses generally. «Both male and female respondent means 
per statement item were compared, and on eigh't out of the ten statement ' 
^-mean scores, it was found that they varied less than .064. However, a chi- 
square analysis indicated that there was a significant (at the .02 level) 
difference between male and female responses to- Statement- F. " Women respondents 
showed much stronger disagreement with this item than men, thus Indicating . 
a stronger need for information about cburses of study in the ESY program." 

Total Response by Age • * ^ 

Table 111,5 provides a basis for comparing ^ean scores per statement 
item as stratified *by age categories. A briel overview of this crcfss. 
tabulation points out that the most favorable mean score per statement was 
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TABLE III. 5 



MEAN RESPONSES BY AGE 



A. I have receivcdT enough infor- 
mation CO know what the Extended 
School Year is about. 

B. The Extended School Year can 
improve education in Knox County* 

C. The Extended— School Year Program 
-should be offered to other parts 
of the county^ 

D. Families should be allowed to 
\ select the season they desire 
J for vacation and not depend on 

the usual summer school 
vacation period. 

E. While the Extended School Year ' 
may not reduce educational costs, 
it can provide for greater use of 
School buildings and •relieve 

, overcrowded 'Schools. 

•F. T have^ received as much infor- - 
mation about the courses of study 
in the Extended School Year as I 
need to know, , ^ 

. G. Every hlg^ sichool student should 
have tho-^^^portunicy to select , 
or Qh<Jose several courses which 
,atc of intet^.est to him or her. 

IJ. An elementary' student who works 
with two or mote teachers^ in a 
team has mOre advantages than if 
* he or she worked }j±th only one 
teacher per year* 

I. Schools can be organ^X^d* so 
children can return frbin^vaca- 
cions at different times without 
, causing them special problems 
6x hardshipti. 

J. The Knox "County Schools are • 
providing students with, the 
kind of educational experiences 

t hat they need. 



.Total number of respondents 



18-321 


33-47 


48-62 


63+ 


..Total Merm 
Responses 


** 1 










2.356 


,1.948 


2.028 


2.000 


2.119 


2.125 


Z.145 ^ 


1.879 


1.833 , 


2.067 








* 




2s. 071 


1.944 


X.882 


1.741 


, 1.967 












1.7/»1 


1.860 


1.727 


1.714 


1.771 




A* 


* - 






1.593 


1.672 


' 1.514 


1.571 


- 1.604 


** 






* 




2.949 


2.569 


2.559 


2.333 


2.701 


1.373 


1.569 


1^500 


1.143 - 


1.462 








* 


\ 


1.864 


1:810 


1.800 


1.429 

• 


1.811 


2.193 


2.158 


2 .029 


1.857 


2.129' 








* 




2.407 


2.302 


2.063 


1.857 


2.267 


59 


58 


36 


10 


163 

1 J 



* Indicates Age group In most agrc-ement 
** Indlcacos lease agreoment 
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tauhd to ^xist in the age category. *'The more ne'5ative (yet in agree- 

ment) n]eans were found in the two age categories 18-32 and 33-/f7. 

Chi^square analysis indicated that respondents in the age ^^roups mostV ' 
^likeiy to include parents of school-age children (18-^47) were more skeptical*" 

about the ability of ESY lo improve education in Knox County (Statement B) 

than were respondents .48 years of age or older. 

All age groups were most negative about Statement JF; tha^ is, they .xil 
'needed mur^ information about- courses of study in the ESY Program* Responi^nt^ 

6.^ years of age or older indicated that they had received mo.re Information 

about ESY courses than did any other age group; yowc^ persons 18-32 knew 

least about the courses of study, 

i ■ . , 

Sources of Information Concei^ning E§Y 

In order to determine how resprndents gained informat.ion about the 

Extende-^ School Yea ' , the following que.->tion was included on the opinionnaire: 

' My major source of information ahout the Extended School 
Year Program has been from: (More than one may be marked.) 

1. [] Community/P.T*A. Ifneetxngs 

2. [] Television/Radio programs 

3. [] Brochures/Pamphlets - - \ 

4. [] jpaily Newspapers ^ ^ 
5» [] Weekly Newspapers- 

6, ' [] Other Adults * ; 

7. [] Children ^ ' ^ 

. The foilowxrig freqaeucy count provides a summary uf responses received. 
if . <} 

As noted in Table 11X^6 the absolute freq.;eriwy indicates the number oi 
respond^ents who marked t:hat sourc^ of information, and the relative frequency 
indicates the percentage oY the tot^l represented by the frequency in each 
r.ospons^ cata.v;ry. (Percentages in the latter column do not sum to 100 
because * respondents could check more than one ca4:egory.) 

• , ,. C i^'O ~\ ■ 
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T/jBf.E in, 6 

SOIIVQES OF INFORMATION ABOUT THE EXTENDED 
SCHOOL YEM PROGRAM 



, Sources of Information 


Absolute 
Frequency ■ 
(number) 


Relative 

Frequency 

'(percent) 


Daily Newspapers 


107 


. 65.6% 


Television/Radio Programs 


67 


• 41.1;?, 


Other Adults 


63 


38.7%. 


fcHildren 




27.6^ 


Brochures/ Pamphlets 


' 32 ^ 


19.6%' 


j CoiranunlCy/P.T.A, Meetings 


30 


18.4% ■ 


Weekly Newspaper 
. ' — r 


20 


12.3^ 



ERIC 



Apparently the daily newspaper provided more respondents with 
information conceiaing the Extended School Year than did any other single 
source. This is not surprising sinCe the volume of news stories concerning 
ESY has far exceeded the quantity of exposure for the program via radio 
and television. The interest "In ESY of a retired newspaper writer, has 
resulted in submission of more stories to 1 cal newspapers than might 
otherwise have been the case. , j 

. Interesrtngly enough, when two categories were combined, word of mouth, 
(adt 'is-to-adults and chll,^ren-to-adults) dis ussion ot ESY exceeded all 
other media in provision of\nformation to adults in this survey sanipjt. 
This suggests that the most efficient ^ay to inform people about ESY may 
be thr?5u ,h child and parent ii'iformcilion sessions in schools. \ 
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Responses to Open-Enried Questions ' 

In response, to the op^Mi-ended quds'eion askin^j indivicTual^ whT^'lhey; 
Hke about the Knox Countv Schools, the following' consents wQreT received : 



L ikes 

Administration 
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Trequency 



Dedicated teachers . " ^ / 

Well quali^'ed teachers/staff " - / g 

Concerned school officials / / 

Cnmmunityroriented schools '\ o 

Concern for public opinion 
Organization of middle school corcept 
Adequate discipline 



1 50 



2 

1 
1 



Curriculum 

Vocational education opportunities/programs in 
Curriculum variety n ^ 

^ Extended School Yeat^ approach g 
* Individualized instruction ^ 
, Teachers^ freedom to experiment with new educational 
methods 

Musical prograri. ' * ^ 

Extracurricular activities; i.e., gymnastics, band, 
chorus * 

New county-wide kindergarten ' - , " ' 

Team teaching ^ ' ^ 

Girls athletic . roeram t 



3 
3 



Drama programs 

'Career education in elementary schools 
' Speech therapy 

Adult evening classes , 
On-the-job training at Fulton High School i 
Good Jjports program \^ ^ 

The honor system, allowing student^to. check own papers 1 

Ancillary Services - , , 

\ 

Good transportation system * , ^, 

- Good quality * lunches . • * \ ^ 

FacJ^lJUtle;;^-.- ^ 

Excellent facilities ^ 



In summary, the most frequently mentioned positive a^spects about th\i 



Knox CoxinCy Schools were as ?oL16ws: 

1. dedicated, well-qualified teachers 

2. Vocational education opportunities 

3. curriculum variety 

4. excellent facilities 

5. Extended School Year approach 

6. Individualized instruction 



^ 24 responses 
10 resppnses"^ 
8 resp^onses 
7 responses 
- 6 responses 
>5 responses 



Apparently well qualified, dedicated teachers form the backbone 
of programs in Knox Couqty Schools in the minds of respondents in the 
present survey. 

In response to the ^pen-ended ^question asking respondents what they 
d o not like about Knox County Schools, the following comments were 
received: 



Oisl ikes 



Frequency 



Lack o£ discipline in schools ' * 15 
Transportation policy (must walk^ if live h mile from 

school) ^ , 2 

Parents jiot informed of student's work schedule 2 

Dress code for students 1 

Nepotism policy ^ , , 1 

Corporal punishment^ 1 

Problems in communication with the board of education 1 
Younger children having to get to school earlier than 

older ones 1 
Call school off due to snow/require make-up for snow 
; days -1 

Underpaid teachers 1 

Low salaries for aide^ and clerks 1 

/ 

» 4 

Adni n is t r , ion 

fneffective school administrators 3 
.Some iheffpctive teachers . , 3 

Do ,not think Extended School Year is good 2 
Not enough Jiiformation concerning .Extended Sc>"jol 

Year 1 
Lack of teacher support jEor Extended School Year 1 
Placement of specia^ education students in regular 

classrooms . • . ^ 1 
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f .u k of tearh^t evalii.U i\m ' ^ 
J.at y »>f text books 

LcK:k of "student teachf»r" suporv Lssion^ 

]o^|nt P/r.A, activities for parcMit's and children 
Lark of long range capital outlay program 
Inadequate supervision • > 

Stealing at Farragdt High School 
Social promotions. 



Froqurjn<'v 



Facilities 



Some classes too large/overcrowding 
Archaic playground facilities 
Overcrowding at Cedar Bluff Kindergarten 
Too many temporary buildings 



13 
6 
1 
1 



Curriculum 



Too many programs of experimental nature 5 
L^ck of drug and alcohol abuse programs • 5 

Lack of emphasis pierced on physical education 3 
Lack of. emphasis placed ut)on art and music programs 2 
Guidance program in high school , 2 

Lack of diverse curriculum 
Too much honiework 

Grading system of "N" and "S" ' ^ 

Lack of Untramural sports program 

Over-emphasized athletic program, including expenditures 
No. classes for academically talented ' . 

Worthless in-service programs 
Under-qualified su!?stitute teachers 

Need for additional foreign languages . •* 

Need for more ?nen' ^teachers in primary grades l 
Some tearhers' attitudes toward parents 1 



Ancillary Servic es 

Lack of quality in school lunches - 5 

Overcrowded buses and lack of discipline on buses 4 

Leavinj^ lights on at Cedar Bluff School day and night 2 

Lack of adequate fire protection ^ i 



summary, the items •'•entioned as dislikes the greatest' number ^-of 
times were: * 



U LncI; of discipline in schools 
2. f^vercrowded classes 
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Ij responses. 
13 responses 



• * I 
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3. Archaic play ground oquipmenL 

. Ui» k of drug/alcohol abuse programs 
5. Lack of q<iality in .sthool Lunches 
Too many experimental programs 



Suntmary 



6 responses 
5 responses 
5 responses 
5 responses 



fx c .m:h.sion, it should be reiterated that all response means 
-J general agreement. Nd means of 3 or 4, which woulU reflect 
.t,.i •iciT-.-nt. were e,icounterG<! in the data. Thu.-, the .ajority of 

i /r, ,....1 voters sai^pled in the Cedar B3uff and Halls areas have e>.prcssed 
■;--r\. •-w>rif,!. atticuc-s toward ESY and toward the educational experiences 
U<-iM.x provided bv Knocc County sciiools in general. 
. -. "'«^t respondents. received their information ccut ESY by word of 
-ith or from stories in daily ncv. papers. According to the .-ample, the 
best feature's of the Kno>; County schools are the dedicated, well quaJified 
teicher.c,.and the vocational education pr6grams. Lack of discipline and 
--.''^r.r.v'.'iinr li the scfiocds - the cMef negative factors -mentioned by 
rcoipondent'; . 



/ 



.ERIC 



S1_WL\RY OF DATA FROM INSTRUI-ffiNTS 
DESIGNED TO ASSESS EFFECTITCNESS OF ESY 
PROGRAM PLANJJING AND qiTlRICULUM DEVELOPMENT 



(Instruisents Designed by Curriculum Evaluation Team) 



V 
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TABLK A 1 

? M 



■-Jl 5:..._.,.L* 1» jf 




th< extcn«2c^ •rh^c: 



All TcA'C&trs 
Cedar 11 -ff j-s:::* 



Total rsr r'<r««9ncl 
AlX Ai£«tal4tr«cor« 

r«rr*;(«C felmarr 



xo 



2(> 
— l^, 



-4 «s 



-> 211 



— 76: 

■ 7fiJ 



J'>Z 



> 77: 

-^7i2 



222 



48: 



-3P8x: 



^ 78: 



90 
~1— . 



100 

.1 



cry FiY tf*z«. 



2. ^f^<.^.<rs th« r*rtji£>,- 
^ are- «ci^^|« a;;?'rj* 
^ priasely i^vciXvc^ Ic 5*<. 
■•♦ilsSon to try c-c ckc 



T:>r«: fit ^.-^^v,.; 



C»jir ^ ^ff Ml, 



— > * .: 
-s: 



^ :22 
-> 7i: 



«o: 



4. s^ixii-^i u^fi »:-ip- 

i€'s.l%U* cc try tl.e 
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local tST r«rtonn«l 
. All Icichwrs 
. ill Aiatat>tr«cort 

Total rho^zy rjculcy 

TocaI M2d<ilc raculc/ 
C«4ar Slyff HUH* 
rarrafut hlddlt 

fcrracuc Hlsh School 



10 



20 
-1 



30 



40 

-1— . 



SO 



> «6Z 



60 



100 



► Six 



-^2CZ 



*r«a achcwli v«r« ^pjro 
prUc*ly *jvw:y«j to ct 
dccUloa CO cry ouc ch« 
ZSI yrosraa. 



T0C*1 ^CfiOMtl 

All Ttichtra 

All AilalaUtracorc 

local Frlatry Faculcy 
tVdar Huff rrlmjry 
* rarraftic FrUarj 

Tocal Xt^ait raailc7 
Ce^ar ZUft tUidli 
farrarJC KUdlt 

Farraguc luh School 




lei 



76Z 



60Z ' 



-> 66Z 



6. ?artnc« In cK*- rjrw^^t 
ar»a achoolt.. v. r« j.vtc 
prXlC«ly lnvi'»2v<>4 trt CK 
dtcUIOQ CO cry oMt tht 
tSX protraa. 



local EST PtraooAa: 
All Tca^tra 
All MatAlacratora 

Totjl Kriurr raeulcy 
C«^<S?»luff rrlsary 
rarrafut frLsjiry 

Total Htd^lt raeulcy: 
Cedar Bluff yjiiit 
rarrasuc Hlddl* 

rarrarit BJjS School 



10 



20 
«1 



30 

— i 



40 



20 



->45X 



-> 44Z 



60 



"4 €4t 



->58X 



6CZ 



-> 51Z 



43Z 



^5;z 



2iZ 



30 



100 

-a 



-9 76Z 



. j^c^rtsencadvct of the 
pobUc (e.s.. «s.-'loyvra 
ani ochtr cenr«me<5 * 
clclieoa) <.er« ajproprl- 
ace!y JnvoIv<4 In che 
dacUloe CO cry ouc the 
£SY«p^osraa. 



Tocal £Sr rtraooocl 
All Tcachtra 
All AdaloUcraCora 

Tocal 7rlsjry Taculty 
CetJar Bluff Frlury 
r^rraguC Frlsary 

local y.tZdU Facolcy 
^Cctfar BlufI HliaU 
UtszsrjZ Hid4le 

farracu: a^h School 



— > 7^Z 
7iZ 



-> 58Z 



^ 66Z 
> 70Z 



-T>74Z 



■> SOX 



-4 S5Z 



by Vfjcliji n£>.>ttSK-r*i.u;ua 
Jn eoac eutjccc arfas 
rather chgn «>ycl.ij; for 
Crial cvrrictilc-* pUna 
already m u»c (Jn ch« 
Knox Councy Sysce:a or 
ochcr ayttest) v«a a 
a Cued oa«a 
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TABLS A-1 (Conanu«j) 



7>t«l r>Y ?«r«->n<i«I 
Ail Teichvr* 
All /J?lol«cr«cor« 

T«»l rri£4i7 faculty 
C«<Jar iUtf Prlurr 

CciJjr Bluff ntddU 
r«rr«tuc .^i44U 



0 

1 



10 



20 



90 



100 

-.1 



> 92: 



^ as: 



91Z 



9o: 



^ 87Z 



95Z 



9. The brief tJse 

elves »nJ <i«»l&a;Rg the 
probUat for ce«chers mac 



Total ESY PeMOMel 
'All Teach* r» 
All AtJatalacrasora 

Totel Prtcxry fas^lty 
Cedar tlcff Prl:iai7 
Jarratuc frtaar:^ 

Toc«l }fl<2<Ile t\c'Aty 
Cedar fluff Middle 
farrafut KlddX* 

farraeuc Sffh Sclbool 



—4 



-4 6SX 



> 78Z 

^ ;6Z 



81Z 



10. Teac>)<-r« v^tc frU'>*" 
opportunity iUy" 

^ have hai to pdcticJ;>4t< 
In forsuUtlng $^alc 
objeccives for the c.v 
ccirrlculuxa. 



Tctal tSX r«rsoft/«el 
All Teachers 
All AJsUlttr«for« 

Total Prlsjrj fac^tUy 
Cedir Huff rriaary 
farratut Prioary 

T«tal HlidU r^i .Ur- 
Cedar eiuff Mi-idle 
rarra^JC Middle 

Farrajuc^Bl^S S.-ho<^> 



10. 



(0 
1_« 



60 

-J - 



70 



60 



90 



100 



-J 57Z 



77Z 
^ 772 



-9 "z 



-> 97Z 



■^e$z 



-> 80Z 



-> 9o: 



lU BuUdlftR level •Jl ln« * 
Ucrjitors v#r« k*^*" 
opport'iaJty they ^hoiW 
have had to participate 
1q foAulatloi; ^o^^Is «sd 
object Ivec for the nev 
curriculua. 



T'tal ESy p<r*CMeI 
AU T*a€h»ra 
All Aiisfntft ra;c>r* 

Total rri;:;;»ry FaculCj 
Cedar 8l«ff PrlEviry 
rafrJt^.t !>rt^ry 

T->t«I Kiddle Fa^aty 
C»dar SUff MM l ie 
rarr«gut Kiddle 

rarrar*t Ulth School 



2): 



> 2«t 



-V3JZ 



25X 



«^ 15Z 



. ScuJent* *.#re fly^ i tie 
cf-yortyrlt/ tt.vy .-ij^ld 
have hj3 to ?^rtl- *ij.i»e 
1q foro<jl«clr)«: c '^1« 
objcc<}ve« for the cew 
currlculus. 
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Toe«t :sr PcriOARcl 
All Teacher* 
▲11 Adaloi»tricor< 

Total Priojry facultf 
C«d«r 5luff Prleary 
7«rr«2Vtc Prieurjr 

ToCAl Hiajl« racuUj 
C«d4r aiutf MUdl.* 

r«rr«{ut Bl^h School 



0 



10 



20 



30 



28: 

> 30X 



50 
-4^ 



70 



Ji. 



30Z 



39Z 



-^291 i 



-^27X 



->S2X 



ICO 



13. r«rcnts vcr^^stven ct* 

* opporcunUy t>>ey »ho\»iL4 
h«v« hAd Co pjirdclp^t* 
in fontjUcln^ t'i*^ and 
O^UcClvci for ch« Dew 
curlleulua. 



Tot«X EST r«r*onneI 
All 7<«cht rs 
All AdalaUtr«tor< 

local Prlaiary FaQulCjr 
Cedar Bluff Frl&sry 
r«rr«}uc Prltucy 

toC«I md^X« UcuUf 
C«d«r SXuff Middle 
rarrtguC KlddX« 

r«rr«ruc Ktddic ScKooX 



68X 



55X 



82X 



68X 



80X 



> 74X 

-> 77X 



Out • tJc •jp<rc tail sti^ 'in 
currlculua dcvclc, '.iryt 
In specific Vsjbje^c area* 
were glv*a chr c??or- » 
tuoiCy cHey should have 
had Co pardclpaic in 
formulae leg goal* and 
objccctvic for Che ntv 
^currUuIua. 



Total ISr r«r«oan«l 
All Teacher* 
All AdaloUtrttora 

Total Trlsatr Faculty 
C«dtr Sluff Prlcary 
Farrtsuc Prtuiry 

Total }a4iU Faculty 
Cedar Sluff Middle 
rarra{uc Kiddie 

rarrajut RiiU School 



1 ]! 



29X 
29X 



27X 



50 



to 

J_». 



^ix 

->43X 



-V38X 



-^29: 



20X 



^39Z 



-^ISX 



90 



100 



, Kepreceatatlvea of the 

ffjtllc Ot-».» «=?io>er3 
t^d other concerned 
cltlxena) vcre given the 
opportunity they ahovild 
h«ve had to participate 
In foraolatln^ goaU and 
object Ivec for the new 
currlculua. 



Total t7T Prrtoeoel 
All Teacher* 

All Adnl&lfttratort ' 

ToCal'Prlaary Faculty 
C^dar Bluff PrikJiry 
Farragut Prlsary 

Total Kiddle Faculty 
Cedar Bluff .Middle 
rarra{ut Ki'ddlc 

rcrragucHlth School 



->88X 



^40X 
^ 92X 



88X 
— ^ 89X 



-^85X 



"^•92X 



50X 



16. The soalaJCr^d cbJrctKi"* 
of th# ftC currlculua are 
' 1002 one* .^kSt 1 can «uppott . 
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'TABU A-1 (w>&t*r.u«4) ^ 



0 



10 10 



50 



43 



53 



60 

-a— 



80 

-I— 



100 



Ail T*» f<t» 

All A4alo;»tr»» -r« 

TotAl tti'^ry fJ.'viitT 

Total MWiU Ficyllf 
Cedar 8Uf< Wi^U 
7«rra}<iC Ki-3Jla 

rarrajot Hl»S S 

Total trt ^op^tl 
Aia T»**vr« 
Ai: AJalftUtrilcra 

lotAl frlMfy TacviUy 
C«dJr Stuff ?rJt*ry 

Total .tHn* Ti vJty 



Total l^ir P*r*o^n«l 
All Tejohera 
^1 AiBlftiatratora 

Total Prl-*ry Fa'^^Uy 
Ccdat tluff Fficify 
rartafjt Pjlwry 

Total flvHU f^'ulty 
OJ« »;uff ^l^Jle 
Farri^uc Hlj^U 

rarraitut HSth*S<:hool 



Total UY Prt •->-.♦>* I 
Al^ T*^^h*ra 
All AiMni*trJt5.r» 

Total Prl-wry FacuUy 
CeJar el«itf Prli^ry 
Farra,iut Pj'f'J'/ 

Total KHi'i" J» ^i«y 
C«Jar yM<M* 



parrapit Bit^ Sfhool ^ 



— ) 3?: 



1 h«v« the f^ellift th*t 
object fv** ai* f.itt th* 
evtricul^< ^ 




— X ??: 

} 7hZ 



IS. 



* t an aatUfl..! Cf* . 

objective* at^ r^atu* Ic 

a&d «t5»J3iM« tl«C<ia>.''» 
accept aM« l«*?olnfe 
procci«<a« 



) 7s: 



-> 8IZ 



20 



50 



JO 60 



80 



90 

1.. 



100 

«^ I 



— ^ 931 




51X 



fas 



46S 



> 65X 



, 1 Apf rov* •?! the 
■Jc<clai<n to havtf Inck- i>i 

toox County fc-»tc= w;it< 
the currlcuKa &c«Iul**. 



vr It ^■»^ r^'? " ♦ 

or aj»itjvl^s; t>io 
of tl-' cuirK^luat 
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Total est 7iir«oaAf 1 
All Te«chcc« 
All A4alnl«cr«C0CA 

toc«l niB^ry r«eulC7, 
. C«44r.»luff rri&trr^ 

Total Kl(J<il« racuUy 
C«J«r Bluff Klddl* 

Farrajut Blgh $rh6ol 



I 1?, 



TABU A-i (Ccmcisuad) 



20 



30 



40 



50 



70 
-1^ 



^ 671 



60 



100 



731 



->33X 



Building 'level «^Jai 
licraeoja haj'ippro-* 
prlaic' l^pue in develop- 

coQttQi of ^he 
curriculua co^ulea. 



Toe* I EST l^crfooael 
^All Taach«r* 
All Maiul9tz*tof 

t 

Total rrlaarr Fact/lty 
Ce<2«r 3luff FrlaarT* 
f«rra{ut Prlury 

Total }Uildl«,* faculty 
Cedar tluff HMt 
rart4gut vKlddlc 

r«rr»£ut^81sh Scbool 



— > 18Z 
— > 18X 
171 

ISt 



^ 251 



16Z 
■> 19Z 



-4 131 

>i7r 



22. Studcata liad approptUta 
Input la developla^g.And/^ 
' or «ppr<QvlD| cho coateac 
©t'«the ^rrlculua ^ 
* BOdulaa. £^ 



Total tSY ^raoaatlv 
All T«ch«r« *^ ^ 
All ^ainlctracara 

Total frt&fty Faculty 
C<<Jar Bluff Prioir? 
Farr«|ut Prlsary 

To&al 2(ld4lc raculty 
Ceder Sluff HUilt 
rarra{uUKl<J42e 

7arrasut High Scbool 
I 

7ota^£ST Ptraooncl v 
All Teacher a 
All AiAlnletrator* 

Total- PrifiafT^ FacuUyV 
Cedar Jluff Prlaury 
7arratvt- Pf loity 

Total KiddU faculty ^ 
Cedar Huff Middle 
racVatut Middle 

7arrap4t aigh School 



10 



20 
I— 



30 
-J 



151 



40 
■ 1.- 



30 



..J 



/ 



-> 16Z 



15Z 



— > 541 



70" 
_j 



80 



90 



100 
JL 



1 



681 



64: 



"->62I 



491 

-^51Z 



472 

:^52: 



faVeoca had »rprc?rUte 
Input in dev -.o^ifig And/ 
oc approvlns the ^ootenc 
of Che' curriculta . * 
•odulea. 



Outside curriculum 
<peclalist$>and/or 
aubject cjtter expersa 
bad app roptlacft *npu: iz 
davcloplnj and /or 
approvlns the content o£ 
eba curriculum sodulea. 
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\ 



A 



0 



V 



Ail 

All AsSeiatscr^eor* '-■ 
I 

Ctitx BU^f Middle 
f*tt*iut Hl|h School 



All Tcfchcr**^ • 
Alt MsinUlniofi 

Tot*l fri^rx Facalty 

fjrr4£uc rrlaary , 

fjrT4{uc SIth School 




ALyA-l (Continued) 



lo: 



-^.181 



40 



30 



69 



70 




80 



90 



— > 6S3r 



100 



~> 75X 



— > 671 
? 701 



31Z 



25. V?i«'«'nrA(l%<ri of 
* public («.?,, «eflov«t& 
«nj other concernrl 
€lclxi»xs) h^J jypro- 
pcUtr^ In^ut lo dcvclop- 
'laf *n(J/or i^^provlDS 
coQtent of the 
currfcMlua M*iul««. 



26. I brllrvc that the 

llri*s gtv^n .tO'vrIt*-* 
of cutcUulwi 5ivvi,.:,-s 

- probUec'ln th^-^CivJ^i.* 

th<>Ki.clV«S. 



^11 AJalfa«cra)t^t» 

C»Jir Sivff ?rla4tr 

Totti Mldiif* fJCulty 
Ctiar ^lulff-KJdJle 

•farttiyt Mtih School 



10 



20 



60 



70 



89: 

^ 921 



ICO 

-J 



-> 9Ci 



-> 90Z 



27. tach currlculua co^vl? 
contains behavioral 
objective*, or «V111* x'c' 
be achieved, which are 
directly reUt«2'to the 
(ener^l obJcs;?i 
«cated la the publlv4- 
t Ion, Knox 5^"<*5-i *" "* -^-H 
Ifl<trugtl.->nTl Cojts At 3~ 
Object Ivea ,. 
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mcDCACts or teachers responolsc 'snoNCU Ac^a* or Vcut' to quisTUVKAtRE noLS RiLfctn) to casiEKi or cuFwcuum moduus 



Ce4*r ruff frlEurr 
r«rr«gvit (rtMr/ 

Tot«l HlSiU Ttzultf 
, C«<sar lUff |<Maic 

t*TX*t^t Ulih School 



10 20 " 



30 



iO 



SO 60 ^0 JO 



90 

~> 9<.Z 



100 



88Z 



97Z 



> The eurrleulua &oduI«(s) 
t have u»«J cont4ln(s} 
«vld<Qc« that the aoJul« 
vrlter consulud appro- 
prlatc. current refer* 
toccg. 



Tocal /rl--»ry F^cult^ 
Mar l,^iC Friiury 
fatrafMt'^rlury 

Total FaCuU. 
C«<JaC tluff MtddXa 
farrajui Kiddle 

farr'ifut Blgh School 



Total fri&iry Macule 7 
Ct4ar Huff Pritury 
farrafVLt Prlnary 

Total Kiddle Faculty 
Cadar Huff Klddla 
Farratut Klddlt 

Farrasuc B!(h School 



Total frloary Faculty 
Cedar Huff PriMry 
Par ra tut Prlaary 

Total^Kldilc Faculty 
C«(]ar Bluff KlddU 
rartajut Htddle 

farrapit Hl^h Se!>ool 



Total Prl»ry Faculty 
Cedar Huff Prlewiry 
Farratut PrLcary 

Total K;ddl« Faculty 
Cedar Huff 'Kiddle 
Farratur KSddle 

Parragut Hlfh School 



-^52Z 



88: 



79Z 



76Z 



r 



■> «2Z 
81Z 



36Z 



<0Z 



68Z 



■^55Z 



-d 64Z 



-9 50Z 



10 20 
-1 1.- 



3 



30 40 
I i- 



2. X believe that tha obj^c- 
tlvea fpedfled Id the 
BOdul«(s) X have us<«! are 
realliclc an^i, attainable 
thr^oufih acceptable leam- 
iog procesaea* 



3* I bellevt thdt tho ob]ec- 
tlvaa la the eo>iule(c) 
I have uicd can tc 
achieved vithln th« tlae 
Allotted. 



70 
-1— . 



80 



90 



100 
.X 



■9 5$Z 



91X 



71Z 



79Z 



-) 88X 



-> 31Z 



691 



-).5oZ 



82Z 



^ 78Z 

-> 76Z 
>C1Z 



76Z 



4. I feel that the.aequeoc- 
lof of objectives in the 

* eurrleulua &odulc(s) 1 
have ueed it appropriate. 



The nodule (s) X have 
trlfd coT\taln(s) cbjfct* 
Ivea repTe*CACJtlve ci 
all levcla in xi,* 
cofinltlvt dorjin. that la 
knowledge. corprc}onftl,9a^ 
application, analyals. 
c/nthctlc, and evaluatlot) 
of aubjtfct cotter. 



Total Pilaary 'Faculty 
C«dar Aluff Prt&iry 
Parrame Prleary 

Total ^Kldaie Faculty 
Cedar Huff Kiddle 
Parrajut Kiddle « 

Parragut Ei|h School 



-4 60Z 



75Z 



-) 68: 



82Z 



741 



The codule(s) I have used 
contalnU) objectives 
related to atudent attlt- 
tudet. valuea, Intereata 
aod appreclatloa. 
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Total ?r!T.iry f^rulty 
Cedar 3lutt Prlury 

ToCAl Kl'lilc Facult7 
Ctdar ftluif hU41« 
r«rra|uC MlddU 



7ASt2 A-2 (CoQ(lnu«4) 



JO 



I 40 
.^J... 



50 
-) 502 



60 
-I--, 



70 ' 



90 
-J 



100 



7. My «eh«oI *S'>tt no? hAv# 



Total ^tl^ry facjlry 
C«JiT Bluf< ?rlur7 

TwCal KidJi* Facjilt^ 
Cedar ZImU HlJdlc 
Faiiatut Middle 

nrratuc Blah School 



-> UZ 



-> 191 



-> 411 



-> m 



Bw Thanks t** Cl<c n^v b>vM>iI^« 
I «a now ^'hlr to li^^llV^•- 
ualltf Ir.^tt^ctU) in i^y 
claatroott *o * gr*!' 
«xt«nc than «v<-r b«;o<t«. 



Total PclOAry F.« a., y 

rariafO't Piljur/ 

T<»tal biJdU fa. #itT 
Cedar .11I1I« 
rarr«t>Jt KfidU 

FarraXcit Hf«th School 



ToCal riia.irT Fac<^Ur 

raiiatuc Pri&iry 

Total KfdJlc FaciUy 
Cedar iiv(t MMjle 
Parra(\*c Kiddi* 

ramtut Hi^h School 



t:>76: 



70Z 



10 

-1 . 



20 
-I 



30 40 
-.J I ^- 



50 60 
„V- 1 



30 
" 1 



-4 «3X 



-> sex 



->74X 



The oMyle<«) I h4v* t-itd 
oU«rv«j ..atcrlatt 
«ctivUl«s tvUibie for « 
variety of atudvuc 
aMlltUs, lnt*;re<t»» «ad 



10. Actlvtttck s^j&r<t«J'in 
th< QOC'ikviyt I hi/* 
uccd re^lU htlp t\t 
ttud«nts achieve thf 
stated o*>J<v'tlvcs. 



Toial frlttiry F^cuify 
Cedar iLud Pjrlajt f * - 
r^riaiut rrloir/ 

Total hlddle FaruUy 
Ctdar ««(f Ml JiU 
FariaxuC Mlddl* 

r«rrajtut High School 



6»iX 



601 



-> 68X 



=^53X 



S h«vr '.K'jit r i<. K"* t * 
CO th« tn yiitis 1 1. > ^ 
naterldl* ^ • * 

th# t^'i iifif*) I w 

uced. 



Total rcl^f* ficuKy 
Cedar Slit! rrlcLUy 
faria^t Piliury 

Total Kid lie Faculty 
Cedar Sluff Klddl* 
Fart a cut Middle 

y«rr«c<jc RktH School 



-> 461 



6)X 
— > 64X 



68X 



Sujrir.«&(^lcri« a > ! ^o'l.t.^ .t 
fr^>2. a currKo)t>^ ' »l« 
provH^^ gul**- for 
Koac of vi.4( t^lp 
atuJ«nta a%<l t ti^ in ay 
claaa carh d^y. 
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Total HJiile r4cultx 
C«d/¥ aiuff M14iU 

r^irafiut HIah School 

Total ttlitAry r«cultr 

Tot«I Kiddle r«cultv 
C«J«r aiuff Klddli 
r«rra«yt Hlddl« 

TotAl »rta4ry JTHultr 
C«d«r Huff rrUurr 
r«rr<(uc Prl»ry 

Tot«l Kiddie UciiUf . 
C«d4r JlufC KJddIt 
r«rr«iut Klddl« 



TASU A-2 (Contlflu.^, 



' a 



40 



50 



60« 



70 
-J 



60 



90 
-J 



100 

»1 



121 



Total Priur/ r«cultr 
C#d*r Huff Prlury 
' r«rraeut fr/tury 

Total Middle Faeuitx 
Ctd«r Bluff Hiddl* 
rarratut MIdJ;* 

Farrajut tilth S^b ol 



6ix 



33X 



6«X 
63X 



SIX 



-> 66X 



53X 



«X 



L I 



20 



30 



40 



32: 



so 

.-_l ^„ 



61X 



60 



90 
-1_ 



U. Th< oodult(a) 1 Mve 

tried provl,!v.(«) .dc^u.tely 
ror the pr«tc»;l.| 
«f *'ch atuient c 
»i«**s pfuti Uvel 
of fgoetloQlns. 



> 7fii ttodul«(s) I have 
trl.d provldt(,) 4d«qujt« 
Instruaanta «ad/o^ 
tuldcllnca for «$s«««tnt 
th« accocjUfhaent o£ 
tha Cbjactlvaa by the 
atudcQta. . ' 



IS. I maVc txteaalva use of 
tha aust«atlona for evaU 
uatlon of atudaotc' vork 
vWch ara loclud«d So 
the KAdulaa. 



so: 



>J8X 

-> ss: 

> 611 



Hf 3SX 



16. X fcal that ey atud^att 
ara wall loforred r<£ar<)- 
los tha operation of 
tbt EST prograa and the 

*\ obJ«ctlve« of th« oew 
currlculuQ. 



Total Prlcary Faculty 
Cadar Bluff Prlury 
Parra^ut Priaary 

Total Mlddlt Faculty 
Cedar Bluff Hlddla 
Pacrajut Mlddla 

Facra(ut High School 



->17: 



23X 



-»32X 



28: 



-^21X 
> 23X 



36X 



. I bflleVe that attend- 
ance during the awcr^r 
^ulOMat«r> ahould t« 
ra ndatory for soe* 
atudeota ao that attend- 
anca during the other 
^ul&3<rcera Kould be 
reduced > 



T«tal Priaary Faculty 
Cedar fiuff Prlsarp 
Farrc^^jt Priaary 

Total Middle Faculty 
Cedar tluff Middle 
Farrafuc Mddla 

Farragwt Sigh School 



31X 



-:^21Z 



-^33X 



S2X 



^ 40X 



IS. I aeQa« that ny ctudeata 
have a nora poaStSve 
altitude tovard »ch 4l 
thlc year aa a retjU of 
the ocw currlculua. 
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tAa« A.'J (Con* .n^ti} 



ToC4l rrlMKT ^ « 'Uf 

Tocal Hi<jJIt h .ry 
CtUr tUtt ^ 



ToC4l rrta.*t;v r4'<lt« 
i:^*<l4r liAf MU^U 




40 



60 



70 80 
-I 1... 



90 



•ICO 



30Z 



612 



> I f<«l that (he sc<4>2<at 
con*<^oc£>ce of «cudcnt« 



30. Tiim CSY Currlculuo hat 
cccjccJ a BctJ for zcrc 
acadc&le and ptrcoojl 
(uUanca «nj covr«acllc( 
for «(ud«&cs 



Total rdr^jirr r^^uUy 
CrJar Muff frl::-jry 
^arra^ur Prtcuiy 

Total Men* r..cuUy, 
Cedar Sluff HU*il« 
facra^( *'ij<llc 

r^rra^ifQC Blfh S.^ool 

Tocal txlmarf FaruUy 
C«dar Bluff ftUi*ty 
Fatrajuc Prtrary 

Tocal K1<}<11« Faculty 
*f*«ar Sluff HI^Jl* ' 
nrratuc HU4I^ 



in 



9 |0' 70 , , 30 40 so '60 70 ^ 

4-,.. — ..1 J 1 i ^ I 1„JL. 



«0 

-J,.. 



78: 



38: 



-> 90: 



til 



92Z 

HI 



cur(l<.u>lv"^ I t<fj to 

In « tffct »«^,u^ciCS4l vjy 



33. Cons Jijer Sag cht ccs- 
plc^ci Qvvljlcft ta =y 
»uk3*^^;(^) chac X hav< 
««cn. I 4Q tjcuflcd 
thac chc7 caa really 
offcr«<J aoa-ic^ucat **y. 



Total frlcary Facjlty 
C«dar Sluff Frts.<ty 
facraiac Vtit^irjf 

Total MHIU ra,c^Itr 
, CHar Bluff HUilt 
rairapat HlJdU 

r«rr4|ut BJth !5ch<^l • 



^3iX 



-> 67: 



-4 ^« 



3>. Z do noc »^cltrv«> tha? 

va;«tl<>c -iyrJ-f any , 
fSven ejin::<<s:rr And 
return I tK J J brloj 
p^nillicd. (h^t .1, 
Kclltii tha; thfy haVc 
mined ccctchlng. 



Total ttir^ry T^cAty 
C«tar BUff Frloary 
r*it*i^t prlsjrr 

Tocal KldiU Fa aity 
Cedar Zl^ft Hiiilt 
7itrra(uC Kiddle 

yarratuV fiigb School . 



-> 7n 



-> 462 



-> 66i 



L Z aa concerned that 
there uy^be a'tlc* ^hyn 
X Sill hjve In the aaM 
c2a«< atjJcct* whij «r« 
votkl&2 OQ tv;> or sore 
illffcreat codule*. 
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TABLE J 

PEKC^N) \uES OF PRrtARY TEACHERS RESPONDING *IN 
VAKIOUS CATEGORIES TO QUESTIONNAIRE ITE-IS 
COMPARING, ESY TO JREVIOUS CIT^RICULUM 



1 - much bett-er than 

2 = somewhat -better than 

3 = about the same as 



4 = not quite as good as/ 

5 = much poorer than 



I believe the ESY currlcixlum is ( 1, 2, 3, 4. 5.) the program oF previous 
years m - • • • , , • . * 





■1 


2 ■^ 


3* 


if 




Total 


10.0. 


s23.3 


60.0 


6.7. 


0.0 


FP 

CBP'* 


0.0 


12'. 0 


84.0 


4.0' 


0.0 


17.1 


31.4 


42.9 


"8.6 


n n 


Tutal 


11.7 


26.7 


51.7 


10.0 


0.0 




4.0 


12.0 


76.0 


8.0 


0.0 


CBP 


17.1 


37.1 


34.3 


11 4 


n n 


Total 


10.0 


35.0 


46.7 


1.7 


6.7 


FP 


0.0 


24.0 


68.0 


4.0 


4.0- 


CBP 


17.1 


4^2.9 


31.4 


0 0 




Total 


18.3 


20.0 


53. 3C^ 


'■ 8.3 


0.0 


FP 


12.0 


4.0 


72.0 


12.0 


0.0 


CBP 


22.9 


31.4 


40.0 


5.7 


o-.o 


Total 


16.7 


18.3 


61.7 


3.3 


0.0 


FP 


2o;o 


0.0 


■76.0 


4.0 


O'.O 


CBP 


14.3 


31. {. 


51.4 


- 2.9 




Total 


13.3 


18.^ 


60.0 


6.7 


i.y 


FP \. 


0.0 


8.0-- 


72.0 


16.0 


4.0 


CBP 


22. y 


25.7 


51 .'4 


0.0 


~ 0.0 


' . / ' Total- 


^ 0 


33.. ' 


36.7 


10. b, 


0.0 


. -FP 


. 6.0 


28.0 


44.0 


20.0 


CO 


GBP, ' 


28.6 


37,1 


31.4 


2.9 


0.0 


Tota-l 


^3 


21.7 


• 

63.3 


6.7 


0.0 




.4.0 


4.0 


88.0 


4.0 


0.0 


* CBP 


llv4 


34.3 




8.6 


0.0 


Total . 


ia.3 


. 15.0 


41.7 


18.3 . 






4..0 


- 8.0 . 


48 .p,. 


28.0 


\12.0 


CBF ; 


■"20.0. 


20.0 


37.1 


11.4 


11.4 



!• helping children to. develop vl ^ 
positive- ^ei^c'oncept. ^ 

2. motivating children to learn. 



3. assisting children toward self- 
^ direction and self-discipline. 



4. promoting creative output tiinong | 
children. ^' 



5. developing physical abilities ^ 
.and Aotor skills among children.^ 



.6. producing growth in respect of 
rights and beliefs of other^. 



7. developing in, children the ability 
to adjust readily to social change, 

8. assisting '■liildren .to develop an 
appropriate set of Values. 



9V helping me get .to know my students. 



t . 
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TABLE A- 3 (Continued) 





1 


2 


3 


4, 


5 




Total 


8.5 


" 27.1 


35.6 


25.4 


3.4 


10. 




8.0 


8.0 


36.0 


40.0 


8.0 




CBP 


' -8.8 


41,2 


35.3 


14.7 


0.0 




Tctal 




33. y 


35.6 


22.0 


5.1 


1 1 




0.0 


16.0 


.36.0 


40.0 


8.0 




CB? 


- 3 9 


4.7.1 


35.3 


8.S 


2.-9 ' 


















Total 


i i 


36. 7 




16 7 










,28.0 


32.0 


24.0 


8.0 




cnp J 


14.3 


.42.9 


25.7 


11.4 


5.7 






* i , 7 


20. 0 


• • 


1 1 7 


0 . J 






0.0 


"4.0 


12.0 


20.0 


4.0 








31.4 


48.6 


5.7 


11.4 






iO.O 


21.7 


36. 7 


20 0 


11 7 


1 /f 




-0.0 


12. U 


44.0 


36.0 


8.0 


r 




J7. I 


28.6 


3] .; 


8.6 


14.3 






6. T 


'3. J 


48. 3 


13 1 


0 . ^ 


1 ^ 






8.0 


60.0 , 


16.0 


12.0 






SJj 


34.3 


40.0 


11.4 


5.7 




T->t ^ 


'v. :i 


U.7 


51.7 


15 0 




1 ft 




0.0 


0,0 


68,0 


20.0 


1?.0 






. 7 


20.0 


40.0 


11.4 


22.9 






10*0 


23. 3 


43. 3 


16 7 


(■, 7 


1 7 


rp ^ . 


8.0 




56.. 0 


■}6,0 


12.0 






iL.4 


34.3 


34.3 


17.1 


2.9 






E . 


26. 7 


48.3 


1 1 7 








4.0 


2C.0 


60.0 


12.0 


4.0 




l',\V ^ 


^ i I . 


' 31,4 


40.0 


11.4 


5.7 






5 0 


3 1 / 






UJLJJ — ^ 


-5.19. 




4.0 


24 . 0 ■ 


32.0 


28.0 


12.0 






5,7 


' 37. 1 


42.9 


5.7 


8.6 






i. > 


' 23.3 


50.0 


18.3 


5.0 


20. 




0.0 


' 12:0 


56.0" 


24.0 ■ 


8.0 




CBP 


-"i". 7 


31.4 


45.7 


14.3 


2.9 








30. 0 ' 


40.0 


6.7 


6.7 


21. 






16.0 


56.0 


8.0 


8.0 




CP.!' 


20 /O-. 


40.0 


28.6 


, 5.7 


5.-7 





teaching children skills in the 
^language arts. 



teaching in<itheraat' al concepts 
and skills. 



helping -me to individualize 
instruction. 



helping me to maintain 
satisfactoxry classroom control, 



helping me pl^n my work. 



helping me ev^jluate children's 
work . \ 



enabling me to ieel good 
physically after a"day^s work. 



fostering a positive attitude 
toward teaching on my part. 



fostering good teacher^o-teacher 
relationships. 



fostering good teacher-to-parent 
relationships . 



fostering guod teacher-to-admin- 
istrator relationships. 



reflecting current teachlnn tn»ndf 
in the primary school. 
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TABLE A-4 

PERCENTAGES OF PRIMARY STUDENTS RESPONDL^G 'YES' AND 
'NO' TO ITEMS CONTAINED IN "STUDENT ASSESSMENT 
OF ESY AT THE PWMARY LEVEL" 



Total = Farragut and Cedar Bluff 
Primary School Students 
FP = Farragut Primary Students 
CBP = Cedar Bluff Primary Students 



1-2 = Students at levels 1 and 2 
3-4 = Students at levels 3 and 4 



ERIC 



YES 

NO 


Total 


FP 


CBi^ 


1-2 


3-4 






95.7 


93.6 
6.4 


96:9 

. ^ • ■ 


95.6 
4.4 


95.7 
4.3 


1. 

o 


I think learning is fun. 


' YES 
NO 


' 99.5 
0.5 


98.7 
1.3 


100.0 
0.0 


99^1 
0.9 


100.0 
0.0 


2. 


I think what we do in school 
is important; 


YES 
NO 


• 50.7 
49.3 


42.3 
57.7 


55.8 
44.2 


36.8 
63.2 


67.7 
32.3 


3. 


I understan/what the Extended 
School Year means. 


■ YES 
NO 


88.3 
11.7 


87.2 
12.8 


89.1 
10.9 


87.6 
12.4 


89.2 
10.8 


^ 4. 


I think my mother and dad like 
the Extended School Year Program 


. YCS 
NO 


■ .93.2 
6.8 


94.9 
5.1 


92.2 
7.8 


93 9 
6.1 ■ 


95.2 
7.5 




I am happy in school . 


YES 
NO 


88.9 
11.1 ' 


92.3 
7.7 


86.8 
13.2 


93.9" 
6.-1 


82.8 
17.2 


6. 


I do a lot of my school work on 
rrv^own, without the teacher or 



YES 
NO 



my classmates. 



» . 



63.8 74.4 
36.2 25.6 



57.4 
42.6 



71.9 
28.1 



53.8 
46.2 



YES- 


95.2 


92.3 


96.9 


94.7 


' 95.7 


. ■ 8. 


NO 


.4.8 


7.7 


3.1 


5.3 


4.3 


"YES 


66.7 


62.8 


69.0 


72.8 


59.1 


9'. 


NO 


33.3 


37.2 


31.0 


27.2 

/ 


40.9 


YES 


98.-1 


98.7 


97.7 


98.2 


"97.8 


TO. 


NO 


1.9 


1..3' 


2.3 ■ 


l.S 


2.2 


YES 


97.1 


96.2 


97.7 


96.5 


97.8 


11. 


NO 


- 2.9 


'3.8 


2.3 


3- 5 


2.2 


YES 


87.4 


b/.g 


89.1 


87.7 


87.1 


, 12. 


NO 


12.6 


15.4 


10.9 


12.3 


12.9 
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1 ^'O' 



My class work and home work 
assignments seem to 'be just for 
rne, no.t for the v/hole class. 

I think my teachers are happy. . 



We have a lot of misbehaving 
in our .classroom. 

We"^o interesting things to 
he'>9 us learn. 

We have many kinds of bocks,, 
films, records, and other - 
materials to help us Uarn. ' ' 

It is easy to use these books, 
films, records and other materials 



TABLE A-4 (Continued) 



lERJC 





Total 


FP 


CBP 


1-2 


3-4 




YES 


93.7 


87.2 


97'. 7 


91 .2 


96.8 


?3. 


NO 


6 .3 


12.8 


2.3 


3.8 


3.2 




its 




94.9 


• 96.1 


96.5 


94.6 


14, 


NO 


4.4 


5.1 


3,9 


3.5 


5.4 


YES 


91 .8 


91.0 


92.2 ' 


9 .1 


92.5 


15. 




S.2 


• 9.0 . 


7.8 




7.5 




YES 


64.3 


64.1 


64.3 


69.3 


- 58.1 


16. 


iiU 


35. 7 


35.9 


35.7 


30.7 


41 .9 




YES 


y/.D 


96,2 


98.4 


100.0 


94.6 


17. 


NO 


2'. 'I 


3,8 


1.6 


0.0 


5.4 






9T . J 


91 .0 


91 .5 


92.1 


90.3 


18. 


NO 


8.7 


9.0 


3.5 


7.9 


9.7 




/£S 


94.2 


94.9 


93.8 


97.4 


90.3 


19. 


NO 


5.8 


S.l 


6.2 


2.6 


9 7 




rES 


92.3 


91 .0 


93.0 


93.0 


-91 .4 


20. 


MO 


7.7 


9.0 


7.0 


7.0 


8.6 




\ YES 


97. 1 


94.8 


93.4 


93.2 


95.7 


21. 


\ NO 


2.9 


5.2 


1.6 


1 .8 


4.3 




^YES 


96. 1 


94.9 


96.9 


93.6 


96.8 


■ 22. 


NO 


J. 9 


5.1 


3.1 


4.4 


3.2 




YES 


66.2 


70.5 


63.6 


79.8 


49.5 


23. 


NO 


33.3 


29.5 


36.4 


20.2 


50.5 




YES 


68.1 


74.4 


64.3 


72.8 


62.4 


24. 


NO 


31 ,9 


25.6 ^ 

/ 

/ 


35.7 


27.2 


37.6 




YES 


91 .8 


92 3 


91.5 


93.0 


90.3 


25. 


NO 


8.2 


7.7 


8.5 


7.0 


9.7 




YES 


93. 7 


93.6 


93.8 


95.6 


91 .4 


26. 


NO 


6.3 


6.4 


6.2 


414 


8.6 


YES 


96.6 


95 >2 ' 


96.9 


97.3 


95.7 


27. 


NO 


3.4 


3.8 


3.1 


2 7 


4 3 




• YES 




96.2 


93.0 


93.9 


9.4.6 


28. 


NO 






7 n 


6.1 


5.4 




YES 


■ 79.7 A 


82.1 


'78.3 


82.5 


76.3 


29. 


. NO 


20.3 i 


17.9 


21.7 


17.5 


23.7 




% 
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{ . 







At school I have a chance to 
develop my body by running, 
jumpi.ng, throiving, and catcJn'ny. 

It seems to nie that my class- 
mates like each other. 

I am learning to think about 

ihe feelings of others in my class. 

My teachers give me hejp vvUh^ 

work that is just fOr me, not 
for the v;hole class. 

I like our art and music 
activities. 

I think my art work is getting 
better and better. 

I think I am a pretty good 
student in music. f 

I am learning in school how to 
take care of my body. 

Our reading program is helping 
me learn to read better.^ 

I am learning to spdll better. 
We often listen to records. 



When it comes to my school work, 
I get to make a lot pf choices 
for myself. 

We can discuss some things 
with our classmates. 

Teachers read stories and poetry 
to us. f 

I am learning new words in 
school . 

I am learning to listen to 
others . 

I am learning to' speak alouorito 
the class and say the things I 
want to say. 



TABLE A-4 (Continued) 

7 



NO " 


Total 


FP 


CBP 


^ 1-2 


3-4 


21.3 


OU. O 

19.2 


77 ^ 

22.5 


70 Q 

/y .o 
20.2 


II A 

22.6 V 


NO 


5.8 


^0 . 0 

,6.4 


OA ^ 

5.4 


O/l 7 

yn , / 
5.3 


93.5 
6.5 


YES 

m 


• o 

65.2 


04 . 0 

65.4 


OH, y 
65.1 


"30 C 
OO . 0 

61.4 


30.1 
,69.9 


YES 
NO 


49.3 
50.7 


55.8 
44.2 


^.3 
54.7 


51.3 
48.7. 


46.7 
' 53.3 


YES 
NO 


58.0 
42.0 


53.8 
46.2 


60.5 
39.5 


64.9 
35.1 


■ 49.5 
50.5 



30. We have chances to 'act in littTe 
plays to help us learn. 

31. I am learning a lot about 
arithmetic. 

32. Aritjhmetic seems hard to me. 



33. I make a- lot of mistakes in 
arithmetic - 

34. It took me a long time to figur-e 
out what we were supposed to be 
doing when school first started. 



/ 
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TABLE A-5. PnRCENTAGES OF MIDDLE SCHOOL FACULTY MEMBERS RESPONDTKt; 
IN VARIOUS CATEGORIES TO ITEMS CONTAINED IN LAST SECTION OF ■ 
"FACULTY ASSESSMENT OF ESY iX THE MIDDLE SCHOOL" 



I 



Much he.ter Somewhat About the 'Not quite 

Chan ■ better than same as as good as 



• Much 
poorer than 



leall'Z"'''^ curriculum is jl^ . 3, 4 or ^Sj the program of previous 





1 

X 


9 


*^ 


A 


c 

5 


1.' 








JO 


. 0 


6 




CB 


31 


34 


30 


0 


11 






1 o 


97 




U 


u 






1 
1 




3 


4 


5 


2, 


JLkjl.3,1 






47 


3 


2 






11 


49 


31 


. 6 


3 


• 


r 


O 




61 


0 


0 






] 


2 


3 


4 


5 


3. 


lOCd I 


7 
6 


37 
34 


46 


6 
11 


3 
3 




r 


9 


40 


49 


0 


3 






1 


2 


3 


4 


5 


4. 




12 


32 


47 


3 


6 






11 


31 


40 


6 


11 






12 


33 


55 


0 


0 






1 


2 


3 


4 


'5 


5. 


Total 


10 


24 


56 


4 






CB 


11 


27 


47 


0 






P 


9 


18 


64 


•9 ' 


0 






1 


% 


■ 3 


4 


5 


6. 


Total 


19 


35 


3 


2 




CB 


17 . 


49, ^ 


29 


3 


3 




r 


'21 


33 


42 


3 


0 






1 




3 


4 


5 


7, 




9 . 


47 


34 


7 


3 




CB 




49 


34 




0 






'6 


•46 


33 


9 


C 






I 


2 


3 


4 


5 


8. 




6 


28' 


57 


6 


3 




CO' 


3 


34 


57 


0 


6 






9 


21 


?8 / 


12 


0 





of the jniddle school. 



physical, intellectual and aesthetic 
* needs of the transecent child, 
(Transecence = that stage of develop- 
ment between childhood and adoles- 
cence) 

providing a successful experience ^ 



providing exploratory experiences 
for students, ^ . • 



in becoming responsible, productive 
citizens of society. 



providing for continuous progress* 



facilitating smooth articulation 
between the levels of the total 
educational program, Y^-^ll. 



assdtet each child in aasuming 
responsibility for his behavior. 



TABLE A-5 (Continued) 





I 


') 

At 


3 


4- 


5 


Total 


16 


35 


.40 


6 


3~ 


CB . 


14 




■ 46 


3 


6 


I' 


I R 








jp 




I 


■> 


3 




'j 


Total 


25 ~ 




25 


6 


>0 


CB 


20" 


49 


30 


9 


0 


F 


30 


40 


27 


.3 


0 




1 


2 


3 


4 


5 


Total 


13 


32 


' 44 


7 


3 


CB 


20 


2-6 


37 


11- 


6 


F 


6 


39 


52 


3 


0 




' 1 


2 


.3 


4 


1 5 


Total 


13 


41 


38. 


3 


"V 

XL 


CB 


13 


31 


46 


6 


6 


» F 


15 


52 


30 


3 


0 




l" 


2 


3 


' 4 


5 


Total 


6 


34 


53 


. 3 


-4 


CB 




29 


60 


3 


6 


,F 


9 


39 


. 46 


3 


3 




1 


2 


3 


4 ^ 


5 


Tocal- 


6 


11 


68 


9 


6 


CB. 


.0 


18 


68 


9- 


6 


F 


13> 


3 


69 


9 ' 


6 




1 


2 


3 


. 4- 


5 


Total 


9. 


17 


66- 


3 


4 


CB 


3- 


20 


66 


3 • 


9 


F 


15 


15 


67 


3 


0 



9» emphasizing the developmeut of self- 
(lirected students. 



JO* encouraging niori floxiblo and 

innovative approaches to instruction 



11. emphasizing the acquisition and 
application, of basic skills of 
communicatian and computation. 



12. providing opportunities for .the 
development of creatxvi,ty> 



13. providing ^opportunities fbr the 

development of aesthetic sensitivity" 



lA. providing career educ^itionV^ 



1 

V 



15. developing skills and attitudes 
related to goals of purposeful 
living. 



The following statements characterize the middle school program in 
general. To wliat extent do yo'u feel the ESY ;Program, with its new 
curriculum, assists (or hinders) accomplishment of these middle schoOil 
goals in your scho.ol? Complete ^ach statement by, checkitig tWappr^ 
priate column. ? " s ' 

*i ' AG = Assists Greatly 

A = Assists ^ 
NE ='Has No 'Effect 
" H = Kindiis • . . ' 

HG = Hinders Greatly 

1. The middl| school program includes 
a guidance {program unique to the^ 
needs. of the transecent chiia. 
With this goal ESY . . . 





AG 


A' 


NE 


•H 


HG 


Total 


3~ 


32 


61 


3 


1 


CB 


5 


30 ' 


63> 


3 


0 


•F 


0 


36 


58 


3 


3 














Total 


17 


51 


30 


2 


0 


CB 


19 


51 


<27 


3 


0 


F 


15 


•51 


34 


0 


0 



The middle school is staf^fed by 
personnel* who, are sensitive to the 
transecent child and ,who have a ' 
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TABLE A-5 (Continuud) 



1. 





i r% 


A 


NE 


H 


HG 




xy 




21 


6 


3 3. 






/. 0 


21 


11 


5 


F 


17 


6.3 


22 


0 


0 


Total 










4, 


1 « 


0 /. 


45 


0 


3 


1*0 






40 


0 


0 


r 


15 


2?/ 


52 


0 


6 




» 








4* 




1 0 
18 


37 


37 


6 , 


f 3 5, 








26 . 


5 


5 


r 


1-c 


33 


49 


'6 


0 


I U C d 1 












11 


48 


40 


1 


0 6. 




16 


50 


32 


3 


. 0 


F 


6 


•46 


49 


0 


0 


Total . 












0 




44 


6 


0 7. 




11 


/ A 

40 


42 


8 


0 


F 


U » 


52 


46 


3 


0 


Total 










« 


1 7 
1 / 


43 


34 


.J ' 


3 8. 




io 


40 


34 


5 


5 


1 0 


4/ 


34 


0 


0 


• Total 












j 


47 


40 




4 9. 


Lb 


5 


45 


34 ^ 


8 


8 


F 


n 
u 




4/ 


3 


0 


.Total 










i 


" 13 


46 


34 


3 


4 10. 


CB 


13 


47 


26 


•5 


8 


F 


Zl2 


44 


44 


0 


' 0- 



cornmitmt^nt to the middle school. 
l^jL^li^his goal ESY ... 

.Tlie middle school program includes 
a student, activity program. * With 
this goal ESY . . . - 

The middle school miiiimizes those, 
stereotyped social,- actl\rities 
normally associated with junior or ^ 
senior high school because these" 
a'ctivities ^increase adolescent social 
pressures. ESY ^ . . 



the development of a physical 
education program, including intra- 
murals, and will limit inter-school ^ 
athletics. ESY . . . 

The middle school has searched for 
ways of implementing it's goals 
which are unique .to its community. 
ESY . . ' ' ' 

The middle. school program has ^ ' 
explored pattern;? of staff utiliza^ 
tion that^ut'ilize'Tiot only the 
•staff, but also paraprof essionals, 
parents, and other qualified resi- * 
dents of the community. ESY . 

The middle school program has an - ' 
organizational structure which will 
permit flexibility in program 
.planning and facility' utilization: 
E§t - . . 

The*middle school ha-s a well-equipped 
and well-staffed instructional media 
ce'n^r which will siipport* the deve- 
lopment and implementation of the 
total school program. ESY . . . 

The middle\sghool program provides 
an opportunUy for interdisciplinary 
curriculum p-i-anning. ESY . . , 
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TABLE A-6 . PERCENTAGES <0F MIDDLE SCHOOL STUDENT^ RESPONDING 
*YES* AND *N0' TO ITEMS CONTAINED IN "STUDENT ASSESSMENT 
OF ESY IN THE MIDDLE SCHOOL" 



T « Ali Students 
CB ^ All Cedar Bluff Middle School Students 
F » All Farragut Middle School ,Students 
CB 5-6 = Grades 5-6 of Cedar Bluff MiddJe School, etc. 



1. I understand the Extended School Year Program. 











CB 


'CB 


V 


F 




T 


CB 


F 


5-6 ■ 


. 7-8 


5-b 


7-8 


Yes- 


88 


88 • 


88 


90 


86 


90 


88 


No 


12 


12 


' 12 


10 


14 


10 


12 



2. I feel that our assignments, our learning activities, the way we 
• - are being, taught is really diffetfent this year from the way it 
• has been in other years. 



Yes 
No 



64 
37 



60 
40 



- \ 

68 • 53 ( - « 58 
32 47 . 42 



3.' Learning is more fun in the ESY Program. 



Yes 
No 



60 
40 



46 
54 



■^78 
22 



56- 
44 



42 
58 * 



53 

47 



68 
32. 



64. 
36 



4. I feei happier in .school since the ESY Program began. 



Yes 
No 



54 
46 



46 
54 



64 
36 



4-9 
51 



42 
58 



55 
45 . 



5. I thi\ik what we do in school is important. 



Yes 
No 



97 
3 



97 
3 



97 
3 



96 
4 



2 



99 
1 




^. I cio m6re of my work on m^ own since ESY begS^. 



Yes '71 /69 



73 



No 



29 /31 ^' "ll. 



70 
30 



67 
33 



67 

33 



68 
32 



7. Since ES^ began my assignments seem to be-, more individualized — 
just for .m^. ' - 



Yes' 60 
No 40 



55 



66 
34 



^7 
53 



58 
42 



57 

43 



60 
40 



8, Our student activity .program is better this year. 

Yes 72 65 79 65 65 .66 

No, 2a" 35 21 35 35 34 



71 
29 



TABLE A-6 (Continued) 



9.^ The mini-labs give me more opportunities to use my own talents 
and abilities and follow my own Incerests^ * • 











CB 


CB 


F 






T 


CB ' 


V 


5-6 


7-8 


5-6 , 


7-« 


>■ Yos 


87 


83 


92 


Ob 


75 


0 5 




No 


13 


17 


8 


. A 


25 


5 


26 


10. riy 


Leachers 


seem 


happier 


since ESY 


began. 






Yes 


66 


62 


71 


66 


54 


67 


61 


No 


34 


38 


29 


34 


46 


33 


39 



1!. There is more misbehaving in our classroom since we started ESY 

Yes ■ 28 31 24 26 32 26' ' 23 

^Jo 72 69 76 _ 74 68 74 77 

12. I think t can understand the purpose of my lessons now 
that wo have the ESY Program. 

Yes 72 64 81 67 64 74 64 

28 . 3*^ 19 33 36 26 36 

13. In the ESY Program we have more interesting activities to 
help us learn than we did before. 

Yes 66 58 74 63 52 70 49 

No 34 42 .26 37 . 48 30 5] 

14. With ESY we have more different kinds of materials to use. 

Yes 72 63 82 " 63 63 74 68 

No 28 37 18 37 ' 37 26 32 

15. 'I have a special teacher who really helps me with my personal 

problems. 

Yes 43 40 45 38 36 40 29 

No 57 60 55 62 64 60 71 

16. I think my parents like the ESY Program better than the 
program we had before. ' 

Yes' ,70 66 75 ■ 68 63 68 60 

No 30 34 25 ''32 37* 32 40 

17. The materials I am supposed fco use to help me l^irn are usually ' 
easy to find and easy to use. 

Yes 85 83 88 76 86 80 88 ' 

No 15 17 12 24 14 20 12 
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CB 


CB 


T 


CB 


F ' 


5-6 


7-8' 


70 




76 


74 ' 


56 


30 


36 


24 


26 


44 



TABLlv A-6 (Continued) 

18. [ have a betcer chance to develop my physical and athletic - 
skills in ESY. 

, F F 
5-6 7-8 

70 64 76 74 56 \ 77 58 

30 36 24 26 44 \ 23 42 

19. The 5:SY Program- has helped me to be more . cbnsi.dei;ate of 
my classmates. 

Yes- 61 54 67 48 56 56 54 ' 

No 39 46 33 52 44 44 46. 

20. My teachers give me more individual help since ESY started. ^ 

Yes, -60 -^4 67' 55 50 60 " 50 

No 40 tf6 33 45 50 40 50 

21. I like our art and music activities more. since ESY began. 

•Yes 56' 50 63 55 40 58 36 

No 44 50 37 45- 60 42 64 

i 

22. I think my art work is better now than it was before we ' 
started our new program. 

Yes 52 46 61 58 38 67 28 

No 48 54 39 * 42 62 33 ni 

23. The ESY Program has helped me improve my performance in music. 

Yes 44 37 53 42 30 53 27 

No 56 63 47 58 70 47 -73 

24. The ESY Program xs helping me to read better than before. 

* ... 
•Yes 55 42 69 45 46 55 54 

No 45 58 31 55 5|- .45 46 * 

25. My spelling is better now than it was before we started ESY. 

' \ ■ ' ■ 

.Yes 51 47 57 ■ 54 • 36 65 29 

No 49 53 43 46 64 35 71 

26. Now that we have ESY I get to make more choices about my 
work than I did before. 

Yes 71 66 77 62 66' 70 67 

No 29. 34 33 38 34 30 3^ ^ 

t 

27. I , have more opportunity to discuss things with my classmates in ESY. 

Yes 66 60 74 61 57 62 68 

No 34 40 , 26 39 43 '38 32 
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, ' • TABLE A-6 (Continued) 

28- T an learning -more new words since ESY began, 











CB 


CB 


F 


V 




r 


cn 




5-6 


7-8 


5-6 


/ ~o 


Y* 


67 


61 


Ik 


65 


57 


* 68 


57 


II- 




• To 


26 


35 


43 


32. 


4 \ 




* 


mort' library materials 


in the ESY Program than 


wc 


Vo 


i 57 


56 


■59 


62 


48 


64 


48 


No 






41 


38 


52 


36 


52 


30. 


^amt learning to 


listen 


better 


now that we 


have ESY. 






5 65 


61 


70. 


- 66 


54 


69 


52 




35 


39 


30 


34 


46 


31 


48 



31. [ am learning to speak aloud to the class and tell things* 
hotter since ESY began. 

Y^'« 57 50 64 58 47 ' 68 42 

43 50 • 36 42 53 58 

32. f .m learning more in arithmetic using the ESY Program. 

Ye.s 72( 66 79 72 60 78 56 

28 34 21 28 40 22 , 44 

J3. Sinue ESY started I been learning more about careers and 

lobs T might like to try in later years. ^ ^ 

49 44 56 45 44 > 51 49 

No ''51 '56 44 35 - 56 ^9 51 ^ 

34* f l^'ke the quinmester plan for school attendance. 

Ve.^ 79 75 84 76 74 78 71 

• No "21 25 16 24 26 22 29 

55. 1 1 so4?med to tako a long time for me to fij:^ure out what I vas 
-nipposed to be doin^ when the ESY Program first started. 

, V'.-s 54 -49 60 58 ' 47 58 ^8 

N''^ 46 51 40 42 53 42 52 



ERIC 



177 



lAbLb A-b tCont'inuedJ 

/niink of Ch6 way you spend a typical, or normal day at school' 
Then give a rank 1_ to the activity bexow which takes up the largost 
part of your time. Then place a 2* by the activity on which you spend 
the second largest amount of time. Continue ranking the activities 
until you give the number ^7 to the activity on which you spend the least 
time each day. ' 

36. Lis.tening to teacher. 











CB 


CS 


F 


F 


Rank 


T 


CB 


F 


5-6 


7-8 


5-6 


7-8 


1 


21 


18 


25 


32 


15 


- 33 


10 


0 


41-) 


41 


40 


32 


43 


30 


39 


3 


20 


23 


17 


17 


24 


,18 


27 


4 


8 


10 


6 


. 10 


. 8 


9 


9 


5 


4 


4 


3 


3 


5 


4 


6 




% 


2 


4 


3 


2 > 


1 


4 




4 


1 


6 ■ 


3 


•5 


3 


6 



37, Studying or working on assignments by myself . 



38. 



1 50 


46 


54 


43 


50 


'48 


2 17 


18 


16 


21 


16 


18 


3 13 


10 


16 


19 


9 


19 


4 7 


8 


6 


8 


8 


8 


5 . 7 


10 


■ 3 


4 


11 


3 


.6 ' 3 


- 3 


3 


5 


. 3 


1 


7 5 


6 


4 




3 


3 














Working on 


assignments in 


groups . 






1 ' 14 


20 


7 


14 


17 


8 


2 ; 25 


22 


27 


27 


19 


32 


3 "23 


20 




27 


15 


31 


4 21 


18 


23 


16 


2'6 ' 


16 


5 8 


6 


9 


5 


9 


5 


6 7 


9 


4 


7 


9 


3 


7 ■ . 4 


4 


5 


3 


■ 5 


• 5 



52 
17 
12 

3 
3 



19 
22 
]5 
23 
10 
6 
6 



39. Talka.ng individually with teachers, aides, or other 
students about my work. 



















1 


6 


6 


7 ^" 


3 


■8 


6 


5 


2 


8 


9 


6 


10 


9 


9- 


5 


3 


• 15 


18 


13 


8 




6 


18 


4 


26 


21 


32 


32 


17 


34 


19 


5 


20 


16 


24 


21 


21 


28 


22 


6 


12 


/ 12 


13 


14 


•9 


12 


16 


7 


12 


lb 


7 


;4 


. 15 


4 


15 
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'^O. Hunt 1 nr. r^r mitfrial^. 



t. 


1 . 


rs 


|.- 


1 . 


7 


11 


■» 




8 


h 


11- 


3 


12 


11 


Ih 




13 


19 


U 


') 


28 


?5 


31 


6 


16 


16 


. 17 


7 


10 


1 3 


8 



A ] . Walking, around . 







|- 


r 


-6 


'7-8 




/ o 


10 


8 


8 


A 


6 


8 


9 


10 


11 


14 


11 


14 


21 


17 


19 


19 


26 


22 


■ 25 


24 


16 


23 


17 


16 


11 


10 


11 


12 



I i 


3 




4 


5 


1 


1 




8 


3 


4 


9 


5 




J 3 


1 


4 


3 


0 


3 




4 ') 


7 


4 


4 


7 


4 


/ 5 


> 10 


12 


9 


!2 


10 


1 1 


/ « 


6 26 


2/ 


, 25 


23 


28 


25 




7 47 


41 


54 


50 


42 




48 


Talking to 


fClu-r students. 


not 


about our 


class 


work. 


I 


9 


10 


8 


12 


7 


lO" 


2 


1 3 


5 


14 


10 


12 


8 


3 7 


8 


6 


6 


10 


3 


10 


'. 8 


H 


7 


10 


10 


3 


9 


!» 15 . 


14 


16 


12 


14 


16 


19 


6 26 


22 


il 


2!, 


18 


30 


21 


/ 27 


26 


26 


26 


24 


29 


>o 
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Table A-7 

' PERCENTAGES OF KAmcUT HIGH SCHOOL TEACHERS RESPONDING 
. IN VARIOUS CATEGORIES TO ITEMS IN LAST SECTION OF; 
"TEACHER ASSESSMENT DF ESY IN THE HIGI5 SCHOOLI* 

1 - Much better than 4 « Not quite as &ood as 

2 « Somevhac better than 5 » Much poorer than e 

3 « About the same as ' 

OA fo\ * ^ believe th6 ESY curriculum^ is (1, 2, 3, A. or 5) , 

v-v ♦ U; (3) (4) (5) the program of previous years in , • , ' 



6,4 27,7 '48T?r"--^A^ 21 

6,4 3a.3 46,8 4,3 4,3 
6,3 29.2 36,3 4,2 4,2 



1» helping each student develop the skills chat 
--v^ ^^^^ to read, speak, write and 

"^'^^^IJ^i^ coniraensurate with his ability 

2* stimulating in the buodont the desire for 
__continuous learning, / 

3, enabling the student to develop dpcision-maklng 
and problem-solving skills which dnvolvc critical, 
thinking. 



A, assisting the student to develop his creative 
abilities, » 



4,2 43,8 39,6 10^4 2,1 

4.2 16,7 66,7 8.3 4,2 5, fostering dey^lopmcnl of resn«pt'5rr--t,o-f^ 

others, "/ 

* '' , • 

10.6 25,5 53*2 8.5 2,1 6, assisting. tJre saidenL to develop skills that 

will enal/le hi^i^:© functibn e^ectively as a 
member g'f a group, 

^•3 22.9 58,3" 6,3 6,3 ''7, creating awareness of career oppprtunitles, 

8.3 '12.5 60,4 16,7 2,1 '8, enabli-^g the student to'acquitc the skills — 

manual as well as intellectual — , which will 
facilitate a satisfactory transition to ^ 
employment or further education. 

0*0 8.7 8.4,8 2.2 4,3 « 9. prqmbting understanding of the basic principles 

off apd responsibildU^es to. the American 
Democratic Repubric., * ' 

2.2 10.9 • 76,1 6,5 4,3 10. creating awareness of the digniejr of work and 

the responsibility of becqning a contributing 
member of society, 

\ 
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TABLE A-8 

PERCKNTAGES OF FARRAGUT HIGH SCHOOL STUDENTS RESPONDING 
•YES' AND 'NO' TO ITEMS FROM ''STUDENT ASSKSS>feNT 
OF ESY IN THE HIGH SCHOOL*' 



All grades combined (9, 10, 11, 12) 
V YES NO STATi-:>IENTS 



9.2 90.8 
55.6 44.4 



1. Were you. asked to help the teachers and administrators doveJop the 
goals and objectives of the Extended School Year program? 

2. Do you feel that you should have had more say in developing the 
objectives for the courses you are takiiig? 

80.9 19.1 3. Dq you fee^ that you have r^deived enough information to help you 
understand how the new ESY curriculum operates at the high school 
level? 

23.5 76.5 4. Do you feel that summer attendance should be required for some 

students in order to reduce class size;, during other quinmesters? 

30.1 69.9 5. Would you be willing to attend the quinmester assigned to you if 
the opportunity to choose quinmesters had to be dropped? 



52.3 47.7 

74.5 25.5 

81.7 . 18.3 

66.9 33.1 

58.2 41.8 



6. Do you feel that you can really take your vacation during any 
quinmester you choose without being penalized— feeling that you 
have missed something? 

' 7: Were you able to get the classes you wanted during ^this (the . ^ " 
second) quinmester? 

8. Do you feel that you understand the operation of the quinmester 
system? 

9. Do you like the quinmester system better than the traditional 
9-months-of-school plan? ' 

10. Do you feel the quinmester system is more helpful to you in pLinnlnf; 
your vacations? 



7S.0 25.0 41. Do you plan to get a job during your "vacation quin"? 

31.4 68.6 12. Do you feel that you are learning more this year as a result of 
V the new ESY curriculum? 

65.8 34.2 13. Do you feel that you have a greater choice of subjects under the 
ESY program? 



76.3 23.7 



14. Do you have the feeling that this year more of your courses are 
organized around. a set of definite objectives that have measurabJe 
outcomes? 
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' TABLE A-8 (Contir^ued) 

YES NO STATEMENTS 



at your ovn pace this year? 

Under ESY are you getting to choose for yourself more of the 
activities that will help you learn? 

Are you using more learning materials this year than you did under 
the old program? 

Do you find it hard to get the learning materials you need in 
your classes? 

Under ESY do you have more opportunities to use and develop your 
own special talents? 

20. Do you have more tests under ESY than you had in the old program? 

Do you feel that the tests yo^ are taking are worthwhile, that is, 
do they serve a^^useful purposa as part of the new ESY curriculum? 

Are you learning more this year about careers and jobs, that 
interest you? 

As a result of entering and leaving school at different times of 
year,^will you find it necessary to make new friends? 

Are you pleased about the opportunity to make new friends as a 
result of entering and leaving school at different times of the year? 

Do you feel that 'extracurricular activities such as sports and 
school clubs have been affected by the ESY program? 

Do you feel that you have needed more academic and personal 
counseling under the ESY program? 

Do you plan to attend the Summer 1975 quinmester? 

Did you attend the Summer 197^ quinmester?* 

If you attended the Summer 1974 quinmester, were you able to get 
all the classes you wanted to take? 

30. Amount of time spent in following activities: 

Largest amount of time each day ^ 
61.0 — listening to ^teachers 

23.2 — studying or working.on assignments by myself 
7.1 — working on assignments in groups 

5.7 — talking to other students, not about our class work 

2.8 — walking around 

1.4 — talking individually with teachers, etc. about work 
1.4 — hunting for materials 



i3.8 


56.^ 


15 


63,4 


36.6 ^ 


.16 


47/1 


52.9 


17 


26.1 


73.9 


18 


53.6 


46.4 


19 


c 

56.9 


43.1 


20 


70.9 


29.1 


21 


32.0 


68.0 


22 


56.7 


43.^3 


23 


7915 


20.5 


24 


36.6 


63.4 


25 


37.7 

i ^ 


62.3 


26 


16.1 


83.9 


27 


8.7 


91.3 


28 


78.6 


21.4 


29 
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APPENDIX B 



INSTRUMENTS .UTILIZED IN 
ASSESSING ADMINISTRATIVE STRUCTURE 

'\ AND 

PROGRAM OF PROFESSIONAL DEVELOFWINT 



(Developed > by John T.'Lovell) 
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CARD COLUMN 

(1-2)' FORM 0 5. 

(3-5) ID DECISION POINT ANALYSIS 



This instrument contains 23 decision items. You are required to 
answer two questions about each item. The column to the left identifiers 
the position of the person in your school system whom you perceive as 
primarily responsible for making each decision. On the r'ight, you are 
asked to report the nature of your participation in the^decision. Please 
respond in the manner indicated. 

(b) My title or position: _^ 

(7-8) Number of years in this position: 

(9-10) Number of years' of professional experience: ^ 



Who makes this decision? Choose 
the one person in your school 
system who is primarily responsible 
for making this decision. Write 
the title or position of thab 
person (principal, director of 
instruction, supervisor, team 
leader, teacher) in the space 
provided. 



(11) 1. Decision to participate in ESY. 



What is the nature of your participa- 
tion in making this decision. Select 
one of the four choices and circle the 
number of this choice.: 



2. 
3. 
4. 



Make the decision 

Recommend the preferred decision 

Provide information only 

Nohe 




(12) '2. Decision for a particular 

school to participate in ESY. 



(13) 3. Decision for a particular 

person to participate in ESY. 
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1^ 

-2- 



W^io hiakes this decision? Choose 
the one person in your school 
jystem viho is primarily responsible 
for making this decisiorU Write 
ihix title or position of that 
;ierion (principal, director of 
instruction, supervisor, team - 
leader, teacher) in the space, 
provided.- 



r 

What is the nature of your pari i. i^*. 
tion in making this decision. U \' \ " 
one of the four choices and tiu, U it 
number of this choice: 

1 . Make the decision 

2. Recoimiend the preferred dr i "i 
* 3. Provide information only 

4. None 



4. Decision to change the jo.b 
description of a principal. 



12-34 



b. Decision to change the job 
description of a teacher. 



12 3 4 



5. Decision on tjie performance 
of a teacher. 



M/} 7. Decision on, the performance 
of a principal. 



K.; J;, Decision to change the ESY 
ufientation program for pro- 
fessional staff. 



12 3 4 



'1 *^ !)ociMon on the appointment 
of pL'iSormel to a committee 
^iovelop the orientation 
>M(/n\mi fur nSY. 
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-3- 



Who makes this decision?' Choose 
the one person in your school 
system who is primarily responsible 
for making this decision. Write 
the title or position of that 
person (principal, director of 
instruction, supervisor, team 
leader, teacher) in the space 
provided. 



What is the nature of your participa- 
tion in making this decision. Select 
one of the four choices and circle the 
number of this choice: 

1. Make the- decision 

2. Recommend the preferred decision 

3. Provide information only 

4. None 



(20) 10. Decision on orientation 

activities for participation 
in ESY, 



(21) 11. Decision on who should plan 
the professional development 
program for ESY. 



(22) 12. Decision on the objectives of 

the professional development 

program for ESY. 



{23) 13. Decision on the operations in 
the professional development' 
program for ESY. 



(24) 14. Decision on the evaluation of 
the professional development 
program for ESY. 



3 , 4^ 



ERLC 



If 8 



186 



-4- 



/ 



Who makes this ^^decision? Choose 
the one person in your school 
system who is primarily responsible 
for making this decision* Write 
the title or position of that 
person (principal, director of 
instruction, supervisor, team 
leader, teacher) in the space 
provided. 



What is the nature of your parti cipa- 
tion in making this decision. Select 
one of the four choices and circle the 
number of this Choice: 

1 . Make the decision 

2. Recommend the preferred decision 

3. Provide information only 

4. None 



(25) 15. Decision to use quinmester 
plan of operation (as 
opposed to some' other plen) 
for ESY. 



DECISIONS CONCERNING CURRICULUM 



(26) 15. Decision to develop a new 
curriculum for Knox County 
Schools. 



3 4 



(27) 17. Decision concerning the 
formulation of goals and 
objectives for the new 
curriculum. 



3 4 



(28) 18. Decision to develop 
curriculum modules. 



.3 4 



(29) 19^ Decision to employ teachers 
to write the curriculum 
modules. 
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Who makes this decision? Choose 
the one person in your school 
system who is primarily responsible 
for making this decision. Write 
the title or position of that 
person (principal, director of 
instruction, superv^or, team 
leader, teacher) irWthe space* 
provided. 



What is the nature of your participa- 
tion in making this decision. Select 
one of the four choices and circle the 
number of this choice: 

1 . Make the decision 

2. Recommend the preferred decision 

3. Provide information only 

4. None 



20. Decision concerning the 
guidelines to be used in 
developing curriculum 
modules. 



12 3 4 



21. Decision concerning 
specific content of 
curriculum modules. 

12 3 4 



22. Decision regarding the 

extent to which a curricu- 
lum module is used by the 
classroom teacher. 



1.2 3 4 



23. Decision to modify and/or 
revise content of curriculum 
modules. 

12 3 4 
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r./)-.:iAIKL FOR TEACH! R;, AfiO AHMl-.ilS iK • :UK ^ 
CSY PROGRAM - Ki.'OX COi.'l^^ 



\ 



Iwo nl\i-;cLivGS of the survey are to detei.r... !..> w?y teachers and 
administrators perceive' and feel about the dc!iMi.Tst.rr,tive .structure for 
L.S.Y. and the program of orientatior and professional development for 
ad ninistrators and. teachers to facilitate their participation in the 
E.S.Y. program, 

INSTRUCTIONS: 



your bchool ^ \ 



Cedar Bluff Primary 
Cedar Bluff Middle 
Farragut Primary 
Farragu.t M-iddle 
Farragut High 



Your Prt :, Position: 



Teacher (includirsg. 1 ibrarian) 
Administrator (including counseling- 
personnel ) 



Did yvj rr:trticipate in ESY during the Sun;iner 1974? 



Yes 
No 



( 
( 
( 
( 
( 

(1) 
(2) 



(1) 
(2) 



ORGAfilZATIONAL STRUCTURE 



Plocc nrie chock in the appropriate box 
^P/li^l^'il j]:^^'?.^^^^^ Your response will beet 
Cvscribo In'- situation as you experience it. 



The .'i'!' i /trativo structure of the 

CSY proiTuin h-:^lps me fulfill the respOMCi - 

tH'liii^^> of Jry position in -the CSY proyrar: 

{ ha/f ♦ ..iM.nr understanding of my role 
in tlv^' V ;)roqrarir 

I h.iv»' i I i*^jr understanding of the rolc\^ 
in Lh»» r\/ ^ ro^jrWi of other professional 
woj \ ^ r , \^ i ih uhc :? f v/ork. 

I d(^rir«i»*'!/ hav- the needed profession i] 
ccrfpolcr-: p'u ticioate in the HSY 
progr-r . 
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I 

! 
I 
I 
I 



UJ 



o 

00 



o 
o 



a: 



3' 4 



*^ >; ' »iy tgIIov; -A.jrkci V hj/o rj.e .WijX- 
to participate mi the CSV pr^o'f n'-- 

,(14) 6. System policies for ESY (U>^'») cK;ar 
that I can t^ilfil i my )Wpon:. ^»)i^•i^1es 
v/ith little Of ho frus^tralion. 

("IS; 7. The orcjanizational/StructwVo provndcci me 
with the opoortuO'i ty fur f!ir?^> wipul. m 
docision inai' incj/and pol i-^^y dovcio ii: 
for ESi. 

(iC) 8. I have th^uthority ! need to carry 
out my r^pojj:»ibil ities in ESY. 

(i?) ^. fly 1.!;rfedictt:" aciministrative "supervisor" 
is ir.lpful .. 



II. Sf.iFh SATISFACTIOfi 



(• 1". end of the school day, I fccl a 

goi.-.iin* sense ot acnitiVoitKriil tro?^ t:y 
work ia t»V' tSV prograuK 



■ • rc.'jf u\\t\ir>n froi.i ui-: ftii iip. 

T:r* tui i'if V/o.''^ iri the fsV pfOur .t. u 

.{ '(^ oi'v't/ r'ecocjni rion rrorj ^"»'jMn;r'^ for 
I ^aTiN- v/itii th(^ pr^?'ii .t; oi 



1' ^ c:T^??0'!Ar ^ifv:;! ' 



. prr^'irj;; C^" *"o^-Si Or.c: J d(»-/' 1 .V^ • ^ ^ 



ERLC 



;:v { tu.- ' 1' ' r.) :»;!! L I', ip't! m r.."i 

190 



">- . to 
5. t 0£C 



to 



o 
to 



o 
>- o 

UJ LU 



t I 



16. The prograjn of profc sri ci-a' ^'\clopnioMv 
and orientativi^ coiirijiu»j'v--rv N^lp frit? 
develop fche profe:^5ion3 1 : i and 
understandings which I nae^j ocirtic- 
pate in ESY. 

(25) .17. The program of professional •develop-iien: 
/ and orientation inspired \\\<i *.o oar tic i - 

pate in ESY. 

(25) 13. The program of professional 'ievelopment 
and orientation continues to -inspire 
me to participate in ESY. 



vet 

(27) 



19. The prograii) of professional devglopniEnt 
and orientation v/a% an important sourc?: 
of ^deas which helped me get ready i;o 
p':i (.icipate in ESY. 

20. n ,ru'j ram of professionui ^' «vo1opjr. 
cui orientation is an i«ni.i.^.r.ot sourc- 
of vdois whicf) halps me p/^.uipate in 
HSV. 

21 T-^u rf'OQrdra of profo.^sir^nai -ic ,ei''^nT :» 
.tin orientation >".':s «"lo-:c-i:. rilitcd . 
If; fiords for effrc* ' a priX ' ".xUiOii " 
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.iny iri'Jiv- i . :'i ,n f:,n:tion i^ lo liolp 
. i^riu ip;i., in i..'li)ir..j teachers v/ould 



SUPPCrJ-rOR THL L*SY PROCk/lM 
Ci 



co?iT[:;utn 



(52) 2\. The quality of supervisory services is 
adequate' or better. 

(33) 2b. Instructional consultants are accessible 
v;hen needed. 

(!M) 26. Instructional consultants are a source 
of new ideas for innova^jive programs. 

(35) 27. In;itructional consultants are a source 
of technical support in the development 
of new programs. 

(35) 28. Instructional consultants are a source 
of psychological support when teache:^s 
need a "lift." 

(<7) 29. In'>truction3l consultants provide ^ 
tc.jtcners with feedback which helps 
teachers aetermine their own effectiveness. 

(3i) 30. ii^structional consultants are competent 

to h3lp local schools with curriculum 
^ iJcfVOiupMont and evaluation. 
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(Developed %y O.K. O^Fallon and George Harris) 
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EXTENDED SCHOOL YFM COST imi.YSIS - KNOX COUNTY 



Building Level Data Form For Fiscal Year 19 - 19 



Check Che appropriate box indicating chc school for which data are provided. (ONE OriLY) 

[ ] Farragut High School f ) Cedar Bluff Middle School 

[ ] Farragut Middle School [ ] Cedar Bluff Primary School 

[ ] Farragut Primary School 



Check the ONE that indicates the 
appropriate school 0RCj\!^IZATION'. 



1 


9-12 grades . 




1 


5-8 grades 


[ 


1 


4-8 grades ■ 




] 


Kl-4 grades 


" [ 


] 


Kl-3 grades 


] 


1-4 grades 


[ 


1 


1-3 grades 






[ 












[ 






[ 



Check the appropriate descriptors of 
the school's instructional organization. 



teams 
ingle grade 

teams 
pecial area 

phys. ed.) 
elf-contaim 
ontinuous p] 
epartncntal: 
epartnental: 

teaming 



Provide a brief description of the school's instructional organization. 

Example — A graded interdisciplinary team- approach: /♦ first grade teams 
.comprised of 3 teachers per team with each teacher "specializing 
in certain content areas. 
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Collect Supplcr.entary List for each target school: 

A. Teacher schedules and class enrollments for each fiscal year by grade 

B. Teacher salaries by target arcoi schools for each fiscal year by grade 
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EXTENDED SCHOOL YEAR COST ANALYSIS - KNOX COUNTY 



District Level Data Form for F.Y. " * 
Personnel/Enrollment .... Building & Site/Cost and Size .... Equipment 

1. Total Number of Teachers (Knox County): 

Grade 1 Grade 5 ^ Grade 9 

Grade 2 Grade 6' Grade 10 ' , 

Grade 3 Grade 7 Grade 11 1 

Grade 4 " 'Grade 8 Grade 12 

II. Number of Teachers at Farragut High School: 

Grade 9 ^ ^rade 11 ' 

Grade 10 Grade 12 - / 

Number of Teachers -at^ Farragut Middle School: 

Grade 4 Grade 6 Grade 8 

Grade '5 Grade 7 Grade 9 

Number of Teachers at Fa^rragut Primnry School: 

Grade 1 Grade 3 

Grade 2 Grade ^ . 

Number of Teachers at Cedar Bluff Middle School: 

Grade 4 Grade 6 Grade 8 

Grade 5 Grade 7 Grade 9 

Number of Teachers at Cedar Bluff Pr jmary School: 

, Grade 1 Grade 3 - 

Grade 2 ' Grade 4 

III. Total Student A. D.M. (Knox County): 

Grade 1 Grade 4 Grade 7 Grade 10 

Grade 2 ' ^ Grade^S Grade 8 . Grade 11 

Grade 3 Grade 6 Grade -9 Grade 12 

• IV. Total Student A.D.H. (Farragut Area): 

Farragut High School : 

Grade 9 Grade 11 

Grade 10 Grade 12 

*ON THIS FORM ENTER ONLY THE DATA FOR THE FISCAL YEAR INDI.CATEO IN THE BLANK ABOVE. 
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Farraqut Middle School: 

Grade 4 Grade 6 Grade 8 

Grade 5 Gi^ade 7 ' Grade 9 



Farragut Primary School: 

Giade 1 , Grade 3 
Grade 2 Grade 4x 



Cedar Bluff Middle School: 

Grade 4 Grade 6 Grade 8 

Grade 5 ^ Grade 7 Grade 9 



Cedar Bluff Primary School: 

Grade 1 Grade 3 _ 

Grade 2 " Grade 4 - 



V. Building and Site: Cost/Size 

A. Total Cost of Facilities Nov/ in Use: (Include Original Cost + 
Major Remodeling Costs + Cost of Additions) 



Maintenance Oeptartment Building $ 

Maintenance Site $ 

Central Office Building $ 

Central Office Site . : $ 

Farragut High School Building $ 

Farragut High School Site / $ 

Farragut Middle School Building $ \ 

Farraqut Middle School Site $__ ^ 

Farragut PrimarV School Building $ 

Farragut Primary School Site $ 

Cedar Bluff Middle School Building $ ^ \ 

Cedar Bluff Middle School Site $ 

Cedar Bluff Prinary School f^uilding $ 

Cedar Bluff Primary School Site $ 

B. Size of: 

Maintenance Dopartmont Building 2^ ^Sq.Ft. 

Maintenance Site : Acres 

Central Office Buildinq ^Sq.Ft. 

Central Office Site .* ^Acres 

Farragut High School Site Acres 

Farragut Middle School Site Acres 

Farragut Primary School Site Acres 

Cedar Bluff Middle School Site ^Acres 

Cedar Bluff Primary School Site . . . . Acres 
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C. Instructional Space Available 1n: 



Farragut Hicjh School So Ft 

Farragut Middle School , , "Sqlpt 

Farragut Primary School \ [ "So ft 

Cedar Bluff Middle School ^Sq Pt* 

Cedar Bluff Primary School ' ^Sq.Ft! 

VI. Equipment "(Not Included in Capital Outlay) 

All Central Office Equipment (Replacement Cost Used 

For Insurance Purposes) $ 



All Administrative Equipment (Non-Classroom) in: 

V * 

Farragut High School $ 

Farragut'Mlddle School * * . %" 

Farragut Primary School 

Cedar Bluff Middle School ! $" 

Cedar Bluff Primary School $" 
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J.XTENDKD SCHOOL YKiVR COST ANALYSIS nHKAKOUl- CHART 



FARRACUT AIUiA, KKOX COUNTY SCHOOL SYSTHM 



FISCAL YEAR 



ADMINISTRATION (2100) CLEARING ACCOUNTS (/ilOO) 
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This Cost Analysis Brcnkout Chart should ho used to ItemUo 
approprlntc educationnl expenditures for Knox County, Farranut District 
and the five schools indicated, per fiscal year. 

It Is important that all specific expenditures which relate di- 
rectly to each school be recorded in the appropriate column. 

Example: Within the code .2210.1— Principals— it is desirable 
to have the salaries of each principal listed under 
the appropriate column hoadincj indicating that 
principal *s school . 

However, if appropriate buildinq level data cannot be collected. 
It is then necessary to record the expenditures in the columns labeled 
Knox County" or Tarraqut District"— dependinq, of course, upon the 
nature of the data. ' 

Example: if data for 2120.8--»Telephone and Teleriraph— candot 
be collected by school or Farraqut District, it^may 
be entered as a total expenditure by county and re- 
corded in Jthe "Knox County" column. 

REMEMBER: PLEASE RECORD ALL EXPENDITURES BY SPECIFIC SCHOOL WHEN 
POSSIBLE. 

Any expenditure that does not fit in the numbered code provided 
should be collected and entered within the blanks at the end of the 
appropriate series, including mmibor code, title, and expenditure. 
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Building Level 
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Ccdnr niijff Primary School 
Building Level 
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DEPARTMEHT OF PUBLIC INSTRUCTJOH 
KNOX COUNTY 
MjUDRed e. ooyle. superintendent 
400 hiul avenue 
KNOXVILLE. TENNESSEE 37902 



November 7, 1974 



As you nay know, the Knox Cpunty School System is presently trying 
out an Extended School Year Program in the Farragut-Cedar Bluff area. In 
general the Extended School Year (ESY) involves a 12-month operation of the 
Cchools, with the year divided into five terns of 45 days each (or five 
quinmesters). The student nay select the 4 quinraesters which he or she 
wishes to attend. i 

This opinionnaire is an effort to find out how you feel about the 
Extended School Year in general and to ask your advlue "about such a < 
pro^ran. The. opinionnaire is ijeing senc to a^randon sample of the adults 
in two Knox County voting precincts. Some of your neighbors ray receive 
the sane opinionnaire , others nay not. 

Before Ve ask for your opinions, please help us by first' filling in 
sone biographic infornation. NO NAMES " PLEASE , labile each questionnaire 
is numbered so that we can send a reninder to those who do not respond, 
all responses will be held confidential. The responses are being comjiiled 
by the University of Tennessee Bureau of Educational Research and Service. 

Thanks for your cooperation! ^ ^ 

Sincerely, 

^ Mildred E. 'Efoyle 

Superintendent 

MEDrmjg . . - 

Enclosure ' ^ 



r 
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Cnrcl 
Ooluiuns 

(.1-2) Form I .0 
(3-5-) 1.0. 



A Sl'KVKY OF COMMUNTIT ArriTUDIlS 
A1J0UT 

TiiK i:xTK>:i)Kn school yi-iau 



BIOCRAPHia INFORMATION 



(6) 



(7) 



(8) 



(9-11) 



(12-16) 



(-17-23) 



A. Youv Sox 

1. [ ] Mnle 

2. I ] Female 



B. Age 

1. 
2. 
3. 
4. 



I ] 18-32 years old 

I ] 33-47 years old 

I ] 48-62 years old 

I .] 63 and over 



C. Do you have a child (children) in Knox, County Schools? 



1. 
2. 



r ] 
f ] 



Yes 
No 



T). If your answer to question C Is yes; vhat grade(s)? 



!• I ] Grades K-4 

2. I ] Grades 5-8 

3. I J Grades 9-12 



^If yes to question C, what^ school(6)? - 



1. I ] Farragut Schools 

2. I 1 Cedar Bluff Schools 

3. I ] Ball Camp Schools 

4. I ] Halls Sclioois 

5. I ] Other (specify) 



F. 



My major nource of Inforination about the Extended Schooj Year 

Program has been: 

(More than one inay be maVked.) 

1. I ] Xonur)unlty/P/l\A. mectinf;?) 

,2. [ ] Telcvl^;ion/i^'3(| Jo pro);ramK 

3.1 ] Brochures/Pamphlet.'} 

4. [ ] Dally Ncwspnpora 

f) . I ) Weekly Ncw.'jpap(?rH 

6. f ] Otiicr Adult.s 

7, 1 ] Froin'CIjlldren 



« 
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Card 
Column}; 



TI 

The followinj:; Items all relate in some way to the Kxtondod School 
Year Project takinj^, place in Knox County. Please choose the answer 
' which most clearly expresses how you feel about eacl) statement. 

For each statement four possible responses are given, the numbers, 
and letters stand for: 

1 « SA: Strongly Agree 3 « ^ D: Disagree 

2 ° A: Agree A - SD: Strongly Disagree 

'Please put an [X] In the box that best expresses your feell)igs 
.about eacli statement and mark all Items. ' 



1 2 3 A 

SA A D SD 

(24) A. I have received enough Infor- [] [] I], {] 

mation to^know^^hat the Extended 
School Year is about, 

(25) B. The Extended School Year can 13 1] I ] I ] 

improve education in Knox County. 

(26) - C. The Extended Scliool Year Program [ ] { ) \ ] J ] 

should be offered to otlier pai-ts 
of the county. 

(27) ' p. Families should be allowed to MM I ] M 

select the season they desire 
for vacation and not depend on 
\ the usual summer scliool vacation 

period . * 

(28) E. Wliilc tlie Extended School Year [ ] I ] .[ ] M 

may not reduce educational costs, 
it can provide for greater use of 
• / , school buildings -v>nd relieve ovei;- 

crov;ded scliools. . - 

(29) F. I have received as much Infer- [ ] f ] [ ] ( ] 

matJon about 'the courses of study 

in tlie Extended School Year as I 

need to know. < 
*\ 

(30) C. Every lilgli scliool student should [ ] f ] M 11 

liave t))e opportunity to select 
or clioose several courses which ^ 
are of Interest to him or her. 
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1 


2 


3 


4 


SA 


A 


1) 


SI) 


1 ] 


I 1 


I ] 


( 1 



An cloinonCnry scudonc who works 
with two or uioro Loachorn In a 
team has nioro advantap^os Chan 
If he or she \.'orkcd with only 
ono teacher per year. 

T, Schoo.l<; can be orj\anlzed so [ ] { ]^ [ ] ( ] 

children can return from vaca- 
tions at different times without 
causing them special problems or 
hardships, 

J. Tlie Knox County Schools are pro- [ ] ( ] [ ] [ ] 
viding students with the kind 
of educational experiences that . 
they need . ' 



III 

Wiat are some things you really like about Knox County Scliools? 



Thinking about the entire pblic school system, what are some 
things you don't like about Knox County Public Schools? 



2 27 ^39 



